Developmental Psych Final 
Cognitive developing: information processing theory 
Side note---chapter 10 not included on final exam 
 
Information processing 
· How we take in, work on, and remember information 
 
2 major models 
· Store model 
 
STORE MODEL 
· Atkinson and shiffrin, 1968 
· Information is stored ( held) in 3 parts of a precessing system 
· Inborn and universal 
· As info passes through the ' stores' we operate on it, transform it(addd more) 
1. Sensory register
2. Receives large amounts of info from senses 
2. Holds it for a very short time 
2. If you do not use it, it is rapidly lost 
2. A lot of what we see does not get registered, not paying attn to/ focusing on everything in the environment 
3. Ex what colour was the pen I was holding ? 
2. Dont attend to something or notice it you don't register it 
4. Only when we pay atten to something it is maintained in the sensory register 
1. Short term memory(STM) 
3. Working memory 
3. Holds limited amount of information for a few seconds ( 5-20) 
3. Info that is currently being thought about 
3. When stop thinking about it, it disappears
4. Ex notes being taken in class, current slide... Not actively thinking about it therefore it is not kept in short term 
Ways to hold in short term memory 
Rehersal 
3. Maintenence rehersal 
. Repeat the info ( ie practise) 
. The longer it stays in STM, the greaterchance it will be transferred to LTM  
· Elaborative rehersal 
. Associating info in STM with something you already know ( something already in LTM) 
. The more connections made between new info in STM and things already known, the more easily it will be moved into LTM 
Organization 
· Chunking or grouping material into meaningful units
· Capacity 5-9 distinct 'bits' 
. Each 'bit' can contain much info 
· Allows 5-9 groups of info rather than 5-9 pieces of info 
. Ex area codes are not that hard to add to phone numbers because we can chunk 519 as opposed to individual 5-1-9
LONG TERM MEMORY 
· Info is kept for long periods of time 
. Minutes to years 
· Capacity is limitless 
. No forgetting, just potentially not able to retrieve it 
· Definite distinction between STM  and LTM 
Serial Position Effect
· Tendency of people to learn the first few items and the last few items much better than those in the middle 
· Over time LAST items decay ( are forgotten) but first are retained 
. First in LTM, last held more temporarily in STM 
. Thus the distinction between the memory types 
CHILDRENS WAY FINDING --Cornell 
· Finding their way places 
· Age-differences in info processing abilities and strategy use 
· Practical implication of serial position effect 
· Method 
. Children taken on 12-14 minute walk 
. U of Alberta campus 
. Then had to retrace it back to the start, how they got where they were from the start 
3. Different intersections and choice points(ability to go left or right etc) 
. Tested on 12 year olds and 6 year olds 
. Given different types of instructions 
5. No instructions 
5. Retrace: pay attention only 
5. Retrace: pay attention to nearby landmarks 
5. Retrace: pay attention to distant landmarks 
. Found 
6. Age mattered much more than type of instructions Regardless of instructions
6. Neither 6 or 12 year olds benefitted from `pay attention' did not help at all 
6. Being told to pay attention to landmarks was useful and did help them 
6. Distant landmarks---helped 12 year olds but not 6 year olds 
4. Age related strategy use 
. Parts of the route which gave children most difficulty 
7. Wrong decisions at choice points 
7. Both 6 and 12 year olds remembered the beginning and end of route BETTER 
2. More likely to make wrong turns in the middle 
7. Shows serial position effect 
3. Implications for searching for lost children 
3. Lost on route they dont know well 
2. Concentrate on the middle of the route--most likely where they are lost
--also applicable to adults   
Language development 
· More than a purely cognitive achievement 
· Also involves social growth 
· Children learn a specific language, with all of its cultural meanings
· Acquiring language is considered the BRIDGE between infancy and childhood 
· When children can clearly understand what is going on and can clearly describe what they want it completely changes their interactions with the world around us 
 
THEORIES OF LANGUAGE DEVELOPMENT 
· Behaviourists ( ie BF skinner) 
· Language learning is 
· Result of reinforcement for imitating other speakers of the language 
· No different from any other type of learning 
· The result of experience and reinforcement from the environment 
· Nativists --Noam Chomsky 
· Innate ability to look for structure and grammar in language 
· Language acquisition device --LAD 
· Is an inborn biological structure within us 
LAD
· Inborn biological structure 
· Prewired neural system 
· 'Hard wiring'---contains rules for organizing language 
· Universal grammar theory 
· Ability to learn grammar is hard wired into the brain 
· Triggered by verbal input 
· Provides the 'connection system'  that allows us to pick up language 
" children are born prepared to learn any language and to recognize language patterns"
---Chomsky, 1993
· Therefore the child could be put in any area of the world and is capable of picking up the language even if it is not their language 
· Linguistic ability manifests itself without being taught 
· Language learning is very different from any other type of learning 
 
THEORIES OF LANGUAGE DEVELOPMENT 
· Interactionist perspective 
· Language acquisition requires BOTH innate abilities and experience with language 
· Biologically prepared to acquire language 
· Biological maturation (brain growth) 
· Cognitive development 
· Language development 
· How children learn from early experience with language 
· Ex child at Oktoberfest parade the "Klug" over there 
· Even without exposure the child knows what you are talking about 
· Ex we use smaller words like pee-pee instead of penis even though they can as easily pick up the larger more proper word
· Children will and can figure it out 
· Blind children studies---can learn language as well as sighted children 
· Found to have unique meanings for associated words of sight ( see, looking) 
· When children are asked to look up they raise their hands up, they also associate looking with their sense of touch 
 
