PSYC 2500 Midterm Review
Chapter 1:

•Identify the key components of the biological perspective and psychodynamic theories 
Biological: development determined primarily by biological factors 
	Maturational: emphasizes development as a naturally unfolding biological plan
	Ethological: (SURVIVAL) emphasizes adaptive nature of behaviour on importance of experience during critical periods of development; development occurs for survival reasons
Psychodynamic: development determined by one’s ability to overcome/resolve conflicts/struggles presented at various periods in life. 
	Freud: emphasizes conflict between primitive biological urges and societal standards of right and wrong
	Erikson: emphasizes challenges in formation of trust, autonomy, industry and identity


•Identify the focus of learning theories and define the types of reinforcement and punishment 
Learning: development determined by environmental factors
Classical Conditioning: Learned responses to otherwise innocuous stimuli—associative learning
Operant Conditioning: Reinforcing factors in response to past behaviours either increases or decreases the likelihood of said behaviour occurring again
	Positive reinforcement: a behaviour that leads to pleasant outcome; completing homework before dinner=larger dessert
	Negative reinforcement: a behaviour which leads to the removal of an aversive outcome e.g., completing homework before dinner=does not have to participate in chores
	Punishment: introduction of an aversive outcome following a behaviour to decrease reoccurrences of said behaviour; e.g., failure to complete homework before dinner=will have to perform more chores. 



•Describe how cognitive-developmental theories explain changes in children’s thinking. 
Cognitive-development theory: development reflects child’s efforts to understand the world. 
	Development of child’s cognition reflects their changing theories, increasing complexity and accuracy, pertaining to their physical self and world around them .


•Explain recent approaches to the study of child development. 


Chapter 2: 

Discuss how researchers measure topics of interest in children’s development. 

List what general research designs are used in child-development research and note which designs are unique to child-development research. 

Identify the characteristics, advantages, and disadvantages of each research design 

Describe common methods for studying development. 

Understand how researchers communicate results to other scientists. 


Chapter 3: 
Define chromosomes and genes. 
	
Chromosomes: genetic material
Organic structures within nucleus that contain genetic material
Genes: Nucleotide base—produce biological building blocks
Group of chemical compounds, called Nucleotide bases, which generate production of a protein or other important biological building blocks in the body 
Explain the mechanism of heredity for dominant and recessive traits. 
· Dominant Genes: as allele whose chemical instructions are always expressed
· Recessive Genes: an allele whose chemical instructions are ignored in the presence of a dominant allele, or expressed in presence of another recessive allele
· Heterozygosity: having alleles of a gene that are different from each other. 
The relationship between dominant and recessive genes only comes into action in instances heterozygosity. 

Understand how heredity influences behavioral and psychological development. 

Define the various changing relations in of the child and their environment (nature vs nurture) 
· Passive gene-relation: child’s environment already suited to their inherited traits
· Evocative gene-relation: child’s trait evokes certain responses from their environment (e.g., teachers), based on their inherited traits
· Active gene-relation: child actively seeks environment/setting which will suit and further facilitate their inherited traits; Niche picking: seeking out an environment to suit one’s characteristics

Describe the importance of non-shared environmental influences. 
Non-shared environmental influences are defined by how parents treat, interact and behave with each particular child. These unique interactions shared between each child with their parents are vital to the development of individuality between siblings. 


Chapter 4: 
Recount what happens to a fertilized egg in the first two weeks after conception. 
· Zygote: egg fertilization-2 weeks; formation of Germ Disk: cluster of cells near centre which eventually develops into the baby—100 cells, resembles fluid-filled ball; implantation into uterine wall and differentiation of cells completes stage
· Embryo: 3-8 weeks: rapid growth and development of bodily systems; placenta formation; Cephalocaudal: growth head-down; Proxidistal: growth centre-out
· Fetus: 9-38 weeks: enormous growth, bodily systems come online, development of cerebral cortex, body cells begin to specialize; Age of viability: 22-28weeks, infant’s bodily systems working to such an extent that it can survive birth, but will require further intervention to ensure it survives. 

• Describe when body structures and internal organs emerge in prenatal development. 

• Note when body systems begin to function well enough to support life. 





Chapter 5: 

List the stages in labour and delivery: (12-24hrs) Dilated cervix and increasingly frequent, strong contractions; (1hr) Crowning (head first), or breech position (feet first) and the big push, detachment of the placenta from uterus; (10mins) Placenta is expelled from uterus. 

• Describe “natural” ways of coping with the pain of childbirth and state under what circumstances childbirth at home might be safe. 
	Heavy breathing, screaming/heavy moaning
	Home birth safe under supervision of a Midwife—non-physician expert in child birthing who assists mother through three stages.  

