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Reading # 1: Talcott Parsons, “The Present Position and Prospects of Systematic Theory in Sociology,” in Essays in Sociological Theory: Pure and Applied (Glencoe: The Free Press, 1949), 17-41.

NoNotes
· Parsons is a functionalist theorist who believes that sociology should be an empirical study that regards society the same way as the natural sciences are regarded. 
·  Believes in systems theory. 
· Parsons refers to the “Frame of Reference” in order to explain that we must choose a particular notion to study because one theory cannot explain everything. 
· Norms: Regularities that happen between actors (people) and situations. 
· Roles: Norms cluster together and guide conduct along a range of situations.
· Institutions: Clusters of dedicated roles are seen as institutions. 
· Systems: Institutions all working together become a social system. 
· Parsons believes that institutions within social systems are not real, but rather that they are merely constructs in order for us to make sense of what is going on in our world. 
· An “Action Frame” is part of the “frame of reference”when you take something from the social system, and you try to study the regularities in order to make sense of what it is. Parsons claims that the most important within the social sciences is actor-situation (Regularities are governed by social norms.)
· Parsons rejects founding fathers such as Marx and their theories because they are not functionalist. 
· Believes that everything within a social system has a function, that these systems are dynamic and recreate themselves over time. 
· Teleology: systems are meant to recreate themselves over time. 
· Processes of Action: functional needs in order to make a system run properly (ex. food production). 
Questions

1. Would Parsons think that other culture’s systems that were not yet modernized be working dysfunctionally? Or did he think that these systems were dependent on the particular roles, norms, and institutions that were executed in a particular culture to function properly?  
2. How did Parsons expect to turn sociology into a natural science when he believed himself that institutions such as school and family were just concepts (aka. not real?) 
3. If systems are dynamic and meant to recreate themselves over time, how did Parsons think we were going to reach homeostasis when each decade in history has become different from the last?
Response

· In reference to question two, Parsons mentions in his essay that we must find an equivalent in sociology to what mathematics gives to physics. I do believe that sociology is an empirical discipline in many ways and that we should look at it scientifically, however I feel as though in some cases this would not be relevant. Humans are not the same as elements on the periodic table. Humans are quite complex and all matters of social interactions and society can not be approached in the same fashion. This is why, as sociology majors, we must study quantitative and qualitative research methods.

 I think that if we took the same approach as Parsons did, we would only be able to see the tip of the iceberg in relation to conclusions to our research. We cannot rely solely on empirical data when there are many more complexities within the sociological realm to take into consideration. We need to dive deeper into our research qualitatively, on a personal level with whatever we are studying in order to see the big picture. I think that as far as grouping sociology with the rest of the hard sciences has some relevance for sure, but at the same time we must not rely our complete field of research on empirical methods. Sometimes something is better understood when one asks the person in an interview rather than a vague survey. Humans, especially in the way we function as a society, is far too complex to objectify people and societies the same way that the natural sciences do. Looking at society in the functionalist perspective almost makes the world look quite mechanical which in my opinion, is a very ignorant way to view the world. 

Reading #2: Talcott Parsons, “Theoretical Orientations on Modern Societies,” in Politics and Social Structure (New York: The Free Press, 1969), 34-57.

Notes

· Extension of reading number one 
· Parsons believed that each social system has ‘subsystems’ within them which get integrated:
· Personality System: relies on ‘goal-attainment’ which refers to the reward and satisfaction complexes of actors within social systems. In other words this is how people act in relation to social norms.
· Cultural System: relies on ‘pattern-maintenance’ which characterizes the complexes of symbolic meaning, the way they are structured, what these patterns do, and how they change. 
· Behavioural Organism: must extract things from the natural environment as well as interrelation with the physical environment. 
-There are two systems of reality according to Parsons which includes the ‘physical environment’ and ‘ultimate reality.’ 

· These two systems of reality ‘interpenetrate’ in order to create one ultimate reality. 
· The structural aspect of our social systems rely on variable components which are norms, collectivities, values, and roles:
· Values: Parsons sees values as primary for pattern maintenance which are defined as desirable types of social systems that the entire community agrees on (ie. what we ‘ought’ to do within a society.)
· Norms: the primary function is to integrate social systems which are defined as ways in which actors within a social system are meant to act. 
· Collectivities: have ‘goal-attainment’ primacy. There must be definite statuses for individuals so that there can be distinction between members of a society. Also, there must be some differentiation between members of a society so that everyone is not doing the same thing at any given time. 
· Roles: used to define individuals within a society and bring about expectations so that they can belong to a particular collectivity. 
· All members within a social system must have a strong consensus for what these structural components are or else the social system will become dysfunctional. 
· We are required to obey these structural components and if we don’t then force will be used in order to ensure that these systems are working optimally. 
· Social systems can use force by government and law. However societal members are persuaded into thinking that they agree with these structural components instead of thinking that they are just obeying (ie. wanting to obey)
· There are three phases towards development of citizenship within the societal community:
· 1. Development of a Legal Framework 2. Participation in Public Affairs 3. Welfare of Citizens. 
· There are four main ways in which society can change:
· 1. Differentiation: we can create new roles and functions if something new (challenge) comes up that we are not prepared for. It is also known as ‘progressive evolution.’ It can be defined as when a structure within a social system gets divided into two or more units that differ in characteristics or function for the social system. 
· 2. Adaptive Upgrading: upgrading to more sophisticated ways of doing things. These units can be freed from the restrictions of previous conditions. 
· 3. Inclusion: this is the attempt to include internal or external threats or changes. 
· 4. Value Generalization: the values of the system spread and become more general. 
Questions

1. According to Parsons, each action system (social systems, cultural systems, personality systems and behavioural organisms) has a primary function. The social system’s primary function is integration, the cultural system’s function is pattern-maintenance, personality is goal attainment, and behavioural is adaptation. Could it not be argued that each system’s functions could be equally distributed? For example, a cultural system incorporates all four functions within it’s realm. All cultures must adapt to situations, goal attainment is a huge (if not primary) facet within many cultures, all cultures require integration and pattern maintenance. One could incorporate all of these functions equally within each system. 
2. Parsons claims that there are two systems of reality; the physical environment and the ultimate reality. Through self reflection, it is questionable which reality I belong to more on a daily basis. Or, is what Parsons saying is that we are within both systems of reality at all times and that they both work together in order for us to function throughout our systems? 
3. Parsons gives four ways in which social systems can adapt to change. However he mentioned in his previous article how systems are meant to recreate themselves over time. Are these four avenues not just a contradiction for his claim that the goal is homeostasis?  
Reading #3: Talcott Parsons, “The School Class as a Social System: Some of its Functions in American Society,” in Social Structure and Personality (New York: The Free Press, 1964), 129-154.