2 KEY PROCESSES IN LANGUAGE IN LANGUAGE DEVELOPMENT 
1. Receptive language (comprehension) 
0. Childs understanding of the spoken, signed, written word 
1. Expressive language (production) 
0. What the child says, signs,  or writes 
· Language comprehension develops slightly ahead of language production 
· Can follow directions(understand) with complex words before they can actually say the words or sentence 
LANGUAGE DEVELOPMENT INVOLVES 
· Learning to speak (produce oral or signed language) 
· Learning the meaning of words 
· Learning the rules of grammar (how words are organized) 
· Learning the social use of language 
 
5 COMPONENTS OF LANGUAGE 
· 5 interdependent aspects of language ---gains in one areas help you in the others
· Interactive process
· Learning of each one facilitates learning of the others 
1. PHENOLOGY ---sounds
1. Phonemes ( basic units of sound) 
1. The ability to attend to ( discriminate) sounds ( b, d, t) 
1. Produce sounds 
3. Ex spaghetti ---basgetti
1. Combine them into understandable " units of speech" (th, ch, wh) 
1. The rules about the structure and sequencing of speech sounds and speech patterns and the ability to produce those 
1. How to make and combine sounds to produce meaningful units of speech within our language 
1. MORPHOLOGY ---GRAMMATICAL MORPHEMES 
2. Rules that specify how words are formed from sounds 
1. Vrow vs grow ( one word is real one is not) 
2. Rules about the 'markers' to indicate/change meaning of words/sentences 
2. Includes number, tense, case, person, gender, active or passive voice 
2. Girl vs girls 
2. Girl's or girls' 
2. 'ed' or 'ing'
4. Using markers you can change the intention 
4. Morphology rule exceptions --- I goed to the store... I went to the store  
2. Over regularization--- overuse of the same rules as opposed to using the exceptions to the rules 
1. SEMANTICS (meaning) 
3. What words and combinations of words mean 
1. SYNTAX 
4. Rules for organizing words into phrases and sentences 
1. Sentence structure 
1. Word order 
2. Different rules in different cultures German, vs english etc  
4. Grammar ( overall structure) 
2. Rules for combining words in meaningful ways 
2. Includes : syntax and morphology 
1. PRAGMATICS (social/everyday use) 
5. The subtle aspects of interactive/social communication 
1. When to speak
1. How to stay on topic
1. How to express oneself clearly 
1. How to interpret/ understand what others say 
1. How to use gestures, tone, context cues to help meaning
5. The rituals of interactions 
2. Sociolinguistic knowledge
1. How to speak to an adult/teacher/peer
1. How to greet and leave a situation 
2. Ex on the telephone need to learn to say hello and goodbye, these rules are very culturally based
 
VIDEO---PROMOTING LANGUAGE DEVELOPMENT 
· How does language grow--grows best when caregiver participates in language throughout the day, in ways meaningful throughout the day 
· After 6 months in-utero and after birth child is vulnerable to hearing and language 
· Word understanding is added after listening then speaking begins 
· Caregiver speaks in high pitches and words ending in ie/y the child is more attentive to these language patterns 
· Adult when talking to a child stops to wait after saying something AS IF THE CHILD WILL ANSWER without realizing it this sets up the pattern for how they will listen
· Engaging in language play 6-10 months 
· Baby uses signs like pointing and understands when the adult points
· Nonverbal communication--8-13 months 
· Using jargon---11-13 months 
· Shared communication before words and after the first few words 
· Using first words 12-16 months 
· One word with many different meanings 
· Can easily expand language once begun to words and phrases 
· Understanding verbal communication 12-24 months 
· Child can repeat themselves, when they are not properly understood 
· Adult comments on everyday events that take place ---therefore expanding on ideas 
· Sharing meaning through verbal communication 24-36 months 
· Looking and listening for language delays
· Learn by what they hear, what they say what they do 
· The sooner you correct the language the sooner they correct them 
· By modeling the correct sounds the children observe what they need to do to also be able to use those words 
· Using the child's home language 
· Ex Spanish person singing to their baby in Spanish if that is what they heard growing up 
· Continuity between home and school --- Spanish words that may be used at school to better help with understanding 
· Ex singing songs in Spanish for the child at daycare 
· Child obtains a love of books from the love the caregiver shows towards the books 
· Introduced at a very young age, and best if child is facing you while you are reading so child can see expressions etc 
· Children respond to books in very different ways ex a child engrossed in the reading and others actively moving to try and turn pages or touch the book etc 
· Symbols in the environment 
· Pictures of friends and family are part of the classroom--comprehension
· Making the written word is very important for the toddler, developing skills which are going to be used later in life  
· Child realizes that printed words can be used for spoken words, and written words can also represent objects 
· Uses writing as a tool for communicating with others 
· Children are naturally curious about this adult task (writing) 
· Nonverbal language is learned early in the first year using signs, symbols, thinking and communicating
· Four corner stones to language--- Listening, speaking(actions and words), reading and writing 
· Beginnings of language and literacy 
 
LANGAGE AND LITERACY VIDEO 
· Early stages of language learning 
· Strategies for early literacy development 
Language development occurs in everyday living 
Occurs best when: 
· Speaker has significant relationship with child 
· Engages in ongoing interaction 
· In ways that are meaningful to the child
 
BILINGUALISM AND MULTIINGUALISM 
· Canada 
· Mosaic view 
· Respect and foster development and use of multiple languages 
· How is language affected when the language of the family is different than that of the  school the child is in 
 