• Identify some complications that can occur during birth. 
· Anoxia: complete oxygen deprivation—umbilical cord is pinched—can lead to cognitive delay or death; hypoxia: reduced oxygen supply
· Placental abruption: placenta has detached from uterine wall before birth

• Summarize how we determine a healthy baby and what behavioural states are common in newborns. 


Chapter 6: 

Describe how assimilation, accommodation, and equilibration explain the ways that children’s thinking changes with age. 

· Schemas: psychological structures used to organize knowledge through mental categories          and conceptual models of experience
· Assimilation: cognitively incorporate information from new experiences
· Accommodation: cognitively modify existing schemas as a result of new experiences
· Equilibration: process of reorganizing schemas to incorporate new information or experiences 
· Results from too much accommodation and not enough assimilation
A child actively builds schemas to organize and categorize their knowledge and experiences of the world. They then assimilate further information to incorporate new experiences into their existing schemas. When they experience an event that challenges or is incoherent with their existing schema, they then modify said schema to accommodate for this new information. When the child has reached a point of too much accommodating to form meaningful, permanent schemas, equilibration kicks in to reorganize and assimilate existing schemas. 



Explain how thinking becomes more advanced as infants progress through the six substages of the sensorimotor stage. 
· Substage 1: 0-1 month--Reflexes become coordinated—sucking a nipple
· Substage 2: 1-4 months: Primary circular reaction, recreates pleasant sensations with body (sucking thumb)
· Substage 3: 4-8 months: Secondary circular reaction, recreates sensations associated with objects (rattle shaking)
· Substage 4: 8-12 months: Means-ends behaviours, behaviour exhibit intentionality
· Substage 5: 12-18 months: Tertiary circular behaviours, comparing sensations associated with object to another object (shaking different toys to produce their unique sounds)
· Substage 6: 18-24 months: mental representations of the world; Deferred imitation, recreating actions/behaviours observed in the past; make-belief play
As children progress through the substages of the sensorimotor stage they become increasingly acquainted with their bodies, physical objects and their properties, and the world around them. Each subsequent stage represents a more developed sense of one’s physical potential/abilities, unlocking a greater capacity to engage with and understand physical objects. 



State some criticisms of Piaget’s account of cognitive processes in infants and toddlers. 

Explain the nature of young children’s naive theories of physics and biology. 














FINAL EXAM REVIEW
Chapter 7: Social Emotional Development in Toddlers
· Identify when infants begin to express basic emotions: 
· Present shortly after birth: happiness, fear, anger, surprise, sadness
· Experienced universally worldwide
· 3 components: subjective feeling, physiological change, over behaviour
· left frontal cortex very active when smiling
· facial expression fairly reliable window into infant’s state
· Happiness: 
· Social Smiles: ~2mo: smiling in response to seeing another person
· ~4mo accompanied by laughter—vigorous physical stimulation
· happiness associated with physical states early on, later they become more associated with psychological states
· Negative Emotions: 
· Anger: ~4-6mo: usually signals development of goal-orientated behaviour; express anger when goal is not met/interfered with
· anger and fear rare in infants until 6 months
· Define what complex emotions are, and state when they develop
· Guilt, embarrassment, pride
· Emerge ~18-24 months! Alongside reflexive understanding of self
· Guiltwhen action is performed known to the child to be bad/undesired
· 2 years:  infants can express both basic and complex emotions
· Describe when infants begin to understand other people’s emotions and how they use this information to guide their own behaviour
· 6-7mo: infants can distinguish facial expressions and their associated emotions
· Social Referencing: infants often match their emotional responses to those of others around them; insight into how to appropriately react to changes/situations/contexts
· Important building block in self-regulation; through self-referencing, infants are able to observe, learn appropriate emotional reactions from inappropriate ones, inferring what emotion is appropriate and where
· 
· State when infants and toddlers begins to regulate their own emotions
· 4-6mo: infants begin to use strategies to regulate their own behaviours
· looking away from a disturbing/unfamiliar stimuli; older infants have learned to reassure themselves
COMPLEX EMOTIONS, laughter
TYPES OF PLAY: parallel, description and ages
TEMPERMENT: definition and dimensions (emotionality, slow to warm up, activity, sociability, difficult) and how to rate each
ATTACHMENT: outcomes associated with different types of attachment, 
	EXPERIMENT: strange (strained) situation task
· Identify when infants recognize themselves
· Describe how, following self-recognition, infants acquire a self-concept
· Originates once infant recognizes they exist independently of other objects, and exists over time
· 18-24 months: increased self-awareness; use of personal pronouns
· 20-28 months: self-awareness fully developed, emerges with deferred imitation; use of “mine” 
· Mirror Task: 	
· 12 months: infant will touch red mark on the mirror, not their own nose
· [bookmark: _GoBack]15 months: most infants will touch their own nose
· 24 months: all infants touch their nose. 
· Detail how an attachment relationship develops between an infant and a primary caregiver
· 6-7 months: single attachment figure (usually mother)
· infant elicits caregiving behaviours from caregiver by grasping, suckling
· mother and infant synchronize their interactions; foundation for more sophisticated communication, foster infant’s trust
· Infant develops inner, mental representation of caregiver; that they are responsible and capable of meeting its needs. 
· Describe the different types of attachment relationships, the consequences of different types of relationships
· Temperament: overarching pattern of infant’s behaviour; begins to emerge shortly after birth
· Secure attachment: 60-65%
· Happy, secure, explorative
· May or may not cry when parent leaves, might continue to explore
· When parent returns, child is happy to see them, crying stops
· Outcomes: compliant, cooperative, solid foundation for later social relations; superior understanding of own and others behaviours
· Caregivers: compassionate, warm, responsive, consistent control
· Avoidant: 20%
· Distant, not explorative
· Infant is NOT upset when parent leaves
· When parent returns, infant is indifferent, hesitant or even ignores parent
· Outcomes: irritable, unresponsive, future aggression, antisocial behaviour; treats stranger similar to parent
· Caregivers: unresponsive to distress, discourages crying while encouraging independence, inconsistent control
· Resistant/Ambivalent: 10-15%
· Parent leaves infant is very upset
· Parent returns, infant continues to be upset, very hard to console
· Outcomes: Insecure, aggressive, passive, socially withdrawn, unstable base with caregiver
· Caregiver: inconsistent between appropriate-neglectful responsiveness
· Confused/Disorganized: 10%
· Depressed, passive, angry
· Parent leaves, infant is confused
· Parent returns, still confused, dazed; unsure of how/whether their needs will be met
· Outcomes: poorest prognosis, predicts aggression, passive, unresponsive
· Caregivers: erratic responsivity, moves from passive to intrusive parenting style
· Discuss what parents can do to develop a secure attachment with their child
· Introduction to attachment in Adulthood


