REVIEW CHAPTER 2, 3, 7, 8 (206-116) AND 10 IN THE TEXTBOOK.
KNOW THE TERMS.

•Ethical conduct
•Conforming to the standards of conduct of a profession or group
•Principles that guide the way we interact with research participants and the commitment to safeguard their rights and interests
•Ethical behaviour follows the rules that have been designed to promote the welfare of others 
–NOT the self-interests of the researcher


•The Ethical Imperative
Researchers have a moral and professional obligation to act ethically at all times and in all situations
•Scientific Misconduct
–Violating basic and generally accepted standards of honest scientific research, such as research fraud and plagiarism
•Scientific Misconduct
–Research fraud = to invent, falsify or distort data or to lie about how a study was conducted
–Plagiarism = using another person’s words or ideas without giving them proper credit, passing them off as your own
•Unethical but Legal
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Condemned the experiments by the Nazis as crimes against humanity.
(Nuremberg Trials)
A section out of that called the Nuremberg code.
10 criteria intended to prevent this kind of thing from happening again (1947)
•Nuremberg Code
1.Voluntary consent of human subjects 
2.Research should be seen to yield fruitful results for the good of society, unobtainable by other methods or means
3.Designed so that results will justify how the research is conducted
4.Conducted as to avoid all unnecessary physical and mental suffering and injury
5.No research should be conducted where there is reason to believe that death or disabling injury will occur
6.Degree of risk should never exceed the humanitarian importance of the problem 
7.Protect research subjects against even remote possibilities of injury, disability, death
8.Research conducted only by scientifically qualified researchers
9.Human subjects should be free to end the research  if they have reached the physical or mental state where continuation of the research is impossible
10.The researcher must be prepared to terminate the research at any stage if he has cause to believe that continuation is likely to result in injury, disability or death 

•Tuskegee Syphilis Experiment began 1932
•40 year study on the consequences of untreated syphilis
•Observed the deterioration of African-American men over time without their consent
•Paid for participation 
–Free medical exams, transportation, meals, $50 for burial expenses 
•When a cure became available, none of the men was given medication
Conducted by the public health service of Alabama 
When a cure became available, none of the men were told about this until an interviewer became disturbed by this. Eventually shut down, but by then over 100 men had died.

•Milgram’s Obedience Research
The social psychology of this century reveals a major lesson: often it is not so much the kind of person a man is as the kind of situation in which he finds himself that determines how he will act." –Stanley Milgram, 1974 
•A study of blind obedience to authority
•Deceived his subjects when he told them his experiment was about the effects of punishment on learning

•Stanford Prison Experiment
•Simulated prison experiment to examine the psychological effects of becoming an inmate or prison guard 
•Was it ethical to do this study? 
•Was it ethical to continue after it became apparent that some were suffering psychologically? 
•Was it ethical to trade the suffering experienced by participants for the knowledge gained by the research? 

•Two mechanisms for promoting ethics
1.Codes of professional ethics 
•Produced by professional associations
•Eg., American Psychological Association

2.Institutional Review Boards (IRBs)
•Judgments about risks to human subjects – are they acceptable given expected benefits?
•Determine whether procedures include adequate safeguards re safety, confidentiality and general welfare of human subjects

There are two types of  consent: free and informed. 

•Fundamental privacy rights
–Anonymity = not collecting a participant’s name or identifying details, or immediately substituting for a number
–Confidentiality = obtaining identifying information but holding it in confidence or not making it public

•What is a case study?
•In-depth investigation of a social unit, group or agency undertaken to identify the factors that influence the manner in which the unit functions 
•Uses a combination of methods 
–Interviewing, direct observation, archival research, analysis of written texts

Advantages
•Gain more depth and detail than possible with a general examination of many cases – Idiographic 
•Identify certain aspects of the unit being studied that go unobserved in a larger aggregated sample
•Useful background information for planning a larger study
•Suggest hypotheses for further study and specific examples by which to test general theories

Limitations
•Subjective exercise
–Quality depends on the quality of the facts you select and the way you interpret those facts
•Results are specific to that one case and do not offer general explanations