BILINGUAL TODDLERS
MCGILL u (Genesee et al) 
· Children raised in family where mother dominant in one language (F or E) and father dominant in the other 
· Mother usually talks to child in one language and father in another language 
· Longitudinal study of 4 children 
· Wanted to see when or if the children would differentiate the language, using the proper language with the proper parent 
2.5 years 
· All children differentiating the 2 languages 
· Different rates of differentiation 
· Learned translation equivalents 
· Synonyms for words in other language 
· Ex chien and dog 
· Rarely mixed the two languages 
· Ex kitty joue instead of kitty play or chat joue 
· Children using only one language only generally use ne word for describing something, yet someone with a second or third language can have many words for one things 
· Mix ups ( code-mixing) 
· More likely to occur when 1 of the languages is 'better known' 
· I.e. when speaking less known language, not in dominant language 
· Used stronger language to fill in the blanks, would use a word from more dominant language to help out less known language 
· Helping fill in the blanks 
· Parents are afraid learning a second language will interfere with child learning the dominant language 
· Research suggests this is not likely 
· Learning 2 languages during the pre-school years 
· Bilingual children show better selective attention( Bialystok, York U) 
· Bilingualism may have benefits for some general aspects of thinking 
· May improve attention and concentration abilities 
· Cognitive flexibility 
 
FRENCH IMMERSION PROGRAMS 
· 1965--small suburb in Montréal 
· Full immersion 
· English speaking children have ALL subjects in second language 
· First years purely secondary language gradually instruction in English 
· 50% of instruction in English grades 4/6
· Partial immersion 
· Half day in English half day in French/second language 
Common concern 
· 1st language (English) will suffer
· General findings 
· English skills of children in French immersion are as good or better than those of children in standard English programs 
 
WHY WOULD ENGLISH SKILLS BE AS GOOD OR BETTER? 
· Cross language transfer 
· Learning a second language actually improves the mastery (learning) of the native learning 
"a foreign language facilitates mastering the higher forms of the native language"
---Vgotsky, 1966
· French immersion programs may attract 'better' students? 
· But children with learning difficulties perform at same level in English regardless of whether in straight English or French immersion program
· Suggests children with learning disabilities should not automatically be excluded from French immersion 
· Previous elitist view of only gifted children in FI
LEARNING MULTIPLE LANGUAGES 
· Children who already read and write another language learn: 
· More French than children who speak only English 
· More French than children who speak (but not read or write) their own language
We learn "how to learn another language" 
---makes a difference the level of familiarity with the language 
· Learning a second language facilitates learning a third language 
· People who learn a second language can THINK in their second language 
 
 HOW MUCH FRENCH IS LEARNED IN IMMERSION 
· FI near Montreal 
· By grade 6 can understand spoken and written French as well as native speakers 
· Results not seen in other places 
· WHY? 
· Exposure--rest of their life outside of program is in English
· Montreal ---vibrant french culture 
· Elsewhere ---attend school in french (partial french) but everything else is in english 
· FRENCH IS NOT DOMINANT AND NOT RELEVANT 
· Suggests role of French in the family and the community 
· Can have a huge impact on how well it is learned  
 
PRESERVATION OF MINORITY/HERITAGE LANGUAGES 
· When parents 
· Do speak english, 
· Live in an english-spreaking community, but native language is something else 
· How do they pass native languages to their childrren?
· Generally english gets emphasized 
· Learn english at the expense of their heritage language 
· SUBTRACTIVE BILINGUALISM 
· The learning of another language that interferes with the learning of an original (native) language 
· Often children can understand  the heritage language but cant speak it as well 
· Without continued practice speaking (and thinking in) it much ability to speak, read, write it, is lost  
· This effect occurs because the native language is not the dominant language 
· If parents wants the heritage language to be stronger they must make that the dominant language at home 
· Why certain cultures may cluster in a certain area to preserve the language due to being in a certain area 
· Research in this area is very contradictory, and controversial 
· Many forms of dual  language learning.. French immersion is just useful to Canadians 

Temperament:
Born with:
· Core qualities
· Response patterns
· Styles of interacting
Built in patterns:
· Shapes an infant’s understanding (interpretation) of his/her experiences AND
· Affect the way others respond to him/her
 
Personality: Enduring individual differences in behaviours and characteristics
· Patterns that emerge from our experiences and interactions with others
· Personality differences rest on a basic emotional substrate i.e. temperament
· Temperament forms “the matrix from which later child and adult personality develops”
Temperament:
· Sets the basic pattern of responding, but the eventual outcome i.e. personality is the result of that pattern affected/influenced by life experiences
· Put new toy in front of child-their reaction, you see their temperament
· When their older you see their personality
Views on Temperament:
3 characteristics
1. Emotionality
1. Activity level
1. Sociability
(Text) Stable individual differences in quality and intensity of;
0. Emotional reaction
0. Activity level
0. Attention
0. Emotional self-regulation (i.e. being able to hide that you are upset from other people)
 
6 Dimensions that characterize temperament:
Where children fall on these dimensions
When school schedule changes-snack before story today-some can go with the flow and others are not okay with it
0. Fearful distress-weariness and withdrawal
0. Irritable distress-fussiness, crying, if schedule is off
0. Positive affect-smiling, laughing, sociability
0. Activity level-gross motor movement
0. Attention span/persistence-length of focusing on interesting objects/tasks
0. Rhythmicity-regularity of bodily functions-eating, sleeping, bowel, etc.
 