Notes

· Analysis of elementary and secondary school classes as a social system.
· In elementary school, students are taught by one teacher usually, whereas in secondary school, students are taught by multiple teachers learning multiple subjects which is what Parsons is mainly concerned about. 
· Parsons sees two problems with the school class; first, he thinks the school class ‘functions’ to internalize student’s commitments and capacities for being successful as an adult. Second, how it aims to preemptively place students within specific adult roles before they even graduate from school. 
· Although other structures such as family, church, peer groups all aid in socializing a child, it is school that is the primary ‘agency for socialization’ which trains students to be motivationally and technically prepared for their adult roles (future role performance). 
· Two types of commitment (for future role performance): 1. commitment to execute and agree with the broad values of society; 2. commitment to take on a specific type of role within the structure of society. 
· Two different capacities (within school): 1. capacity to perform tasks given to the child in their role as a student; 2. ‘role-responsibility’ which means the capacity to live up to the teacher’s expectations of interpersonal behaviour while in your given role. 
· Manpower Allocation: correlation between someones status level within society and the level of their education. Both educational level and status level within society are responsible for the occupational status that one attains. 
· Level of Independence: level of self sufficiency when the child is under the care of adults, the capacity to take responsibility, ability to make their own decisions when coping with new or varying situations. 
· Parsons believes that the students are already starting to be selected when they are in elementary school based on student’s performance as to who gets to go to college. The ‘seal’ is put on once the student reaches junior high school. This is based on the fact that students coming out of elementary school are advised by their teachers and principals whether or not they should enroll in college prep courses or not. 
· Parsons believes that there are ascribed and achieved factors that influence the outcome of whether or not a child will go to college. The ascriptive factor is the socio-economic status of the child’s family. The achieved factor is the way they perform when they are at school. However, it is also quite important what the level of independence is for the child. 
· Before entering school, the child is only aware of their ascribed status within the family. The school is the first place in which they are given a status based on their achievement within school. 
· There are four primary features of the elementary classes that ensures differentiation:
1. All of the children feel equal by age and ‘family background’, given that the neighborhood is probably homogenous as far as status goes. 
2. There are common tasks for everyone in the class, everyone has to do the same things and follow the same rules. 
3. There is a strict differentiation between the students who are all equal and the one teacher in charge who is an adult. 
4. There is a very clear cut way that the students are evaluated. The most common practice is report cards which reestablishes the feeling of reward/punishment (ie. basis of selection for future status in society). 
· Progressive schools have a lack of emphasis on formal marking but they do not abide by a separate pattern, but just a different way of going about the same patter.
· Traditional schools are considered to be upper status and therefore going to a higher end college is taken for granted and in Parson’s opinion, ascribed rather than achieved. 
· There are two main components of expected performance in school: 1. Emphasis is put on cognitive learning of information and skills empirically and technologically 2. The moral component refers to “responsible citizenship” within the school community (ex. being polite to your teacher). 
· The student is evaluated on both components in order to receive good grades however it seems as though more weight is put onto the moral components because of the lack of difficulty within the cognitive components. 
· Two sociological characteristics of peer groups:
· 1. The ways in which children interchange their peer group and identify with many different types is contradictory to their ascribed status’s within the home and at school. 
· 2. The second characteristic is the segregation between males and females at this age. Might be a reinforcement of sex-role identification. This is striking because of the fact that schools attempt to play down the sex-role differentiation. 
· Two psychological characteristics of peer groups:
· 1. Children may regard the peer group as a way of getting away from the rules and authority of their parents. This could be regarded as why children seem to veer towards disapproving behaviour by their parent’s standards. 
· 2. Another characteristic is to provide the child with approval and acceptance that does not stem from their parents or teacher. 
· Parsons thinks that the avoidance pattern found in children is to help them cope with the incestuous attachments and to prepare the child to find a sexual partner later in life. 
· Learning of achievement-motivation relates to identifying the teacher as a motherly figure in order to please her and do well in school. The teacher is supposed to be seen as a good citizen of the school. Being a motherly figure but at the same time acting universal so that the students can identify the difference. 
· The students are separated into two branches within the schooling system; some will identify with the teacher, whereas others will identify with their peer group. This separation mirrors the hypothesis for college-goers versus non college-goers. 
· Fundamental conditions underlying the process:
· 1. The child no longer relying solely on family for their primary emotional attachment
· 2. Learning new societal values and norms that they can’t get from their family alone
· 3. Being introduced in school to the differentiation of earning achievement on a relative scale
· 4. Learning human resources that mirror adult roles
· The American school system places value on both initial equality for all students but at the same time giving different levels of achievement. 
· The teacher provides what Parsons describes as a “quasi-motherliness” where the teacher provides a significant level of emotional support for children transitioning away from their parents alone and coping with the pressures to learn.
· The teacher must select which students they will choose to reward based on what they have shown in class. 
· The experience of school for children as a whole will bring about varying levels of aspiration. 
· It is expected of the teachers to provide a realistic opportunity for all students and giving all children a fair chance at success, regardless of their socio-economic status. 
· On top of experiencing achievement status within the classroom, children also appreciate the acceptance and respect they receive from their peer group which also influences their future status. 
· In the secondary school phase, the focus is on mostly qualitative achievement rather than quantitative like in elementary school. 
· The students who ranked higher in cognitive achievement were more likely to go on to do something more technical whereas the people who were ranked higher in moral achievements were more likely to go on to do something social according to Parsons’ theory. 
· There is the emergence of friendships with the opposite sex and an increase in extracurricular activities. 
· In elementary school the students are in school with students who typically share the same socio-economic statuses within the families. When it comes to secondary school, a hierarchal rank of status takes place and school becomes much more stratified. 
· Two types of students who Parsons thought were going to succeed past secondary school: the students who did exceptionally well academically and perhaps were not the most popular and on the other hand the students who were extremely popular and had satisfactory grades. 
· Cross-sex relations within youth culture foreshadow future marriage and family formation. 
Three Levels of Youth-Culture Patterns:

· 1. High Rank: these students have outstanding popularity and leadership qualities and are usually given unusual responsibilities by their peers. 
· 2. Middle Rank: Parsons describes this group as “age-appropriate without status differentiation” in other words there was nothing outstanding in either high or low spectrum. 
· 3. Low Rank: These students exhibit delinquency, withdrawal from school, and generally unacceptable behaviour. Parsons defines as “regressive.” 
· Cross-sex relations remind girls in high school that their lives will very well revolve around marriage and a family. However we should not discourage females from striving for post-secondary education as females have become of great importance within the work force and have contributed to society a great deal. Ex. Need for teachers in elementary schools. 
Questions

1. Parsons says that students will either identify with their teacher or their peer group. Because of the avoidance pattern seen in children at this age with members of the opposite sex, could it be argued that (according to Parson’s theory) girls at this age could be better candidates for college based on the idea that children are avoiding members of the opposite sex and that all elementary school teachers at this stage are female? 
2. What would Parsons have to say today about households where children are raised with single fathers? How would his quasi-motherhood analogy work when these children would have no true concept of a motherly figure before starting grade school?
3. According to Parsons, at the elementary school level, more emphasis and reward is placed on those who demonstrate moral achievement. Could we then argue that the school system is primarily a vehicle for shaping people and adapting them into a society’s norms, values and roles rather than shaping them to contribute economically within society? 
Response


Throughout this entire article, I was relating what Parsons was saying to my own experience growing up in the Canadian school system to see if what he said was applicable. I have come to the conclusion that most of what Parsons said was contingent with my own experiences. I grew up in the suburbs of Ottawa, particularly in an upper-middle class section of the city. There was a huge urge from all students respectively to please the teacher. Whether this was to seek out our favorite teacher on duty at recess just to receive a warm hug from her, or anticipating who was going to give her the best present at Christmas, there was always this strive for acceptance and comfort while we were stripped of that from our mothers for most of the day. Some of the values that I hold on to strongly today have come from my elementary school teachers. 

I happen to be a person who enjoys school and learning very much. I would be lying if I denied that most of the reason I wanted such good grades growing up was to make my mom and my teachers proud (as lame as that sounds). I came from a wealthy family, strove for good grades, and had a solid peer group throughout elementary school. 


When I got to high school, I participated in many school clubs and sports. I was never very popular, but I had my tight knit group of friends and we were all liked by our peers. I continued academically at an advanced level, because I truly loved to learn. This holds true to what Parsons said about who he thought would succeed into post-secondary; the extremely popular or the extremely bright. Also pertaining to what Parsons claimed, high school was very different from elementary school in that there was very blatantly socioeconomic stratification throughout my high school. There was a pattern that followed this strata in that the poor students were more likely to be delinquents of the school, whereas the more well off students (who could afford university) put more precedence on their school work as well as maintaining their popularity. 


The life I had growing up through school definitely mirrors what Parsons has said throughout many different aspects of his article. I felt as though every aspect that he touched on was relatable to my life in some way. Even the way in which he placed teachers within the system was accurate. All females for the first three years with one primary teacher, progressing to a mix of men and women maintaining one primary teacher. When secondary school comes around there is a mix of both male and female teachers, all teaching different subjects. I cannot say that I disagree or would want to argue with Parsons on this article because I feel as though he has some solid theory in relation to school class. 

Reading #4: S. Bowles and H. Gintis, “The Correspondence Principle” in Schooling in Capitalist America (New York: Basic Books, 1979), 131-148.

Notes

· Bowles and Gintis take a Marxist approach to schooling theory. 
· The educational system helps integrate students so that they are prepared for the economic system once they graduate through their interrelations with others as well as what they are taught. 
· “The social relationships within education replicate the hierarchal division of labour.”
· They believe that students within the educational system replicate alienated labour within the work force because they have lack of control within school, lack of control over the content to which they study, and receive reward such as marks and achievement rather than simply being rewarded through the gift of knowledge. 
· By replicating the workforce within the schooling system, it is satisfying the needs and requirements that society demands
· The way in which schools are run are quite reflective of the social backgrounds of the students and their likely future occupations and socio-economic statuses:
· Blacks and Other Minorities: repressive, arbitrary, chaotic order within school, coercive authority structures, minimal possibility for advancement. 
· Working Class: emphasizes behavioural control and rule following
· High Class: emphasizes open systems that favour participation, lesser supervision, and stressing internalized control standards. 
· The socialization patterns within school do not happen by accident, but rather that the expectations of the teachers and administration are reflective of the class system within that particular area.  
· The working class schools mirror the same environment as a factory. The well financed higher end schools have the ability to develop the children’s work ethics for job performance in the upper levels of the occupational hierarchy. 
· Jeanne Binstock: studied different patterns within high educational institutions by analyzing rules and norms within the facilities. She looked at the level of strictness within each school, how many rules and regulations each school had, and the amount of control that the student had in relation to cultural affairs and extracurricular activities. She concluded that the variance within these institutions depended on the differences in work perception and aspiration among the “major” social class that was attending a particular school. This means that each class had its own economic consciousness and knew what type of status they were striving for. The colleges compete for a particular social class by providing “specializations” within their facility. For example, Waterloo prides themselves on mathematics whereas Carleton prides themselves on journalism. She concluded that the college industry has a ranked hierarchy of goals and practices that mirror the major social class within that institution and they are prepared for the stratified levels of the industrial system post-graduation. 
· Gene Smith: theorized that personality traits were a good indicator for educational success. The five general traits that he identified were agreeableness, extroversion, work orientation, emotionality, and helpfulness. He concluded that ‘work-orientation’ was the most important feature for success with school. He claims that this feature is three times more likely at predicting post-high school success. 
- Richard C. Edwards: Furthered Smith’s study by integrating the study into the work force. He compared supervisor ratings of respective workers and matched these ratings to personality types. He found clusters of three personality traits; 1. rules orientation 2. dependability 3. internalization. Edwards concluded that rules orientation was most important for people in the lower statuses in the work force, internalization of norms was most important for higher status employees, and dependability was most important for people who fell inside the middle of the spectrum.