•Causation in qualitative research
•Is it possible to deal with rival plausible explanations in qualitative case studies?
–How sure are we of our conclusions?
•Many see a case studies as an N = 1 situation, where analytical rigour is impossible
•Others argue that case studies are not N = 1, but many data points whose underlying pattern needs to be identified/ explained
Expanding the Notion of Analytic Control
But that was as far as DTC initially was prepared to go. He still believed that qualitative case study research was hopeless in its ability to deal with rival plausible explanations.
Why? 
•Because he saw the qualitative case study as an N = 1 situation, where analytical rigour is impossible. If N = 1, any explanation can make superficial sense (e.g., abducted by aliens; moon in Aquarius – pick your pet theory).
•Why did he change his mind? Two main reasons.
1.Because colleagues like Becker convinced him that case studies are not N = 1, but a whole bucketful of data points whose underlying pattern needs to be identified/ explained; and
2. Because there are a million examples in the world where people make good sense of case studies all the time (mechanics, physicians, criminal investigators), which, if DTC were correct in his initial assumptions, would clearly be impossible.

•Analytic Induction
•Goal is to provide universal, causal generalizations
•Process begins when you try to generalize or create theory to explain the data
•Must pay attention to ‘negative cases’ 
–Those that can’t be explained by your theory/hypothesis
•Refine theory until it accounts for all negative cases
–Until the theory is holistic

Analytic Induction
a procedural  analogue to experimentation that borrows the notion of experimental and control groups to direct attention not only to instances of the phenomenon under study but also to ‘non-instances’ where the phenomenon does not occur
analytic induction is non-experimental method that serves to provide universal, causal generalizations
with respect to induction; the process begins when the researcher tries to generalize or create theory to capture the essence of the data
you need to really pay attention to the ‘negative cases’ because those cases that aren’t explainable through the theory/hypothesis will help you to generate a theory that is more applicable and explicable of your phenomenon
the basic challenge of the inductive analyst is to offer a general account, or theory that accurately describes all known instances and non-instances of the phenomenon
your goal is to continue to refine your theory until it accounts for all of the negative cases (this means that it is holistic) 
you will need to successively revise your theory so that it is representative of all new caveats and cases

•Cyberbullying study
Operationalizing cyberbullying
•Nominal definition of bullying: 
–Aggressive behaviour where a dominant individual or group abuses their greater power by threatening a less dominant individual.
•Nominal definition of cyberbullying:
–Bullying using the internet or other digital communication device. The major forms include flaming, flooding, harassment, cyberstalking, denigration, masquerade, outing and exclusion

•Validity in qualitative research
•Ensuring accuracy of results
–Show results are rigorous
–They correspond to reality
•External validity
–Generalizability
•Internal validity
–Concerned with causation

•External validity in qualitative research
•Can results be generalized to other persons/places/times? 
–Produce results that can be compared to other sites
–Obtaining similar findings in a variety of settings enhances the external validity of the original study
–Generalizability is best thought of as a matter of ‘fit’ between the situation studied and others to which one might be interested in applying the concepts and conclusions of that study


•Internal validity threats
specific to qualitative research
•Is the description of the case an accurate representation of reality?
–Judged to have been interpreted correctly
•Can another researcher read your field notes (the explanation of your logic) and come to the same conclusion/understanding?
•What might affect your ability to draw these conclusions? 
•Check for support for rival hypotheses 


•Threats to internal validity in qualitative research 
1.Holistic fallacy – make results look more patterned than they are 
2.Elite bias – give more emphasis to higher status members
3.Over-assimilation – ‘going native’
4.Selection effects – select a site in which some factors are not present
5.Setting effects – researcher’s intrusion differs in different settings
6.History effects – results due to changes in the site over time
7.Construct effects – concepts regarded differently in different settings


•Experimental design
•Strongest design for testing causal relationships 
•Assess the causal impact of the independent variable (treatment variable) on the dependent variable (outcome variable) 

•Causation
Conditions necessary for determining causation:
1.The two variables vary together (correlated)
2.The cause occurs before the effect 
3.The correlation between cause and effect is not due to some other spurious factor


•3 key elements to an experiment
1.Cause-and-effect hypothesis
2.Modify a situation or introduce a change
3.Compare outcomes with and without the treatment/modification


•Research questions appropriate for experimental design are those that fit its strengths and limitations:
–Experiments have a clear and simple logic
–The ability to isolate a causal mechanism
–Narrow in scope and targeted on 2 or 3 variables 
–Limited by practical and ethical aspects of situations that can be imposed on humans