Thomas and Chess; 9 Dimensions of temperament
Cluster in predictable ways:
3 profiles of temperament (described in text)
0. Easy-parents will take child more places because they are so pleasant, lots of positive interaction, people will want to hold baby
0. Difficult-intense reactions to change in schedule, hard to please, parents won’t take them a lot of places, lots of frustration, less interaction, people won’t want to hold baby
0. Slow-to-warm-up not grumpy, sort of friendly, some fussing in schedule change
I was a “difficult” child, Jake was “easy”
 
*interaction of our temperament and our environment* this shapes our personality
 
Temperament: relatively stable tendencies present at birth
 
If a child will be bouncing around all class, build into the lesson something that will allow the child to use that energy
 
“Goodness of fit” model (Thomas and Chess)
· When parenting styles are attuned to the temperamental qualities of the child, the child’s temperament can be further developed or altered
· If a difficult child can work on minor schedule changes so that the child can learn about change, etc. and easy child give things they like so they have a good experience
· If parent isn’t attuned to child’s style they can make everything harder for both them and the child
· Is there goodness of fit between 2 children? (one that struggles with change, one that rolls with it) or one that gets in trouble for being annoyed with schedule change
· Easy going child-doesn’t get in trouble, teacher always rewards them, etc.
 

Attachment:
Konrad Lorenz-research with geese, follow mother as soon as they are born but followed him when he waited for geese to hatch and looked after them for first while
Imprinting: formation of bond with parent in period immediately after birth
· Instinctual
· Persistent
· Relatively permanent
· Crucial for survival
· Protects and trains (mother has children around her all the time so easier to teach if they are watching her)
 
John Bowlby was intrigued by Lorenz’s geese work-found similarities to imprinting and infant bonding
He believed like other species babies are…
Ethological Theory: …born with pre-programmed behaviours that function to keep parents close
· Attachment based on built-in behaviours in BOTH the infant and caregiver
· Initiated by pre-programmed behaviours
· Maintained by ‘pleasurable environmental events’ (e.g. attention -> held -> comfort)
· Interplay of both heredity and environment
 
First most influential bond between infant and its mother/caregiver (whoever is looking after them most immediately after birth
 
Attachment characterized by:
· Strong interdependence
· Intense mutual feelings-caregiver wants to be with baby
· Vital emotional ties
Attachment behaviours:
Behaviours that promote nearness to a specific person to whom the infant is attached
1. Signaling (crying, smiling, vocalizing)
1. Orienting (looking)
1. Making movements related to another person (following, approaching, crawl after caregiver if they walk away)
1. Engaging in active physical contact (climbing up, hugging, clinging, snuggling)
*Indicate attachment only when directed toward 1 or 2 specific individuals-child must prefer a certain person, specifically pick them all the time
For attachment to occur:
. Infant must act
20. Invites nurturing responses
. Caregiver must respond
21. Tends to baby’s needs
21. Communicates with baby
. Process is MUTUAL 
 
Bowlby’s Ethological Theory of Attachment: (ignore discrepancies in text)
4 Phases of Attachment;
1. Preattachment phase (text; asocial) birth to 6 weeks
23. Behaviours that encourage adult to ‘stay close’-smile, cling, skin to skin contact makes caregiver want to hold baby more
23. Directed to all-innately drawn to faces over other objects
23. More survival oriented
1. Attachment-in-the-making phase (phase of indiscriminate attachment) 6 weeks to 6/7 months
24. Enjoy attention/interaction with anyone
24. Orient toward people
24. Distinguish mother; respond differentially to her (differently and with preference)
24. But do not cry when separated from caregiver
24. Still ‘indiscriminate’-will still attach to someone else if mom is not there
24. Not true attachment
1. Clear-cut attachment phase (specific attachment phase) begins 7-9 months
25. Try to keep close to those they have discriminated/set apart
25. Shown through stranger/separation anxiety-hide behind mom, cry when separated from mom
25. Use of secure base-emotional support to return to, go do something then run back to mom
25. Universal
25. Parallels object permanence (good thing)-they know mom still exists if she leaves the room-leads to wanting them when they leave because they know they can have her back
5. Infants who have not yet achieved object permanence do not show separation anxiety
5. Object permanence in people before things
25. Climb to follow her, watch where she goes, cry when mom leaves room, do what they can to stay as close to mom as possible
1. Formation of a reciprocal relationship (1 1/2-2 years +) 
26. Phase of multiple attachments 9-18 months 
26. Form attachments to other ( multiple) people 
26. Understand 
. Why parent leaves 
. Factors influencing absence
. That they will return 
· Mutually work out appropriate separation behavior
· Begins when a child's cognitive level  is at the point where the child understands why the mother or father leaving, what factors are going to influence that absent 
. Diff between getting dropped off at day care and when she leaves the room to go to the bathroom per say
· Might teach child at this stage that a temper tantrum is not okay when she leaves 
. Ritual of people leaving ---saying goodbye= hugging, kissing, high fiving
1. Allows for preparation of separation
· Bowlby believed --- attachment forms basis for all future relationships 
. Less on sense of attachment figure and more on their own confidence 
. Affectionate tie developed in the first four phases becomes an enduring sense of attachment ---does not require the parents to be there--internal working model 
 