· Peter Meyer: Meyer replicated Edward’s study but applied it within the educational system to look for a correlation. He created sixteen personality traits and found that the only three that were seen to be penalized were those that fell into the same category as Edward’s “low supervisor rating.” Meyer created three subgroups for these sixteen personality traits which resulted in 1. Submission to Authority (consistent, identifies with school, on time, dependable, externally motivated, and persistent) 2. Temperament (non-aggressive, non-temperamental, predictable, tactful, and non-creative) 3. Internalized Control (empathizes orders, defers gratification). Meyer’s study (along with the correlation of Edwards) shows that the best candidate would be someone who interprets the wants of their supervisor and does what they are told without direct supervision all the time. Submission to authority would be the best predictor of high grades between the three subgroups. SAT math scores, submission to authority, and SAT verbal were the most important predictors for grades. 
· Grades have been proven to be representative of cognitive performance of students but this does not necessarily mean they will have economic success. 
· Through the study of Marshall S. Brenner, there has been a correlation between grades and levels of supervisor evaluation.
· Grades predict job adequacy only through their non-cognitive aspect. Teacher’s evaluations are very similar to supervisor ratings. 
· People who have attained a higher educational level tend to identify themselves socially with people on the same level and make sure they are differentiated between themselves and their “inferiors.”
· Family background also plays a large role in regards to economic success. People who grew up in families with a higher socio-economic status tend to do better financially but also receive higher education. 
· Some variables may be because of inheriting family wealth, family connections (networking), and natural advantages. 
· The family structure prepares children for future economic and social roles. The family will prepare their children for economic relations that are quite similar to their own. There are sex roles within the household that make it clear right away while growing up that girls are inferior to men and that they should prepare themselves for a more inferior job. On top of this, girls will need to prepare for the domestic jobs that adulthood will present them with as well. The only concrete difference between work and the family is the impersonal beaurocratic characteristics of the work force. 
· Higher economic status people are more likely to value internal motivation and lower economic status people are more likely to value external authority. 
· Parents of different status levels are more likely to expect different things from their children. Lower status families expected obedience, neatness, and honesty in their children. Higher status parents expected curiosity, self-control, consideration, and happiness. 
· Families reproduce the forms of consciousness required for the integration of a new generation into the economic system. 
Questions

1. Throughout their article, Bowles and Gintis expressed their theory by presenting relevant studies that supported their argument. My question is, does Bowles and Gintis think that this is an effective way for society to function?
2. Why is it relevant what personality traits students have when Bowles and Gintis are implying that class level and family structure are key elements for economic hierarchies to form? Higher status families will place their children in schools with different values and structure than lower status schools anyways which prepare them for the intended job placement for their class.
3. Bowles and Gintis seemed pessimistic because of the way they extrapolate their argument in the sense that it “is what it is.” Do they see a way for lower status students to break free from the predetermined working class that they will end up in and move higher up the ranks? 
Reading #5: Erving Goffman, “The arts of impression management,” in The Presentation of Self in Everyday Life (Garden City, NJ: Anchor Books, 1959), 208-237.

Notes

· In this essay, Goffman is talking about people as actors who are performing when in the public realm. 
· There are performance disruptions that want to be avoided at all times but sometimes the actor will happen to do a minor, inadvertent act that are inappropriate at the time. These Goffman refers to as “unmeant gestures.” 
· A lot of the time, the four major performance disruptions are typically called “incidence” according to Goffman. 
- Inopportune Intrusions:

· When an outsider accidentally walks into a performance unintentionally, he will typically have to continue his role as the “intruder” in order to not ruin the performance. This is common knowledge. This is referred to as “inopportune intrusions.” 
· Unmeant Gestures:
· Sometimes an actor may inadvertently reveal certain facts about themselves during a performance that can weaken or discredit the person depending on the situation. This can include dark secrets or negative characteristics that are revealed. When this happens the actor is typically embarrassed. 
· Faux Pas:
· This is when a performer intentionally says or does something that ruins their image or their “team’s” image. It is usually only realized after the fact that this thing should not have been done or said. 
· Scenes:
· Creating a scene is one type of performance disruption that the actor has knowledge that their actions are going to create dissonance however they do it anyway. 
· 1. When someone can no longer handle someone’s performance and they blurt out criticism or rude remarks to the people that they are supposed to be performing/co-operating with. This type of misconduct typically ruins a performance, either showing the audience a “backstage view” of the relationship or they at least feel suspicious of the performance and feel as though it may not be genuine between two people. 
· 2. When the audience can no longer play the game while watching the performance and challenges the performer or gives them expressive facts even though it is not acceptable within this dynamic. 
· 3. When the confrontation between two actors gets so worked up, loud, and heated that people from other conversations are forced to notice this performance (be a witness) going on and in some cases intervene or join in. 
· 4. When a person who has been shunned on their own because of performance disruption and they beg the other team mates or the audience to take their side. If none of the other people involved in the performance takes their side this will humiliate the actor. 
· Unmeant gestures, inopportune intrusions, and faux pas are all occurrences where what the actor did was unintentional and would have avoided the embarrassment or dissonance if they had known the consequences before they happened. 
· When incidence occurs, the actors will react with embarrassment, flustered, or nervous which will in turn weaken the performance. The audience will notice that the performance is getting weakened and lessens the reality attached to the performance and the audience may see the actor’s true colours. Goffman refers to this phenomenon as “the man behind the mask.”
· In order to avoid embarrassment and incidence, actors and the audience will have to keep up certain attributes in order to maintain reality and composure. There are three attributes and practices that Goffman talks about: 
· “the protective measures used by performers to save their own show; the protective measures used by audience and outsiders to assist the performers in saving the performers’ show; and finally, the measures the performers must take in order to make it possible for the audience and outsiders to employ protective measures on the performers’ behalf.” 
· Defensive Attributes and Practices
1. Dramaturgical Loyalty
· Each team member must act as though they have accepted fully the moral obligations to their given role. 
· Each team member must not divulge secrets or personal information about the other team members when they are away from them. (This is why many families wait to tell the younger children important things in case they tell other people (unknowingly) about the team’s secrets. 
· Team members must not exploit other team members to the audience and make themselves look better in order to create their own show where all the attention is placed on them. 
· A problem with keeping member loyalty is that many team members will become emotionally attached to audience members and in turn, divulge personal things to them about the team. Goffman gives an example of store employees being too honest with customers. 
· A technique the team can use to defend itself is to develop “high-group solidarity” which means that all members are close to one another and see themselves as a tight-knit unit. They will see the audience as inhuman in order to prevent emotional attachment from occurring. A second technique is to change audiences periodically. Goffman keeps the store employee analogy by saying a store manager may get switched to different locations every so often. 
2. Dramaturgical Discipline 
· It is extremely important that the actors within a group be disciplined and committed to his or her role and team. 
· The actor must show intellectual and emotional discipline to their performance and their role without letting his own self get in the way of the performance. 
· A good actor will remember what their role entails and also will refrain from committing “unmeant gestures” or “faux pas” while performing. 
· If performance disruption cannot be stopped, a good actor will find a way to either make light of the situation or handle it in a proper manner to remove its importance from the audience. 
· A good performer will suppress their emotions and private problems in order to stay in role. 
· “Actual affective response must be concealed and an appropriate affective response must be displayed. 
· If an actor displays their own personal problems and emotions then this may lead to “unmeant gestures” which can go as far as reaching the audience which in turn threatens the performance and team members. 
3. Dramaturgical Circumspection
· It is wise for a team to design how a performance is going to go beforehand because they must exercise prudence. 
· If they do not exercise prudence, disruptions are likely to occur. 
· Actors must prepare in advance for performance disruptions and contingencies so that they know how to handle these types of situations. 
· Teams should choose members who are loyal and honest so that they know that they can rely on these people while performing. Also, they should set up expectations for the team members to follow so everyone has the same idea of what they have to do. 
· Teams want to select audiences carefully that will give the performers the least amount of trouble, also the type of audience for the type of show that the performer wants to put on. 
· A way to ensure that everyone is acting properly is to limit the team size and the audience size. The fewer the members, the few mistakes are likely to be made. However, a problem with this is that some performances require a large group in order for a good performance. Also it seems as though actual people are more expressive than non-human props at performing. 
· There is also a relationship between the amount of prudence applied to a performance and the length of the show. Goffman uses the example of some people only having others over for a few hours while others (middle-upper class), are able to put on a performance successfully for a full weekend visit, however a lower class person may not be able to perform that long without performance disruption. 
· People are more likely to have a more loose performance when they are around people who they have known for a long time, and more tight performance for someone they do not know too well. 
· An actor must always be aware of how much information their audience is able to access about the performance. 
· The performer has to build their props and presentation around the type of performance they want to execute. For example, a businessman must look clean cut, wear a suit, maintain hygiene if they want to take on that role. 
· A performer will be extra careful when their performance is weighted as very important for their future. For example, someone going to a job interview will be extremely careful at the interview because they are under the impression that every part of their performance will be analyzed by the interviewer. 
· Performers must also be careful as to when they display relaxation. They must always be on guard for when they will have to get into role again. They usually only have a very small window for when they are able to resort back to their performance. 
Protective Practices