•Two ways to assess causation
•Pre/post test design (before-and-after)
–A single group receives a treatment
–Measures are taken before and after
•Independent group design (side-by-side)
–Experimental/treatment group and control/comparison group(s)
–Groups experience different situations 
–Measures are taken before and after

•Two key variables
Independent variable
•The one whose impact we wish to study (treatment variable or intervention)
•The condition we modify
Dependent variable
•The one we measure to see whether any impact has occurred (outcome variable)
•This variable is dependent on what happens during the study
Simplest form: One group post-test only design

One group pretest/posttest design






•Classic experimental design
•Has all the key elements necessary to strengthen internal validity
–Random selection and assignment
–Control and experimental groups
–Pretest and post-test

Internal validity
–Validity of the causal inference
–Valid = the extent to which evidence supports the inference or conclusion


•Treatment and control groups
•Assign people randomly to two groups
•Create two similar groups 
–Similar characteristics, backgrounds, etc. 
•The program/treatment group gets the program 
•The comparison/control group does not
–In all other respects, the groups are treated the same
–Differences in outcomes between these two groups must be due to the program/treatment 

•Random assignment
Random assignment to groups is the basis for obtaining two groups that are similar
Things that can go wrong:
•We may not have a large enough sample
•People who refuse to participate, drop out  
•Ethical grounds (requires that we deny the program to some people) 
•Resistance from staff who would like certain people to benefit from the treatment


Random selection 
•How you draw the sample from a population
Random assignment 
•How you assign the sample to different treatments 

Random selection
•Draw a random sample of 100 from a population list of 1000 
Random assignment
•Randomly assign 50 to get a treatment or program and the other 50 to be controls

•Validity of the study
Two types of validity: external and internal validity
1.External validity
–Generalizability to other people, places or times
–Weakened by
•Non-representative samples
•Artificial setting
•Artificial treatment
•Reactivity 
Ecological validity 
•How well the situation represents the specific situation to which we’re interested in generalizing 
•How the study conditions represent the real world
•Experiments will have poor ecological validity when they fail to simulate real life situations 
•Field experiment = An experiment that takes place in a natural setting and over which experimenters have limited control 
•More external validity  but less internal validity, 
2. Internal validity
–Validity of the causal inference
–Extent to which evidence supports the inference or conclusion
–Usually cannot make absolute judgments about whether statements about cause are true
•Instead, we try to address validity threats 
–Reasons we might be wrong in stating that some cause produced some effect
•Eliminating rival plausible explanations 

•Quasi-experimentation
•There are no easy fixes to internal validity threats
–You have to think your way through the criteria for causation using analytic control
–Refers to our ability as researchers to take an existing situation and, through the application of analytic powers, try to make sense of the causal patterns that exist

•Types of quasi-experimental designs
1.Nonequivalent control group design
2.Before-and-after or repeated measures designs
•Nonequivalent control group design
•Structured like classic experimental design with a treatment and comparison group
–But no random assignment
•Use intact groups that are as comparable as possible
•Without random selection and random assignment, any prior differences between the groups may affect internal validity
–Assessing the effects of a crime prevention program by comparing two neighborhoods
•Creating equivalency
1.Random selection and random assignment

2.Matching 
–Creates equivalence
–Match groups on variables we know are related to the DV, eg., income, education, age
–Problem: we need to be able to identify the right variables in advance, can only include a few

•Matching 
Individual matching
–Match individuals in the treatment group with individuals in the comparison group
–Head Start program matched kids with siblings
Aggregate matching
–Match the aggregate characteristics of the groups, rather than trying to match individual cases
–Pick two comparable classrooms or campuses, two similar communities

Before-and-after design
•Pre-test and post-test but no comparison group
•All subjects exposed to the intervention
•Simplest type 
–One-group pre-test/post-test design
–Basis of comparison is the pre-test measure


•Criteria for judging ethnography
•Objective: to grasp and understand the meanings that actions and events have for those studied; to learn about the social world of a group of people as this world is subjectively experienced by them
•Assess on the basis of its strengths:
–Flexibility, ability to tell a story, include context
–Rigourous & systematic
•Validity = credibility, confirmability, dependability, rigour, transferability, trustworthiness, defensibility