INTERNAL WORKING MODEL 
1. Set of expectations about 
· The availability of attachment figures 
· Their likelihood of providing support during stressful times and 
· Ones interaction with those figures 
. Ex calling mom when I'm in trouble and what i believe to expect from telling her im in trouble and what she will do to help me 
· Generalize other attachments from the first attachment you achieved 
. Child attachment in the first 2 years 
1. Consistent parenting interactions 
1. Availability from the caretaker 
. More secure you feel more likely you are to be confident in yourself, because you know if things happen or things get screwed up you have a secure base and sense of attachment so it facilitates independence --ethological theory 
. Prolonged institutionalization slows the area of cognitive and physical development, even more detrimental are the individuals social connections 
. Withdrawn, non-emotional, low functioning(cognitive and behavioral), problems with personality and social development --people who have changed caregivers and had no secure base of attachment 
. Develop capacity for attachment then you can transfer the attachment--have est. internal working model 
· Children who have formed a full attachment relationship respond differently to seperation from primary caregiver than those who have never formed an attachment \
1. BOWLBYS STAGES OF SEPERATION 
· Protest---refuse to accept detachment, kick, scream, bang their head, refuse to respond to anyone else, fuss
· Despair--minutes-hours-days,  after the initial reaction, lose all hope of the caregivers return, withdraw and become quiet, cry monotonous despairing cry, mournful, repetitive cry 
· Detachment --begin to accept the attachments of others around them, now interactions with other people they might pay some attention to them, "recovered"...others are now able to engage them and reconnect with the enviro they are actually in without the attachment figure( daycare etc) 
1. If this doesn't happen then the child's attachment may not have a secure attachment with the child
· Occurs sometimes when the child has been hospitalized, therefore not really upset by them leaving  
· Adults who get angry at the first two stages are very much not understanding how the child feels, adults should use patience and understanding, needs warmth and endurance during these separation times, young children need to work through these emotional experiences
· Some children do not want to be held, do not need or want the physical contact 
· Temperament of child can direct attachment as well as cultural differences 
 
· Children need 
· Patience/understanding
· Warmth/nurturing
· Prototype of later behavior 
· Needs opportunity to work through emotional reactions
 
PATTERNS OF EARLY RELATIONSHIPS--QUALITY OF ATTACHMENT --MARY AINSWORTH 
· Procedure to measure attachment differences in controlled lab settings 
· Experiment called the "strange situation" 
· Attachment patterns 
· Trigger exploratory or attachment--seeking behaviours--want to know what are these children going to do 
· Identify patterns of responses across children 
 
Strange situation--20 minutes in text!!!!!! 
· 8 different episodes 
 
PATTERNS (TYPES) OF ATTACHMENT 
· Each type has unique way of reactions among infants to certain situations 
. Secure attachment--type B 
· Explore
· Use mother as secure base
· Wariness, but not distress---when stranger entered the room 
· Anxious when left, seek contact when return; appear happy 
· Affected and comforted by mother 
. Insecure avoidant attachment--type A 
· Insecure avoidant attachment 
· Explore; dont involve mother 
· Not warry when stranger entered, reacted the same to stranger as they did the mother 
· Not upset when left
· Do not seek contact when the parent returns, if picked up they do not attach themselves to the parent 
· Independent and indifferent to mothers behaviour 
. Insecure ambivalent attachment --type C
· Keep close, dont explore
· Extreme wariness when the stranger enters --very concerned 
· Extreme distress when mother leaves 
· To the appoint where the experiment had to stop due to ethical issues 
· Ambivalent (approach mother, but reject contact or show aggression immediately)
· Clingy, but not comforted by mother
. North america 
· 65% show secure 
· 20% avoidant 
· 10-15% resistant 
· 5-10% different 
 
· Additional category: 
. Disorganized/ disoriented --type D 5-10% 
· Contradictory behaviour 
· Seek closeness but afraid 
· Unusual behaviours 
· Crying out unexpectedly, odd postures
· Freezing --child holds movements or postures as if they are frozen... A child stays completely still, physical trance 
· Environmental impact  
· Results from children who are from mothers who are single, poverty, mothers who are not responsive to children, not able to give the child what they need, mother may mistreat (abuse) or neglect child 
· Infants come to fear their parent--due to poor parenting, or difficult living conditions 
· OTHER MEASURES OF ATTACHMENT 
. Q-sort 
· Stack of cards, describing different detachment behaviours, parents read through cards and sort them into piles---like my child, not like my child, etc, which statements fall into which categories 
· Can be used beyond infancy--past the first year 
. Adult attachment interview 
· Can be used in even marital counseling, can show how they function with attachments in their adult life 
. Home interview 
· Measures attachment by observing the mothers in a home setting, natural interactions occurring
· Mother doesn't leave the child but the mother then becomes " unavailability", being able to interact and so on, allows for more natural setting 
· WHY CLASSIFY ATTACHMENT RELATIONSHIPS 
. Different types are associated with (predict) different types of behaviours later in life 
. Secure: show more positive development through childhood 
· Social competence 
. Insecure: show higher risks of developing a variety of problems 
· Aggression 
· Noncompliance 
· Social withdrawal 
· Excessive whining/tantrums
· Difficulties with social interactions 
. Disorganized/disoriented: especially prone to behavioural disorders 
 
Paper
· Confidentiality statement, on first page, 
· Keeping anonymity of people by using fake names, and initials / whatever 
· If needed? Need to know the location 
· Hand in attendance form ---can bring it to final exam 
 
Relative "goodness" of people 
· As shown through their behaviours and beliefs(inference) 
3 key terms 
· Values 
· Specific beliefs about the relative worth of certain behaviours or attitudes 
· Morals 
· Standards of behaviour based on certain values 
· If we value something and think it is important/ don't value something then either way our behaviours are implicated 
· Ex value school or value school 
· Conscience 
· Integrates sets of beliefs about right and wrong 
· An integration of morals or standards of behaviour 
· Everyone's values are different therefore their morals are different therefore their conscience is wrong in developing what is right and wrong---terms are all interrelated  
 
THEORIES OF MORAL DEVLOPMENT -- MORAL REASONING 
. 2 main theories 
. Cognitively oriented developmental theories 
2. Sequential changes in moral reasoning related to cognitive development 
2. Developmental theory because they look at stages of change 
. Piaget 
. Lawrence Kohlberg 
 