· The main point in this section is that the audience develops ways which helps the actor to keep up their performance. 
· The access of back and front regions of performance are still kept in place, not only by performers but by the audience as well. 
· When an audience feels as though they are going to walk into a performative region, they will usually present some type of signal that lets the performer know they will be walking in so that the performer is prepared for the intrusion. 
· Outsiders will typically act as if they cannot hear the performance or that they are uninterested so that they do not influence the performance or become involved in any way. 
· Etiquette regarding social inattention varies from culture. In one culture one may be expected to pretend like they are not there at all except in extreme circumstances, and in other cultures, you are expected to join in and help whenever you see an event that could use assistance. 
· Once the audience is involved with the performance, they do not stop being tactful because they are still playing the role of the audience, not the performer. 
· Proper etiquette for audience members include: providing a good amount of interest in the performance, not let the audience’s own performance get in the way of the one they are watching, avoidance of faux pas and especially scenes. 
· When performers screw up, audience members are expected to tactfully “not see” this error. 
· If the audience sees that the performer is a beginner, they will take extra caution to make sure that the performer feels comfortable and will not give the performer a hard time, but rather consideration. 
· Whenever audience members are being tactful, it is possible that the performer will realize this, the audience member will realize the performer knows, and the inevitable will be brought to light. However, the audience member and the performer will very quickly resort back to their original roles. 
Tact Regarding Tact

· The performer will probably know that the audience is trying to be tactful, and the performer must make it possible for the audience to show this consideration. This requires prudence and special order. 
· The performer must be sensitive to hints and ready to take them when an audience member lets them know that their performance is not appropriate and on the verge of performance disturbance. 
· An impostor is an actor who does not make it possible for their audience members to be tactful about observed misrepresentation. 
· The performer must be aware of the fact that their audience can see them in a bad light and they may become ashamed of their performance. 
· If the actor tries to perform a show that they don’t even believe themselves, they can experience a certain amount of alienation from themselves. 
Questions

1. Goffman gives the impression that the true self is not an admirable quality in people. Does he think there are times when we deal with people as our true selves on purpose without there being negative undertones such as a scene or a faux pas associated with it? Or are we constantly acting? What about when people drink alcohol and all of their inhibitions go down? 
2. Although Goffman does say that when we are taking on an audience member role, that we have to tone down our own performances in order to not complicate the performance we are watching. However for the most part he seems to insinuate a distinct line between audience member and performer. Could it not be argued that we are constantly being actor and audience at all times equally? 
3. Does Goffman think that society creates these performative rituals which births many rules and norms for these performances, or does he think performative ritualization is what creates society?
Reading #6: Erving Goffman, “On the characteristics of total institutions,” in Asylums: Essays on the social situation of mental patients and other inmates (Garden City, NY: Anchor Books, 1961), 3-60. 

Notes

· Total institutions are places where particular activity goes on that possess certain tendencies. Total institutions are typically removed from society by things such as locked doors, barbed wire, high walls, etc. 
· There are five groups of total institutions: 
· 1. Institutions that are set up to care for people who can not take care of themselves, however pose no threat to their community. An example of this would be a retirement home. 
· 2. Institutions that are set up for people who can not take care of themselves and who also pose as a threat to their community. Examples of this would be mental institutions. 
· 3. Institutions that hold people who are seen as being intentionally dangerous to the community and where the person’s welfare is not the primary concern. An example of this would be prisons, penitentiaries, and concentration camps. 
· 4. The fourth type of institutions hold people who are there for some form of specific task, usually work related. Examples of this would be army barracks, ships, and boarding schools.
· 5. Institutions that are designed as retreats from the world but mostly they are used to training religious people. Examples of this include monasteries and convents. 
· A basic concept for our society is that people tend to work, play, and sleep in separate places, with different people in each place and different types of authorities. However for people who are confined to institutions, the barriers separating these three activities are broken down and the “inmates” do all of these things in one place with the same participants and same authorities. 
· There are four main characteristics of total institutions: 
· 1. All aspects of life are conducted in the same place and under the same authority. 
· 2. Each phase of activity that an inmate conducts throughout the day is done with a large group that are all treated the same and all made to do the same things at the same time. 
· 3. All phases of the days activities are tightly scheduled where one activity leads immediately to the next at the same time which is being governed by a group of officials. 
· 4. All of the various activities that the inmates have to do is part of a single rational plan that is supposed to reflect the aims of the institution. 
· Social organization is the key fact of total institutions
· When a large group of people are moved by supervisors, it not not a typical work relationship where a manager gives guidance or periodic inspection, but rather for surveillance and the inmates and the supervisors are made in essence for each other. 
· There are some distinct differences between inmates and staff. Inmates are typically a very large group and the staff a small group. Inmates typically live in the institution and have minimal contact with the outside world whereas the staff are typically kept on for eight hour shifts and then get to go home. Both inmates and staff birth negative stereotypes about the other. 
· Talk across boundaries from inmate to staff is typically prohibited unless it is necessary information. Staff also prevent certain inmates from talking to higher staff. 
· Passage of information is also prohibited in total institutions and excluding them from knowledge about themselves (ex. release date). 
· Implications of total institutions include work. In normal society the work place stops at a certain time and the worker is able to go home and they receive a paycheck on a regular basis and what they do with that money is none of the work authorities business. In total institutions, the day is already set up for inmates and whatever they receive has no relevance in the outside world (ex. tobacco allowance). 
· Whether they have too much work or too little, the inmate who is used to working in the real world will feel demoralized and inferior. 
· Total institutions also make family structures incompatible because family life is sometimes contrasted by batch living and inmates cannot go off grounds to see family members. 
· The total institution is a social hybrid; part residential community, part formal organization. 
· The Inmate World
· Inmates come to the institution with a previous “home world” way of activities that they have previously taken for granted until they arrive at the institution. 
· Institutions do not modify their norms and practices for a previously known life. 
· Institutions create a kind of tension between the home world and the institutional world and use this tension as a tool to manage the inmates. 
· An inmate is immediately stripped of his home world upon entrance into the institution and his self is systematically mortified. This causes the inmate to immediately start shifting his thoughts of themselves and those around them. 
· The ways in which a person’s self is mortified is fairly standard across different types of institutions and everyone begins to experience “role dispossession.” This happens when membership automatically disrupts the person’s role scheduling and separates them from the world intentionally, which can happen for years. (For example, no visitors for a certain amount of time.)
· Some roles may be reestablished when they leave the institution but some roles are gone from the person permanently (ex. spending years away from children and not seeing them grow for that length of time.) 
· Civil death refers to the phenomenon that prisoners can potentially lose all of their civil rights for a portion of time or permanently. 
· Admission procedures is referred to by Goffman as “trimming” or “programming” because the new inmate allows themselves to be shaped into an object that the administration wants them to be for smooth operations. 
· Staff members may perform obedience tests or will-breaking contests in order to initiate the new arrival. 
· Leaving off refers to the dispossession of property which is significant because the person invests feelings of the self in these possessions. Goffman refers to the most important possession as the inmate’s full name. 
· A person is also likely to be stripped of their usual appearances and the services that were available to them in the real world to keep up appearance. Inmates can also encounter physical disfigurement such as loss of a limb or branding while in the institution. This may lead an inmate to believe that their physical integrity is not guaranteed while in the institution. 
· Inmates may be required to hold their body in humiliating poses but also may be required to give humiliating verbal responses. An example of this would be begging for something or saying, “Sir.” 
· Whatever it is that the person has to do, it is not compatible with his conception of the self and must undertake daily routines that they consider alien to them which causes them to take on a disidentifying role. This in turn means that there are many times when the person is violated because of mortification:
· 1. The first violation/contamination occurs when one loses their preservation of informational self during admission. Inmate’s social statuses and past behaviour are collected and recorded by the administration which means that the inmate must reveal facts and feelings to strangers. Also prisoners and mental patients can not prevent visitors from seeing them in humiliating situations. 
· 2. The second type of contamination is the physical kind which is also the most obvious. It refers to defiling the body or of objects closely related to the self. Goffman gives an example of Chinese prisoners getting to use the washroom only twice a day in public. They only have two minutes and if they are not done, it is irrelevant and they are pulled off of the communal bucket.  This can also be extended to things like contaminated food, soiled towels, dirty bath facilities. Also being forced to lay beside dead bodies for up to twenty four hours was mentioned as well. The person may also be forced to take oral or intravenous medication against their will.
· 3. The third type if contamination of another human being by forced interpersonal contact which in turn, becomes a forced social relationship. This type can include rape and sexual molestation but it can also be conceived at a much more basic level. Some examples included rectal examinations, being forced to be paired with racial groups that were undesirable for some people, chinese prisoners being forced to sleep eight to a cell. 
· 4. The fourth type of contamination includes outsiders coming into contact with close personal relationships of the inmates. An example included an officer sitting in on a conversation that the inmate had with his wife in which it was the first time they had seen each other in years. The guard could hear every single aspect of their conversation. 
· 5. The fifth type of contamination happens during institutionally arranged confessions. Some examples of this included nuns who became close friends having to stand up and admit their wrongdoings in front of everyone, other inmates watching another receive shock therapy in order to teach them a lesson, soldiers being humiliated in front of everyone for their wrongdoings, and lastly people in concentration camps having to witness their family members being tortured to death. 
· The symbolic meaning of the inmate’s new institution does not correspond with his prior ones which therefore creates a disruption of the usual relationship between the actor and his acts. 
· Looping: This is when an institution creates a defensive response that will be leverage for the next action. An example of this would be when a mental patient is trying to have good behaviour during a diagnostics test, but then they bring up the fact that he had bitter remarks to a letter he wrote his sister, therefore it doesn’t really matter about his behaviour because they still see him in a bad light during the diagnostic. 
· A permissive atmosphere is done so that the inmate can “act out” which the administration will then use in group therapy sessions for example to use against them. 
· In the free world, going at your own pace is normal, in the sense that you can take a few extra minutes when dinner is ready to finish a chapter in a book, however in institutions, one extra minute can have an inmate penalized therefore they now accept institutional regulations willingly. This obligation not only puts the inmate in an unnatural adult role, but it also leaves room for staff to discipline the inmates. 
· Authority within institutions happens at all levels. These regulations are often geared with obligations to perform the regulated activity 
· There are two aspects in regards to actively enforced rulings: 1. these rulings are geared to an obligation that one must perform regulated activity with a group of inmates all doing the same thing. This can be referred to as regimentation. 2. Any staff member is able to discipline any inmate member at any time. This can be referred to as an echelon type system. 
· In total institutions staying out of trouble likely requires persistent conscious effort. 
· There are two issues in regards to mortification within total institutions: 
· 1. Total institutions defile all actions within civil society that the inmate knows as roles that take command over his world because he previously saw himself as an adult with autonomy and freedom of action. 
· 2. The second consideration is the rationale that is employed for assaults upon the self. By this is meant that inmates will start to actively seek out self-mortification techniques. This can be exemplified by restrictions of renunciations, beatings to the self, and inquisition by confession. Mortifications are typically rationalized on other grounds, such as sustaining of life however it is really just a way to reinforce power relations. 
· Two issues have been considered: 1. The inmate’s sense of personal efficacy with the relation of their own desires to the ideal interests of the institution. 2. The relation between the symbolic-interaction framework for considering the inmate’s self and the psycho-physiological model surrounded around stress. 
· Mortification of the self is likely to put psychological stress on the individual but in certain cases, it may be a form of psychological relief for an inmate. 
· When an inmate first enters an institution, he discovers what is called the privilege system where the inmate learns that they can receive minor rewards for good conduct. They learn this partly by what Goffman calls “house rules” which are strictly enforced rules within the institution that must be followed. Because of these very minor privileges, inmates can start to obsess over these and the privileges will be all they will be able to think about. 
· With privilege comes punishment. This means that the inmate will receive temporary or permanent removal of privileges if they do not follow the rules. In general, the punishment that the inmate is given within an institution is much more severe than anything they have encountered within the home world. Punishment is typically only something given to children and animals in their home world. 
· Privileges within institutions are not like privileges one would receive in the home world, but rather absence of deprivations are considered privileges. One place within the institution is typically regarded as the punishment place. The only real change of status possible is with loss of privileges. 
· There is institutional lingo that happens which everyone is aware of and even staff at lower levels know what these words mean:
· 1. Messing Up means that inmates engage in forbidden activity which would include trying to escape from the institution, getting caught, and receiving full punishment for it. 
· 2. Getting Busted is similar to messing up however not as crucial or severe. Example would include getting drunk, homosexuality, and attempted suicide. 
· 3. Secondary Adjustments involve practices that do not directly go against staff but allow inmates to obtain forbidden satisfactions. Examples of this would be deals or gimmicks. 
· 4. Definitions of people such as “rats” or “squealers.” 
· 5. Kitchen Strata which means a stratification of inmates based on their abilities to obtain illicit commodities such as drugs or alcohol. 
· 6. Rise Getting refers to teasing or mocking the staff with a whole group of inmates in order to get a rise out of them. Examples of this would be tray thumping or mass food rejection. 
· Whatever inmates (especially in prisons) did in the home world to get themselves into the institution is a large determinant of how their character is judged on the inside of the institution. 
· A common sense of bitterness and injustice towards the outside world tends to develop with the inmates about the outside world. The inmates becomes less likely to protect their ego by directing hostility to external targets. 
· Small cliques will typically form in institutions which can be seen through sexual ties or buddy formation that in many institutions is frowned upon. Staff members consciously try to hinder this. 
Questions