•What is “reflexivity”?
•Awareness of link between power/knowledge
•Being aware of and attentive to your own activities, circumstances, judgements, positions, and emotional responses to events and situations 
•How these factors shape and affect the process of observing and recording other people's lives
•Recording the choices made during the research process

•Evaluation research   
•A research purpose, not a specific method
–To evaluate the effects or monitor policies or programs to assess their outcomes
–Apply social research methods for the purpose of assessing intervention programs/policies 
•A process by which a program is examined to determine whether it is meeting its goals and objectives through the activities taking place and in the manner expected
•A tool for management, building success, correcting mistakes, demonstrating effectiveness
•What is evaluation?
•Applied research
•The systematic assessment of the worth or merit of a policy or program 
•Policy = action taken to produce an intended result





•Purpose of evaluation research
•Applied research that is designed to learn whether a program or police does what it intends to do
–Does a policy of mandatory arrest reduce partner violence?
–Do drug resistance education programs prevent drug use among teenagers? 
–Do Head Start programs improve outcomes among disadvantaged kids?
•Apply the same methods, concerned with:
–Issues of research design, measurement, internal validity, external validity
•Steps in addressing social problems
1.Identify and describe a problem
2.Consider options for the solution of the problem
3.Develop a policy action or program
4.Implement a policy or program
5.Analyze and evauate the program’s implementation
6.Analyze and evaluate the program’s impact
7.Feedback on the implementation and impact of the program

•Sesame Street
•Formative evaluation – how a program is performing
–Identified audience interests
–Before-and-after tests of segments to test recall, observation 
–Pilot test of entire program – ability to entertain & hold interest, also comprehension & learning
•Developed strategies for reaching target audience
•Technique used to develop programs
•Summative evaluation – assess outcomes, results, effectiveness






Input- what do you need for the program? Need the resources
Outputs- what happens when you do the activities- what is produced
Outcomes- related to goals. What happened as a result, were the goals met?


1. Program goals and objectives
•What is the problem that will be addressed
•Goal – where we want to get to
–Broad statement 
–Eg., students will gain an appreciation for research methods
•Objectives – what needs to happen to get there
–Specific and measureable
–Eg., students will be able to identify differences in approaches to research, strengths and limitations to methodologies, understand sampling techniques, etc. 
2. Inputs 
•People, time, material resources (time, equipment, space)
•Budget
3.  Activities (IV)
•What you will do with the inputs
•Lectures, group work, exams, research proposal
4. Outputs
•Products produced by the activities
–Eg., exams, assignments, etc.
•Stated quantitatively
•Create the conditions for project outcomes


5. Short-term outcomes
•The potential created by the outputs
•The immediate change following completion of the activity
•Eg., greater knowledge of research methods
6. Medium-term outcomes
•What project participants do differently because of short-term outcomes
•Eg., students apply new knowledge to other courses
7. Long-term outcomes
•Directly related to the goals and objectives
•Impact of the intervention is sustained 
•Eg., knowledge and interest in research methods leads students to apply to graduate school

•Two types of program evaluation
Seek answers to two types of questions
1.Process evaluation 
Are policies being implemented as planned?
•	Examine the means to achieve the desired policy goals (policy outputs). What was done?
•Coverage, delivery, resources
2.Impact evaluation
Are policies achieving their intended goals?
•	Examine whether policy goals were achieved (policy impacts/outcomes). Did anything change as a result of the program?


•Drug Abuse Resistance Education (DARE) 
•Began 1983, 10 week curriculum, K-12
•70% of American school districts,  42 other countries, including Canada
•Theoretical basis:
–Psychosocial approach focusing on social skills and influences
•Curriculum: 
–Psychological inoculation
–Resistance skills training
–Personal and social skills training
•Hypothesis – classroom instruction by police officers will result in:
–Enhanced self-esteem
–Assertiveness
–Clearer sense of values
–Better decision-making skills
–Less vulnerability to enticements and pressures to use drugs

•Evaluation (Rosenbaum &Hanson, 1998)
•Experimental study using random assignment and control groups
–18 pairs of schools matched by type, ethnic composition, number of students with limited English proficiency, percent from low-income families
–None had previous DARE instruction
–One school in each pair was randomly assigned to DARE
•One pretest and multiple post-tests
–Tracked from grade 6 to 12
–Surveys of students and teachers
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