PIAGET 
. Understanding of game rules 
. Children judge intentions and consequences of characters in situations 
6. John accidentally breaks 15 cups helping his mother on his way to dinner, While Henry breaks 1 cup in the process of stealing some jam
6. Which boy was naughtier and why 
2. Trying to see how children would reason based on severity of the situation, as well as the intensions of the character 
2. On basis of the answers he believed morality had 3 stages 
PIAGET: 3 STAGES OF MORALITY 
. Premoral period (toddler/preschool)
7. Egocentric, highly changeable 
7. Ex if a child wants a toy to play with they may take it from another child 
7. Ex playing a game with a child, they will figure out some way to win, oh i get another turn etc 
7. Remember: cannot distinguish their view point from another's viewpoint 
7. Young children are not aware of and not concerned with socially defined rules 
5. Ex takes a lot of time to teach a child how to play a game " fairly" 
7. Operating from own viewpoint, then the concept of cheating, doesn't make sense to them, because they can only see it from their perspective 
7. Notions of honesty and cheating are not really developed for young children 
. Heteronomous Morality (5-10 years) 
8. Rules handed down by authority 
8. Permanent, unchangeable 
2. Not abstract principles (the child would be in concrete operational stage at this point) 
8. Require strict obedience 
8. Observable consequences/ reactions of people
4. Their thinking is tied to the concrete, so they understand what is good or bad by the outcome of those around them 
8. Outwardly determined 
5. Ex term of heteronomous---based on OTHERS... External morality 
8. Ex follow rules because teachers/parents have said so 
8. Ex they think John (from example) is naughtier because john broke more cups, and parents don't like broken cups 
0. Autonomous morality (10+ years) 
1. Different people have different perspectives 
1. Rules created and agreed upon cooperatively
2. Some things are socially agreed upon and tweak it fit own beliefs 
1. Rules are flexible 
3. Realize there are no longer absolute right or wrongs anymore 
1. Intentions recognized 
1. Individualized sense of right and wrong 
1. Back to Piaget example, Johns intentions were good while, Henry was doing wrong 
1. This stage is a potential not always a given... Children may not progress to this stage ( just like formal operational) 
 
Lawrence Kohlberg (1958, 1976) 
· Continuation of Piaget 
· Only included boys 
· Increased age range and studied longitudinally life-span oriented (20 years)  
· More detailed than piaget
· Kohlberg has been extensively been supported and refuted but has had much research based off of it 
Moral judgement interview 
· Situations of moral dilemma 
· Choose and justify ( why?)
· Tell a child a situation where there was a moral dilemma involved and child chose what the person in the situation should do and most importantly why they should do it 
· Most of research summary was based on the child's justification 
· "Heinz Dilemma 
· ...Heinz broke into the store and stole some of the drug for his wife because she needed it to live 
· Asked child should Heinz have done that ? And why was it right or wrong 
· Diff between saving a life or breaking a law
· Doesn't matter to Kohlberg whether you said it was right or wrong, what mattered the most was the reasoning as to why you picked which side  
· Actual judgment (right/wrong, yes/no) is less important than reasoning 
KOHLBERG 
· 3 sequential stages/levels 
· 2 stages in each 
· No attached ages 
12. Similarities to Piaget ( because he was a student of Piaget) 
 
KOHLBERG'S STAGES OF MORAL REASONING 
 
LEVEL 1 : PRECONVENTIONAL MORAL REASONING 
. Externally controlled 
. Rules of authority 
. External/tangible outcomes 
15. Is someone going to be mad at you/ punish you 
STAGE 1: PUNISHMENT AND OBEDIENCE ORIENTATION 
. Child decides what is right or wrong based on what is punished 
. Punishment=bad, reward=good 
. Avoid punishment 
. Intentions dont matter 
19. Simply a matter of whether or not you will be punished 
19. Ex child believes heinz should steal the medicine because he would be told he was the cause of his wife's death, or he shouldn't because he will get caught and go to jail 
STAGE 2: NAIVE HEDONISM 
. Act out of self-interest 
. Everyone can do what's right for them
21. Recognize something might be okay for someone else but not for them  
. Equal exchange 
22. If i do something for you, then you need to do something for me, reciprocity 
. Dominates most of childhood 
. Yes Heinz should steal the drug because he can do what he wants--its his life, no he should not steal because the risk to him, then the risk to his wife if he doesn't ---because they can only think of what is right for Heinz
LEVEL 2: CONVENTIONAL MORAL REASONING 
. Role expectations 
25. Ex Drs, teachers, friends are all supposed to behave in certain ways 
. Society's rules
26. Social conventions--how you are judged based on what other people may think 
26. Maintaining social order/positive relationships/harmony  
. Maintain social order and positive relationships 
STAGE 3: "GOOD BOY-GOOD GIRL" ORIENTATION 
. Seak out approval and affection in close relationships 
. Want to be seen as 'good person' 
29. 'Be nice' and 'mean well'
29. Ex well i meant to help 
. Might say yes Heinz should have stole the drug because he is trying to save his wife, hero to his wife, no because everyone will think he is a criminal, dishonour family 
STAGE 4: SOCIAL ORDER MAINTAING ORIENTATION  
. Law and order --for everyone 
. Focus on society at large (rather than interpersonal relationships) 
. Do one's duty 
. Rule-bound
. Highly conforming
. Heinz dilemma yes - steal but you will get caught and have to go to jail, no you shouldn't because you shouldn't steal because if everyone stole then there would be total chaos 
LEVEL 3: POSTCONVENTIONAL (PRINCIPLED) moral reasoning 
. Potential to emerge in adolescence/adulthood 
. Society's rules are relative and subjective ( not absolute) 
. Focus on more broadly-based moral principles (abstract principles) 
STAGE 5: SOCIAL-CONTRACT ORIENTATION 
. Laws are flexible to further 'human purposes' 
. Change when for the betterment of people 
. But follow when good for majority 
42. May be exceptions but the law should be followed, keeps society running smoothly which is to the benefit of people
. Heinz dilemma, yes---because law violates his wife's right to live-the no stealing law is not beneficial to keeping people alive ( life and death situations for certain circumstances), no---not okay to steal because it violates agreement in society, that law is vital to order, ex charging too much for cars, cant go steal a car
. Circumstances change the  consequences 
STAGE 6: MORALITY OF INDIVIDUAL PRINCIPLES OF CONSCIENCE 
. Self-determined principles of conduct 
. Well thought-out and consistent 
. Applied to all situations regardless of law/social agreements 
. General abstract principles 
. Ex reported goes to jail because he wont give away source because it is a breach of confidentiality, or civil disobedience
. Heinz--yes should steal  because value of life goes above the law, and above own potential to go to jail, no--- because we don't have the right to violate the druggists livelihood and wellbeing 
. Kohlberg was not sure if reasoning at this level, would actually behave in this way even if they said with certainty they would in a test situation 
. Ex Ghandi, mother Theresa... Very small pool of people who would consistently fit in this state  
KOHLBERGS STAGES: RESEARCH AND CONCLUSIONS 
. Sequence 
53. Universal 
1. Start and progress  through stages 
53. Hierarchical 
2. People advance to higher levels of reasoning 
53. Invariant
. On stage never entirely replaces another
. Operate at more than 1 level 
55. Can reason at more than one level, operate at different situations at different stages 
. Not everyone reaches all 6 stages 
. Not tied to all ages  
Preconventional 
. Dominates in elementary school 
Conventional 
. Emerges late in childhood/ adolescence 
. Most common level in adulthood 
Post conventional 
. Rare even in adulthood 
· Level 2 ( stage 3/4) is where we peak as a majority of people 
 