1. Goffman does not seem to give an opinion as to whether or not these institutions are necessary within our society but merely describes them. Does he think that these institutions are necessary within our society? 
2. In 2013, would Goffman say that the spectrum of institutions is being expanded into more areas of our society such as public schools, bureaucratic work environments, etc.? 
3. Does Goffman think that these institutions are really for keeping our society safe or could these institutions be a parallel to remind inmates of the extreme power relations that we are bound to within our capitalist society that the inmates have gone against? 
Reading #7: Erving Goffman, “The Interaction Order. American Sociological Association. 1982 Presidential Address,” American Sociological Review 48 (1983), 1-17. 

Notes

· Goffman describes a social interaction as what goes on in environments where two or more people are physically in one another’s response presence. 
· He sees social interaction as analytically viable and able to be studied which he calls the interaction order, where the method of study would be microanalysis. 
· Therefore, social interaction = interaction order.
· Exploring relations between orders involves critical analysis which Goffman would argue is a subject matter in itself and that isolating the interaction order would be a good way to examine different societies comparatively, and our own historically. 
· Most of our daily lives as humans are socially situated (in the presence of other people). Because we are always in the presence of others, there can be minor consequences for this. What Goffman means here rather is “effects” of being socially situated can turn into relationships, groups, ethnic minorities, etc. Obviously there is no way to treat these consequences as data on their own. Goffman says we must turn these consequences into concepts so that they can be extracted from the situation and the social life it is derived out of can be catalogued sociologically, allowing it to become intrinsic data. 
· Face-to-face interaction always holds a place in space and time.
· Emotion, mood, cognition, bodily orientation, and muscular effort shows that there is a particular psychobiological element to the interaction order. 
· Goffman thinks that face-to-face interaction is rooted preconditions for social life. 
· Social ritualization is the standardization of bodily and vocal behavior through socialization with a specialized communicative function. An example of this would be adding gestures into your conversation. 
· Two characterizations for fundamental forms of identification: 
· 1. The categoric kind where you place the person who you have the interaction with in a certain type of social category. 
· 2. The individual kind where the the subject matter to a distinguishing identity through things such as tone of voice and mentioning of their name, etc. 
· Personal-Territory Contingencies: we can participate in social situations only if we bring our bodies and their capabilities into the situation. 
· We can become vulnerable in the presence of others through words and gesticulations. But in saying that, we also have the resources and knowledge to make other people vulnerable in social situations as well. 
· Standing Behaviour Pattern: a similar understanding will be dispersed to a whole range of settings as well as to particular phases. 
· When we enter into a social situation we already have a particular biography of the person set out based on previous dealings with other participants of the same kind. 
· When Goffman talks about “order,” he is referring to a particular kind of activity, not the fact that this interaction is orderly, however it just so happens that the interactions are orderly because of the shared cognitive understanding and the mandatory restraints within the interaction. 
· the interaction order can be viewed as the consequences of enabling systems: 
· 1. the overall effect of a given set of conventions is that all participants pay a small price and obtain a large convenience. 
· 2. orderly interaction is seen as a product of normative consensus, the traditional sociological view that individuals unthinkingly take for granted rules they nonetheless feel are intrinsically just. 
· People go along with current interactions even if they change and it is very rare that they would resist change. 
· Even though some people may violate the norms of the interactions, that is not to say that they violate them all of the time. The example that Goffman gives is when an assassin must rely on regulated norms if he wants to follow through with the assassination.
· Structures of interaction order:
· 1. People can be seen as ambulatory. By this Goffman means that within public places, you can see singles, couples, and groups all contributing to the flow of pedestrians. 
· 2. A contact can be referred to as any single person in an individual’s response presence. This can be as simple as two people glancing at each other as they pass by. 
· 3. When people come together in a small physical space where participants consciously share whatever cognitive processes are going on. A hearing or trial is an example that Goffman provided for this type of structure. 
· 4. The next type of structure is one where a particular activity is executed in front of an audience. There is a wide array of examples of this but some particular ones are contests, ceremonies, a formal meeting, a movie, a concert, etc. 
· 5. The fifth type of structure is one that Goffman refers to as a celebrative social occasion. 
· Face-to-face interactions influence the global order of things and vice versa. 
· One way global order infringed local situations is by the fact that we categorize people when we see them which we get from the world which in turn lets us know how we should be acting. The agreement on how to act makes the situation possible but it is not born out of the situation. 
· Agreements are not the same as Parson’s definitions of norms because they are not rules, but rather like traffic lights and signs directing us on where we should go with the interaction. 
· An example of how individual life effects global order would be exemplified by the phenomenon of large corporations having to drastically shift their dealings with the absence of one individual. An example of this would be when Steve Jobs died. Also processing encounters (such as an interview or a welfare association) are supposed to process in a non-biased manner, however there will be influence within the personal encounters that make these encounters a vehicle for decision making. 
Questions