Chapter 9: Cognitive Development in Preschoolers

9.2
· Preoperational thinking; characteristics
· Egocentrism
· Animism
· Centration
· Lack of conversation
· Appearance in reality
· Conservation task>use as examples
· Mountain Task
· Theory of Mind: relation between mind and behaviour
· Executive Function: intentional self-regulated behaviour
· Counterfactual Thinking: Situation as fact is opposite to reality
· Bigotsky: 
· Zone of proximal development
· Scaffolding
· Private speech; inner speech
· 
· Explain when and how children learn conversational turn-taking
· List the skills required to be an effective speaker
· Describe what is involved in becoming a good listener
· 
· Factors affecting word learning
· Bilingualism 
· Telegraphic speech
· Grammatical Morphemes
· How children acquire grammar
· 

Chapter 10: Social and Emotional Development in Preschool

· Gender Roles, in terms of adults, children and biology
· Gender Role: culturally prescribed roles considered appropriate based on gender
· Gender stereotypes, how it may differ for boys and girls
· Males: active, physical play (rough and tumble), play in large groups
· Constrictive play: play characterized by dominance
· Instrumental Traits: involvement with and influence over the environment
· Females: cooperative, supportive, play in small groups
· Enabling play: play characterized by mutual support and support
· Expressive Traits: emotional functioning and a focus on interpersonal relations
· Stereotypes strengthened with age
· Fathers emphasize gender-based play more so than mothers
· Preschoolers see gender stereotypes as guidelines for what activities are appropriate/inappropriate
· 
· Gender Identity: perception of oneself as either male or female
· Based on what culture deems appropriate for each sex
· Preschoolers critical towards peers who engage in cross-gender play
· 2-3 years old, children prefer playmates of the same gender
· 
· Gender Constancy: understanding gender labelling, stability and consistency
· Gender labelling: (2-3 years) understanding that one is either a boy or girl
· Gender Stability: Understanding that natural gender is stable over time; boys become men, girls become women
· Gender Consistency: (4-7) understanding that gender does not change given the situation or personal desire
· Only children with full understanding of gender constancy grasp gender stereotyped activities—what is appropriate/inappropriate for boys and girls
· Biological support: 
· Hormones: androgen; girls exposed to androgen during prenatal are more likely to develop masculine traits later on in life
· Preschoolers and self-esteem (very high)
· Self-esteem: feelings of self-worth
· At its highest point during preschool
· Measuring self-esteem: Harter and Pike
· Measure self-esteem based on cognitive and physical competence, peer acceptance and mother acceptance
· Parenting; based on 2 domains (warmth, control)
· Warmth: degree of warmth and responsiveness that parents show their child
· Warm parents=secure, better behaved children
· Uninvolved, hostile, distant parents=anxious, insecure and behaviourally difficult children
· Control: degree of control parent exerts over their children
· Too much control=child never learns to form their own self-regulating strategies, or to make their own decisions
· Too little control=child never acknowledges cultural standards for behaviour; learn they are not accountable for their behaviour
· BALANCE: maintaining adequate, consistent control while still allowing child freedom to explore and make their own decisions
· Set age-appropriate expectations, reason with, communicate and explain to child when they are in the wrong; when asking child to perform a task they do not want to
· Parenting styles: 
· Authoritarian: high control, little warmth; little give-and-take
· Children: lower self-esteem, socially inept 
· Authoritative: combines fair degree of control, warm, responsive; encourage discussions
· Children: best outcome; responsible, self-reliant and friendly
· Indulgent-permissive: little control, warmth and caring; rarely provide consequences for child’s behaviour
· Children: impulsive and easily frustrated
· Indifferent-uninvolved: neither warmth nor control; provide for basic physical needs but little else
· Children: low self-esteem, impulsive, aggressive and moody