EVERYDAY MORAL REASONING 
. Do actions match the level of reasoning ability 
1. Reasoning in ' real situations' falls at lower level than in hypothetical situation 
1. Below potential 
1. Personal consequences 
. Therefore may operate at stage 1/2 because we tend to operate lower than our potential, reason at a higher level, but may act at a lower level  (beliefs vs actions) 
 
Brandon and Rachel--Patterns of infant development- video
· Exact same age but are very physically and motorly different, both going to get to the same position but they are taking different paths to do so 
· Mirrors---self concept ---Rachel 3.5 months interacting with a mirror, pat the mirror 
· Brandon---frightened by reflection in the mirror 
· Parallel play-- playing near each other but not interacting 
· Object permanence--taking away the mirror from the baby, taking the object away from the baby but the baby realizes the object continues to exist
·  would not engage in search behaviours if things were out the line of their sight 
· Stranger anxiety--babies move closer to their mother, start to whine when mothers leave them 
· Cooing---6 weeks to 2 months--- making language sounds which are vowel sounds, 
· Babbling--consonant sounds--- reduplicative babbling 
· Judge babies by certain personality traits even though we know barely anything about these babies----fall back on gender stereotypes 
· How we perceive a baby is directly related to their sex 
 
**** actually a video of gender stereotyping 
 
GENDER DEVELOPMENT 
· In picking on word over another we believe we have a sense of the person to better describe other people, 
11. See a limited snap shot of behaviour and we apply a term 
Attribution 
. Common everyday explanations for the causes of behaviour
. Same behaviours can be viewed/labelled differently dependent on gender 
· We attribute behaviours and personality characteristics on the basis of sex stereotypes FIRST 
· Ex if a boy takes a toy from a boy---aggressive 
· If a girl takes a toy---playful 
· Can lead for some to get punished whereas others can get praised 
· How we perceive a child directly influences our interactions
· How do we reinforce gender stereotypes 
· Boys get blue clothing, girls get pink 
· Halloween costumes 
· Enrolling boys in baseball, and enrolling girls in dance classes 
. All of these reinforce stereotypes 
. Stereotype even the neutral things 
· Ex when a boy burps--its okay, when girls do it---not okay 
· Boys names---slugger, buddy, champ--girls--sweetie hunny, pumpkin, princess 
· When we see people, how do we make determinations about their gender 
· Clothing 
· Hair 
· Mannerisms 
· Therefore often based on external, observable characteristics
. Can be misleading though 
. Can send mixed messages on the basis or incorrect determination of sex
 
HOW DO EXPECTATIONS AND REACTIONS SHAPE CHILDREN 
· Positive reinforcement leads to repetition of 'desired' behaviours 
· Others approval and disapproval is powerful
. Children learn to do things to please 
· Directly form ( actively manipulate) 
. Directed or 'steered' to or from things
 
THE DEVELOPMENT OF GENDER TYPING 
· Sense of gender/ gender concept 
· The process by which a child becomes aware of his/ her gender and acquires the motives, values and behaviours considered approp for members of that sex 
· Gender typing research 
 
GENDER TYPING HAS 3 FACETS 
· Cognitive 
. Gender identity 
. Gender catogory 
. Permenent, unchanged by manipulations 
· Social 
. Gender role 
. What goes with being a boy/ a girl 
. Gender role stereotypes 
. Gender- typed behaviours 
· Biological 
. Physical, anatomical, hormonal, biological processes that differ   
 