1. Can characteristics of total institutions that Goffman talked about not be extended to regular institutions such as work or school? 
2. What type of interaction order would Goffman say the interaction between inmates and staff members would be (in reference to the previous reading)? Contact, occasion, etc. 
3. How can Goffman say that contact is a form of social interaction when nothing is communicated by just looking at another human. Couldn’t you then argue that there could be social interaction with a plant? I would argue that there is more social interaction between a pet and its owner than Goffman’s definition of contact. 
Reading #8: Harold Garfinkel, “Common sense knowledge of social structures: the documentary method of interpretation in lay and professional fact finding,” in Studies in Ethnomethodology (Englewood Cliffs, New Jersey: Prentice-Hall, 1968), 76-103.

Notes

· This essay looks refers to “common culture” as the socially sanctioned grounds of action that people use in their everyday lives because they assume that other people are doing the same thing. 
· Socially sanctioned facts of social life are described based on a person’s prior feedback of the other members of the collective. Alfred Schutz describes this knowledge as “common sense knowledge of social structures.” 
· In order to know what the common sense is within a culture, one must find these answers from within the society itself, preferably by social scientists. Social scientists treat these social common sensical knowledges as objective. 
· Garfinkel’s essay talks about the documentary method of this phenomenon and talks about an experiment and cases within this experiment in order to extrapolate this concept. 
· The Documentary Method of Interpretation
· Social scientists can use people’s actual appearances to gauge the status of a particular event of conduct if they input biography and prospects to the appearance. 
· In order for someone to know something about social common sense, one must wait for the knowledge until something in the future tells you what this phenomenon was. “By waiting to see what will have happened, he learns what is was that he previously saw.” 
· A social scientist must use different methods of interpretation because they know that although they have a common sense of the word “know”, they cannot “know” what they are doing until after it has happened or while it is happening. For example, when an anthropologist is doing participant observation in a foreign country, they will not know what they are doing or studying until the actually participate, or they find something within the research afterwards. 
· According to Karl Manheim, the documentary method of interpretation involves searching for an identical patterns within a reality that has so many different realities of meaning. 
· The method also sees things as everyday necessities like “knowing what a person is saying” even if they are not actually saying what they mean. It also deals with recognizing common occurrences such as a mailman walking by or a friendly gesture. 
· The method is used in order to exaggerate the features of common occurrences in order to catch “fact production” as it happens. 
The Experiment

· Garfinkel uses an experiment in order to exemplify common sense in social structures and the documentary method of interpretation. 
· In the experiment, ten undergrad students were chosen to take part in what they thought was a psychiatry experiment about different methods of psychotherapy. 
· Each undergrad was interviewed individually by an experimenter who pretended that they were an experiment counsellor. 
· The students were supposed to talk about a serious problem that they have in their life and then ask the counsellor a series of questions with which the counsellor would respond yes or no to the best of their ability. 
· The subjects were told that people usually ask about ten questions. 
· The sequence of answers that the counsellor gave were evenly divided between yes and no and was predecided with a table of random numbers. 
· After the subject asked the questions and got responses, they were interviewed and asked about how they thought the whole scenario went. Garfinkel uses actual cases to address the points. 
The Findings

· Typically the subjects heard the experimenter’s answers as answers-to-the-questions. Perceptually, the experimenter’s answers were motivated by the questions. 
· Subjects saw what the person conducting the experimenter had in mind. 
· The subjects assumed that the answers “yes” or “no” were ways in which the instructor was giving them advice. 
Questions

1. Does ethnomethodology then mean that theorists do not believe language is the primary form of communication between people?
2. The findings of the experiment shows that people will interpret things without actually getting true affirmation as we have seen in the experiment, but does Garfinkel pose a potential explanation as to why we do this?
3. Does Garfinkel believe that sense making is derived from societal norms that come out when the participants tried to make sense of the answers? It seemed as though they were making sense of everything using common social norms. 
Reading #9: Michael Lynch, Scientific practice and ordinary action. Ethnomethodology and social studies of science. (Cambridge: Cambridge University Press, 1993), 1-38.

Questions

Reading #10: Bronwyn Davies, and Rom Harré, “Positioning: The Discursive Production of Selves,” in Journal for the Theory of Social Behaviour 20 (1995), 43-63.

Notes

· Taking on the linguistic turn
· Force of discourse: Statements on the nature of the world. 
· We exist fundamentally through language 
· Our description of something has force. 
· Bruce said: We can’t know a world without language except through language. 
· Language can constitute the objects of our experiences.
· DISCOURSE: Organized sets of statements about something. Discourses are important because they define what is sayable and what is not sayable. 
· We position ourselves and we attempt to position other people and we do this by starting out by highlighting different aspects of language. 
· There are two central views that they talk about in the text; transcendentalism and immanentist views. The transcendent view thinks that there are certain rules about language and that we set up our sentences and conversations based on those linguistic rules that we are taught from a young age to follow. The immanentist view holds the complete opposite view to the transcendent position. The immanentist view thinks that the rules of language are made from what we say and the conversations we have. 
· Davies and Harré hold the immanentist view within the article. 
· They describe the theories of Erving Goffman as transcendent, and too narrow and abstract. They reject his theory and writing about the arts of impression management and say that instead of roles, we take on positions. 
· Positioning is a largely conversational phenomenon.
· The social meaning of something is constantly changing, and will continue to change based on what positions people take up within a particular discourse. 
· Discursive practice: All the ways in which people actively produce their social and psychological realities. 
Questions

1. Do Davies and Harré think that we can take on two positions at the same time like Goffman thinks we can take on many roles at the same time?
2. In critique of the immanentist view, how would we know how to hold a conversation if we did not have previous knowledge of the rules? 
3. If the purpose of a discourse is to define what is sayable and what is not sayable, wouldn’t that hold true with the transcendent view that says there are rules before knowing what to say?
Reading #12: Ian Hacking, “Kind-Making: The Case of Child Abuse,” in The Social Construction of What? (Cambridge: Harvard University Press, 1999), 125-162.

Notes

· In this reading, Ian Hacking is talking about child abuse and how it is not intrinsically real. 
· He believes that the only reason child abuse exists today is because we have created something called “child abuse”
· He is not saying that what we consider to be child abuse does not happen, but that the only reason this is what we call it is because we named it that.
· Pediatricians came together in 1961 in Denver, Colorado and noticed a pattern of repeated bruising, cuts, broken bones, etc. on children and infants, realized that something should be done about this and named it child abuse. 
· Hacking believes that the idea of child abuse is socially constructed. 
· When something like child abuse is constructed, it changes activities and practices for people who work with children, such as teachers, parents, social workers, and police. 
· Subject matter, problems that require symbolic logic will never yield clear and precise solutions. 
· There is an ambiguity in the idea of selecting and organizing kinds because we don’t know if it is something that an individual can do on their own or it can be done as a social, collective group.
· A precondition for reasoning, in a community, is that by and large classifications are in place and shared, although they can also always be invented and modified. 
· The history of child abuse starts with cruelty, and leads on to problematizing things such as sex, liberation, counting, export, objectivity, figures of speech, and then finally finishing with drawing the line. 
Questions

1. Could we not argue that child abuse has always existed and that it does not matter what name we give it, it is what it is?
2. Why was the notion of child abuse never recognized by pediatricians until as late as the 1960’s? Did members of society not see anything wrong before with child abuse or did people just not have a name for something they saw as wrong?
3. Could it be argued that the notion of child abuse could have been driven by power relations in the 1960’s? It seems odd that something that did not exist to the world and that did not have a name, could have spread as quickly as it did in such a short amount of time. Is this because we as a society view the medical sector as almost cosmological and believe without doubt what people in the medical profession say without hardly any skepticism? 
Reading #13: Steven Ward, "Filling the world with Self-Esteem: A Social History of Truth-making," Canadian Journal of Sociology 21 (1996), 1-23.