· Counterimitation: learning by observation what should not be done
· Disinhibition: increase in all behaviours like those observed, especially aggression
· Negative reinforcement trap: reinforcing the very behaviours that are being targeted for elimination
· Eg: parent issues instruction; child argues back for extended period of time; parent gives in in an attempt to halt child’s behaviour
· Time-out: sit alone in unstimulating setting for a short period of time (1 min/year of child) from a desirable activity 
· Time-away: being diverted from an activity that was generating conflict to some other activity
· Time-out a consequence, time-away a diversion
· Childe influences parent—disobedience prompts authoritarian; parenting varies with behaviour of child
· 
· 
· Preschoolers play
· Cooperative play: (3.5-4 years) play organized around a theme and children take on special roles (typically with same gender)—make-believe play
· Make-believe: promotes greater social skills, memory, and linguistic competence—perspective taking
· when conflicts arise, children resort to aggression
· Bullying: unprovoked aggression, whose sole goal is to gain power over another through social, verbal, or physical harassment. 
· Prosocial behaviour
· *Social Aggression
· associated behaviour
· motivation
· causes
· Boys<Girls, why?
· Self-control: Moral Development
· Begins in infancy and preschool, arises out of infant’s initial learning to self-sooth
· Phase 1: ~1 year: infants become aware people impose demands on them and that they must react accordingly—limits on behaviour
· Phase 2: ~2 years: toddlers have internalized some controls imposed by others, are capable of some self-control in parents’ absence—child might inhibit their own behaviour
· Phase 3: ~ 3 years: capable of greater self-regulation, involving flexible and adaptive control processes that meet with quick changes in context—devise ways to regulate their own behaviour
· Temperament: most important aspect is fear and anxiety; so fearful of at prospect of potential wrongdoing
· Personal/individual factors that contribute to self-control
· Strategies Children can use to improve self-control
· Delay of gratification: ability to hold off immediate satisfaction in order to obtain a larger reward
· Reminding oneself of the importance of long-term goals, reducing attraction of the tempting event
· Recognize when preschoolers begin to understand what moral rules are different from other rules (contextual cues)
· 3 years: able to distinguish between Social conventions and Moral rules. 
· 

Chapter 12: Cognitive Development in Middle School

· Describe the strengths and weaknesses of Concrete Operational Thinking
· Limited to tangible and concrete, to the here and now in very practical ways. 
· Growing factual knowledge base allows them to organize information more completely, facilitating recall
· 
· Memory: Discuss how strategies and knowledge help children to remember more effectively as they grow older
· Determine goal select strategyuse strategymonitor strategy
· Preschoolers: tactile perception means of encoding memory
· 7-8 years: use rehearsal 
· Script: memory structure used to describe the sequence in which events occur (of a particular activity, process)
· Can distort memory; in recalling and implementing script, individual steps can be glossed over, or completed and then forgotten about. 
· IQ Tests: Validity and Reliability 
· Arguments for and against
· Modern Approaches
· Biological and Social influences on IQ
· Gender Differences: women have higher grades in math, but score lower on tests than men
· Dynamic Testing: measuring a child’s learning ability potential by having them learn something new in the presence of a examiner and with the examiner’s help



Chapter 13: Social and Emotional Development in Middle Childhood

· Describe how self-esteem is measured in school-age children
· Self-Perception Profile for Children (SPPC)
· Demonstrate how self-esteem changes in the elementary school years (social comparisons; first and third persons)
· Identify factors influencing the development of self-esteem
· Self-Esteem: 
· Influences
· Parenting styles
· Sources
· Consequences of low/high self-esteem (popularity and rejection)
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