Notes

· self esteem has become on of the more creative concepts in psychological research, psychotherapy, and popular discussions of the self and self help. 
· For postmodernists, language can no longer be thought of as the neutral instrument of a triumphant content but as the key ingredient in the constitution of all reality states. 
· If we look at the model of science, things are supposed to be discovered rather than humans creating them, Conceptual language is a neutral instrument for describing what is already there. 
· Actor-network theory views society as the outcome of the mobilization and stabilization of actants and allies. It views society as what results after the dust of practical activities are solidified
· “self-esteem” went from concept, to “matter of fact”, to known to all.
· “Actor-network theory seeks to negotiate a path between modern realism, which creates an asymmetry between scientific and non-scientific knowledge claims, and postmodern nominalism, which levels all distinctions between scientific and non-scientific knowledge and, as a result, truth and falsehood.”
· What this means is that something that traditionally was not seen as scientific knowledge can turn into scientific knowledge and therefore become a fact. 
· Ward uses the phenomenon of self esteem as an example of the actor network theory.
· The self has been used as a tool to gain knowledge and understanding of the secrets of human behaviour.
· “Having self-esteem, like having a soul, attention deficit disorder, karma, or TB is only possible within the confines of a particular associational network. Like being a Buddhist or a Baptist, if an individual steps outside of the network which supports the existence of self esteem or is enrolled in another network he or she possesses and is something entirely different.”
Questions

1. What would happen if we called self-esteem something else? Would we still understand it the same way?
2. What would happen if we did not accept the network of self esteem?
3. There are programs such as cognitive behavioural therapy for people suffering from depression for example, who suffer from low self esteem. How would Ward say this network effects the notion of self-esteem?
Reading #14: Margaret R. Somers, “The Narrative Construction of Identity: A Relational and Network Approach,” Theory and Society 23 (1994), 605-649.

Notes

· This article talks about identity formation through the concept of narrative. 
· There are two developments in social theory and society that Margaret talks about in the reading. 
· 1. “identity politics” with a focus on the “social construction of identity.” 
· 2. “narrative identity”Narratives are stories we tell one another. They play a large role in our interaction and in the composition of our personal identity. The more we recount a certain story, the more that story comes to represent us as a whole. 
· Two different narratives: form of representation and ontological.  
· “By focusing attention on the new ontological dimension of narrative studies rather than the traditional rendering of narrative as limited to a method or form of representation, we have the opportunity to engage with historically and empirically based research into social action and social agency that is at once temporal, relational, and cultural as well as institutional, material, and mico-structural” (Somers 1994). 
- Four dimensions of narrativity: ontological, public, conceptual, and metanarratives. 
- 1. Ontological Narratives: These narratives are used for people to make sense of their lives. Can be similar to the self, used to define who we are.  
- 2. Public Narratives: attached to institutional formations as well as cultural. They can range from the narratives of one’s family, to those of the workplace, church, government, and nation. Like all types of narratives, they all posses drama, plot, explanation, and selective criteria. 

- 3. Metanarrativity: This dimension deals with “metanarratives” in which we are embedded as contemporary actors in history and as social scientists. The most paradoxical aspect of metanarratives is the quality of denarrativization. They are built on concepts and explanatory schemes (social systems, social entities, and social factors) that are in themselves abstractions. These narratives can be the epic dramas of our time. 

4. Conceptual Narrativity: These are concepts and explanations that we construct as social researchers. Based on social forces. The challenge of conceptual narrativity is to devise a vocab that we can use to reconstruct and plot over time and space.  
Questions

1. Is it possible for the dimensions of narrativity to overlap one another?
2. Does Margaret think that the only way to form an identity is in the presence of other people? Would we never create an identity if we did not tell narratives to other people?
3. What would Margaret have to say about the Brubaker article? 
Reading #15: Frederick Cooper and Rogers Brubaker, “Beyond ‘Identity’,” in Theory and Society 29 (2000), 1-47. 

Notes

· The argument for this article is that the social sciences and humanities have surrendered to the word “identity” which the writers think have both intellectual and political costs.
· “Identity” tends to mean too much when we think about it in the strong sense and too little when we understand it in the weak sense and then sometimes we don’t understand it at all. 
· It is the constructivist stance on identity that talks about identity in a weak sense and try to soften the term and try to prove that identities are fluid, socially constructed, and multiple. 
· Essentialists claim that the term identity has hard dynamics which talks about contemporary identity politics. 
· The writers focus in this essay is not about identity politics, but focusing on identity as an analytical category. 
· The use and abuse of “identity” affects the language and substance of social analysis. 
· Identity is an ambiguous term and is also too torn between hard and soft definitions, as well as torn between essentialist and constructivist theory. 
· Today, the use of identity is becoming less and less prevalent in our academic language. Not that people don’t still refer to it, but it is becoming less a central topic for research and writing.
· The introduction of the word “identity” within the social sciences occurred in the United States in the 1960’s with the popularization of Erik Erikson who coined the term “identity crisis.”
· The notion of identification that was quite popular in psychoanalytic speech and was extracted and was now being correlated with “identity.” Identity was also attributed to ethnicity, social role theory and reference group theory
· The idea of the self is largely circulated around social interactionist. The self also came to speak about “identity”
· Political weakness and human rights movements in the 1960’s largely influenced the term identity. 
· By the mid-1970’s, many theorists started to claim that the word “identity” was now becoming overused and extremely cliché. 
· In the 1980’s the “holy trinity” of criticism (race, class, and gender) started widely using “identity talk” which continues to be talked about today. 
· Categories of Practice refers to something that others in the past have called native, folk or lay categories. These are everyday practices that people do all the time that do not seem to inhabit any extraordinary symbol or meaning. 
· Scientific categories such as race, ethnicity or nation possess a close reciprocal connection and are usually looked at analytically. 
· The term “identity” is put into both categories; practice and analysis. Because it is also seen as a category of practice, this means that actors may use identity to make sense of different mundane day to day activities in order to make sense of themselves, activities and how they differ from other actors. 
· The term “category of practice” does not disqualify these things from being analytical as well. 
· What is problematic is not that the term “category of practice” or “identity” is used, but it is how it is used that becomes problematic. 
· The idea that race, identity and nation are looked at analytically insinuates that people possess a race, identities and nationalities. This shows how analysis and practice work together within our society.  
· The Uses of Identity
· 1. The first concept is the most general and refers to the notion that identity is often opposed to interest and tries to conceptualize non-instrumental modes of social and political action. It is also used to underscore the manner in which action- individual or collective may be governed by particularistic self-understandings rather than by putatively universal self-interest. In this there are 3 contrasting ways in which it attempts to explain action. First is self understanding vs. self interest. Second is particularity vs. universality. The third is the emphasis on position and space. 
· 2. Specifically collective phenomenon identity denotes a fundamental and consequential sameness among members of a group or category. This can be understood objectively or subjectively. We typically see this kind in literature on social movements. 
· 3. Understood as a core concept for “selfhood” or as a fundamental condition of social being, “identity” is invoked to point to something allegedly deep, basic, abiding, or foundational. 
· 4. Identity is invoked to highlight the processual, interactive development of the kind of collective self-understanding, solidarity, or groupness that can make collective action possible. You usually find this in new social movement literature. 
· 5. Understood as the evanescent product of multiple and competing discourses, “identity” is invoked to highlight the unstable, multiple, fluctuating, and fragmented nature of the contemporary “self.” This is influenced largely by Foucault, post-structuralism, and post-modernism. 
· The first usage is general enough to be compatible with all of the others (fundamental sameness).
· Many well known theorists have argued the fact that although the term “identity” has been widely used, it is indispensable now that it has been deeply embedded into our vocabulary.  
Questions

1. Could we not argue that like the case of child abuse, it does not matter what we call “identity,” it still inhabits the same meaning?
2. Are Cooper and Brubaker suggesting we do away with the word “identity” altogether or that we find a new name for different categories of it? This part was not clear to me. 

3. Since identity is such a large part of the social sciences, and especially sociology, if the theorists did want to do away with the word, how would they plan on doing away with the word identity? (Similar to theorists wanting to get rid of the word “race”). 
Reading #16: Kingsley Davis, and Wilbert E. Moore, "Some Principles of Stratification," American Sociological Review 10 (1945), 242-249.

Notes

· This paper is an attempt to correlate stratification and social order 
· According to Kingsley, stratification is a universal social obligation if we want social order. 
· We must first understand what is meant by universal and what is meant by stratification. 
· It is one thing to ask why different positions carry different degrees of prestige, and quite another to ask how certain individuals get into those positions. 
The Functional Necessity of Stratification

· the universal presence of stratification is the requirement for any society of placing and motivating people within the social structure. 
· A society has to distribute its members in social positions and induce them to perform the duties of these positions. 
· A competitive system holds greater importance for people to achieve certain positions within their society. A non-competitive system holds importance in the actual positions and how people perform in them. 
· “If all the duties associated with the various positions were all equally pleasant to the human organism, all equally important to societal survival, and all equally in need of the same ability or talent, it would make no different who got into which positions, and the problem of social placement would be greatly reduced.” 
· The kinds of rewards that a society has are ones that provide sustenance and comfort, humor and diversion, and finally, self respect and ego expansion. Each reward is part of the position it belongs to. 
· “If the rights and prerequisites of different positions in a society much be unequal, then the society must be stratified, because that is precisely what stratification means. Social inequality is thus an unconsciously evolved device by which societies insure that the most important positions are conscientiously filled by the most qualified persons.” 
The Two Determinants of Positional Rank

· The two determinants of positional rank are a) ones that have the most importance for society (concerns function and is a matter of significance) and b) require the most training or best talent (concerns means and is a matter of scarcity). 
· Less important positions do not compete well with the more important positions. For example, many people in Ottawa are competing over government jobs, however not everyone is running to McDonald’s to try to apply. 
· “If a position is easily filled, it need not be heavily rewarded, even though important. On the other hand, if it id important but hard to fill, the reward must be high enough to get it filled anyway.” 
· The positions that receive the highest reward are government, owning property and labor, technical knowledge, and positions where there is differential scarcity of personnel. 
· Government organizes society in terms of law and authority. 
· “The main functions of government are, internally, the ultimate enforcement of norms, the final arbitration of conflicting interests, and the overall planning and direction of society; and externally, the handling of war and diplomacy.” 
· There are certain ways to keep political power from taking over completely: a) the people in power have to be significantly less than the population. b) the people with political power have to have an interest in the entire group, not just themselves. c) The person within the political office is representing the views of the office, not themselves. 
· A position does not bring power and prestige because it provides a high income but rather it provides a high income because it is functionally important. 
· The economic source of power and prestige is not income primarily but the ownership of capital goods. 
· Technical knowledge: the explanation of why positions requiring great technical skill receive fairly high rewards is easy to see, for it is the simplest case of the rewards being so distributed as to draw talent and motivate training. 
· All jobs, no matter what the position is, require some form of training or skill for performance of the tasks at hand. 
· There are only two ways in which people qualify for certain positions: a) through inherent capacity and b) through training. 
· Some jobs have less people to choose from who are skilled in the position because of lack of interest or difficulty, therefore whoever does go for the position will likely get rewarded more so than in more popular jobs. 
· “Any particular system of stratification, then, can be understood as a product of the special conditions affecting the two aforementioned grounds of differential reward. 
5 Important Variations of Stratification

· 1. The degree of specialization: The degree of specialization affects the fineness and multiplicity of the gradations in power and prestige. 
· 2. The nature of the functional emphasis: When emphasis is put on sacred matters, a rigidity is introduced that tends to limit specialization and hence the development of technology. 
· 3. The magnitude of invidious differences: what may be called the amount of social distance between positions, taking into account the entire scale, is something that should lend itself to quantitative measurement. 
· 4. The degree of opportunity: the familiar question of the amount of mobility is different from the question of the comparative equality or inequality of rewards posed above, because the two criteria may vary independently up to a point. 
· 5. The degree of stratum solidarity: the degree of “class solidarity” or the presence of specific organizations to promote class interests may vary to some extent independently of the other criteria, and hence is an important principle in classifying systems of stratification. 
External Conditions

· 1. the stage of cultural development
· 2. situation with respect to other societies
· 3. Size of the society
Questions

1. What would Davis and Moore say about jobs predominantly given to the impoverished that are neither rewarding or a pleasant environment? How do we get people to fill those?
2. What would Davis and Moore say about the fact that many jobs (such as owners of large corporations) do not have to possess much skill, and most of the time inherit these jobs from family generations, yet make tons of money? 
3. Do they believe that there is such thing as too much stratification?

Reading #17: Melvin M. Tumin, " Some Principles of Stratification: a Critical Analysis," American Sociological Review 18 (1953), 387-397.

Notes

· Every known society, past and present, distributes its scarce and demanded goods and services unequally. 
· It is assumed that there must be something inevitable and functional about these social arrangements within given societies. 
· Takes Davies and Moore article, rejects it and creates a formal critique of what it had to say. 
· A generalized theory of social stratification must recognize that the prevailing system of inducements and rewards is only one of many variants in the whole range of least theoretically, are capable of working in human society. 
· In every society there is ignorance about the amount of talent within that society. 
· The more rigidly stratified a society is, the less chance does that society have of discovering any new facts about the talents of its members. 
· Tumin believes that if there was not a large incentive for the popular jobs within society that we would never try or want to be any of these occupations. The example given in class was that no one would actually want to work in the government if it weren’t for the salary and the benefits, etc. 
· This paper attempts to raise questions regarding the inevitability and positive functionality of stratification, or institutionalized social inequality in rewards, allocated in accordance with some notion of the greater and lesser functional importance of variance positions. 
Questions

1. How would Tumin say we get people to take on less desirable jobs that do not give much of a reward, such as working as McDonalds? 
2. Would Tumin consider personal satisfaction to be a reward? For example, Kara showed a video clip of a janitor who cleans for an ivy league university in the states and loves his job. What would he say about people who love their seemingly unrewarding jobs?
3. Tumin says that we would not want to strive for the jobs that we as a society strive for if it were not for reward. What would he suggest we would strive for then?
Reading #18: David Camfield, “Re-Orienting Class Analysis: Working Classes as Historical Formations,” Science and Society 68:4 (2004-2005), 421-446.

Notes

· Working classes as groups of people in particular times and places (historical collectivities).
· Critiques Marx for never giving a proper definition of what he thought class is, but rather just talked about class. 
· St Croix: “Class (as a relationship) is the collective social expression of the fact of exploitation, the way in which exploitation is embodied in a social structure. By exploitation I mean the appropriation of part of the product of the labour of others: in a commodity-producing society this is the appropriation of what Marx called surplus value. A class is a group of persons in a community identified by their position in the whole system of social production, defined above all according to their relationship to the conditions of production and to other classes. The individuals constituting a given class may or may not be wholly or partly conscious of their own identity and common interests as a class, and they may or may not feel antagonism towards members of other classes as such. “ 
· Society is made up of much more than just class relations, it is very complex and is a “rich totality of many determinations and relations” 
· Class is mediated through all other social relations and vice versa. 
· Marx never wrote elaboration of theory of class but his ideas about working class formation are relatively coherent. 
· The belief that the working class has to undergo a process of self-development to transform itself through its own struggles and in so doing ready itself to take power is a red thread that runs through his theory and political activity. 
· For Marx, not only the proletarian revolution but the proletariat itself is a historic process. 
· Conception is associated with phrases about the proletariat evolving from a class “in itself” to a class “for itself.” 
· “All this for Marx is a historical process, not a static mystique” but the in itself/for itself formulation still carries the stamp of the Hegelian conception of the self development of consciousness and lacking a more developed theory of class formation, many Marxists have relied on this expression even though it explains little about how the movement from on condition to the other occurs. 
· Autonomist Marxism originated in Italy in the 1960’s and refers to working classes as historical formations and has a trio of concepts: class composition, decomposition, and recomposition. 
· Class composition: if capital has a composition, so too does labor. Involves a disaggregated picture of the structure of class power existing within the division of labor associated with a particular organization of constant and variable capital. Relations within a working class as it exists in relationship to a certain structure of production. The division and hierarchies that exist within the class thus become an integral part of a central concept of autonomist Marxist thought. 
· For Marx, working classes are understood not as static class situations but as formations in time. He does not develop this implicit view of class as process although some of his political writings like The Eighteenth Brumaire display a recognition of some of the crucial dimensions of class formation. Much less sound is his belief that the working class matures towards becoming a revolutionary class for itself. 
Questions

1. Does Camfield think that it is simply to switch classes? For example, if a person gets hired in a new position that makes more money, are they automatically in a different class? 
2. If the answer to the first question is no, how much effort does it take to switch classes if you have grown up in a particular class your whole life?
3. Is class the same thing as stratification?
Reading #19: Joan Acker, “Revisiting Class: Thinking from Gender, Race and Organizations,” Social Politics (2000), 192-214.

Questions

1. Does this mean that people living under the same roof could be considered to be in a different class from one another?
2. Would Joan Acker think that a black women in general are seen as a lower class than white women because they are oppressed by both gender and race? 
3. How does she expect change to happen if we leave it up to the white corporate male to make changes within our workforce to bring equality for women?
Reading #20: Denise Riley, Am I that Name? Feminism and the Category of "Women" in History (Minneapolis: University of Minnesota Press, 1988) [selections].

Questions

1. With the rise of contraception in our society and the notion that we as women can manipulate our bodies and our menstrual cycle, could we not argue that instead of “recognizing ones sex” when becoming humiliated when we get our periods, that we can now feel a sense of liberation that we can choose what our bodies do?  
2. With reference to Elizabeth Gross’ quote in the text, could we not argue that the reason to be able to identify women from men is historically engrained within us, so that we can recognize potential mating partners?
3. Why is it okay for feminists to speak out as a collective for all women when the definition of feminism or of “being a woman” is in my opinion, highly individualized? 
Reading #21: Antonio Gramsci, "Americanism and Fordism," in Selections from the Prison Notebooks (New York: International Publishers, 1971), 279-318.

Questions

1. Would Americanism and Fordism be considered a neoliberal view?
2. What in the world does sex and sexual crime have to do with the organization of a planned economy?
3. What does plutocratic stratum mean?
Reading #22: Alan J. Sears, "The "Lean" State and Capitalist Restructuring: Towards a Theoretical Account," Studies in Political Economy (1999), 91-114.
Questions

1. Would getting rid of the welfare state and creating more privatization be a good thing?
2. Isn’t the notion of the flexible worker unethical and becomes a vehicle for treating people like cattle?
3. Why is the idea of a flexible worker more acceptable if it is women workers but not as much for men? Do we see this in other countries as well?