COGNITIVE 
GENDER IDENTITY 
· Understanding one owns gender cateory ( boy or a girl) 
· And that it is permanent 
. Ie stable over time and consistent across situations 
· Our awareness of our gender and its implications 
· Proceeds through 3 stages 
. Labeling, stability, consistency 
. Gender labelling 
· Childrens ability to correctly label their own sex and correctly identify others as boys or girls 
· Age 2: can pick out same-sex pictures 
· Age 2.5-3: most can correctly label own and others sex 
· Just because they can label themselves does not mean they can fully understand it 
. Gender stability 
· The understanding that ones gender remains the same throughout life 
. When you were a baby were you a little girl or a little boy 
. When you grow up will you be a mommy or a daddy 
. Most have this sense by age 4 
. Generally by 5-7 
0. Gender constancy/consistency 
1. Understanding that gender remains unchanged despite changes in appearance  (clothing, hair, etc) 
1. Ages 3-5 children typically use clothing/ hairstyle to distinguish men and women 
1. Learn appearance vs reality distinction 
3. Boy in dress looks like a girl, but is still a boy 
1. Most by age 5 ( many 4 years old, most 5 year olds can do it) 
To reach constancy/ consistency 
Sandra Bem 
· Children must have grasp on basic genetic differences 
· This is what really classifies you as a boy or a girl 
· This doesnt change underneath appearances 
· 4 years olds who 
· Dont understand genital differences 
· Dont show gender constancy/ consistency development 
 
Development of the Self-Concept
Self-Development
*Back from emotional development
Nov. 20
 
Michael Lewis:
· Infants (8 months ) beginning to develop ‘sense of self’
· Sense of who is ‘like me’
· Who is different ‘from me’
· Model of ‘who am i?’ emerges during same months they are developing an attachment relationship
 
2 parts of Sense of Self;
1. The Separate Self
6. Are separate from everyone else
6. Developed in early months by noticing they have an effect on things (i.e. circular reactions)
6. Begin to realize “I am doing things”
6. Object permanence
1. Self-Awareness
7. Object with properties and qualities
7. Learn through experiences with the world
2. Self has properties such as gender, size, name, qualities like shy, bold, coordination
7. See self ‘as if from outside’
7. The Categorical Self
7. Self-recognition inferred
5. Rouge test (mirror recognition)
5. Refer to self by name (self-naming)
5. 18mo-2 yrs
7. Behaviour change
6. ‘mine’
6. ‘do thing by myself’
7. ‘terrible two’s’
7. Self-will is natural outgrowth of self-awareness
 
The Social Self:
1. Self as a ‘player in the social game’
1. Roles and scripts
9. Routines of play
9. Patterns of interaction with other people
. Helper; boss; sister; brother
1. Social cognition ‘knowing about others’
· Person perception
· Selman’s theory of social perspective-taking
 
Defining ‘Who am i?’:
From toddlerhood;
1. Qualities/categories
· One of the earliest-gender (then age)
1. Dichotomous (one or the other) dimensions
· Either…or…
· Big or small, smart or dumb, good or bad
· See themselves as one or the other not both (at this age)
 
Self-concept: the characteristics, abilities, attitudes a person sees him/herself as having
Self-esteem: how a person evaluates his/her self-concept
 
Self-concept
1. By age 6, range of characteristics (many)
1. Concrete
Self-esteem:
Susan Harter---1987; 1990
1. 4-7 years old specific/separate areas of competence
· Multiple areas of esteem (esteem for each area of competence)
· Not overall self-worth
· Evaluate themselves over very unique and specific dimensions 
1. Global self-esteem emerges around age 7
· Global self esteem not applicable before age 7 
· Relevant to psychology as well as education
· Elementary school children --try very hard to develop and maintain a positive self concept 
. When categorizing themselves, they want to describe positive characteristics   
· Children at lower end of the spectrum can have a negative effect 
The downward spiral of self esteem 
Negative evaluation 
------>   ------>
Poor self-concept
As a learner -----------------------> poor performance ( low self-esteem)------>>>
^^^^^^
1. By grade 3 children do know who the high and low students are
· Lower students are more likely to turn to activities out of school to enhance their self concept ---sport, hobbies, abilities etc 
. Could be negative tho as well---delinquency, negative peer associations, antisociaL behavior etc 
· School until age 12 is where their successes ad failures are largely defined 
 
WAYS OF PROMOTING DEVELOPMENT OF ACADEMIC SELF-CONCEPT AND SELF-ESTEEM 
1. Accept children AS THEY ARE 
· All are valuable, all have skills 
1. Avoid setting up competitions among students if only the most able students have a chance to win
1. Avoid unnecessary distinctions among students 
(ie ability groupings) 
-ex robins, blue jays, cockatoo etc--- groups are full of like group individuals 
0. Make it clear there are 
1. Many valuable skills 
1. Many ways to succeed  
2. All different abilities are important 
0. Praise progress and effort not just achievement 
2. Avoid" false praise" 
1. Comments which aren't realistic or honest 
1. That's the best drawing that's perfect 
1. The child may know it is not perfect 
1. Leads to expectations that everything they do is going to be evaluated highly, if never given negative feedback or critical evaluation 
2. Avoid "person-praise "
2. You're so smart, you're such a great artist 
 
· Provide "process-oriented praise" 
· Praise effort 
· Praise aspects of how they've done something 
· That was a really effective strategy you used 
· What creative colour choices you have 
· Focus on 
· Mastering aspects of a task-- not how smart they are 
· Praise can develop narcissism previously  
 
· Preschool children--most interactions are family, and other interactions are generally arranged by the parents 
 
2 broad dimensions of parenting 
. Responsiveness/acceptance
. Demandingness/ control 
RESPONSIVENESS --(acceptance) 
. The =degree to which parents respond to a childs needs in an accepting and supportive way 
. The amount of support, warmth and affection shown 
Responsive parents 
. Smile praise encourage, are warm and loving 
Nonresponsive parents 
. Criticize, belittle, punish, ignore 
DEMANDINGNESS ( CONTROL) 
. The extent to which parents expect, demand and allow mature responsible behaviour 
. Amount of regulation/ supervision parents use 
Demanding parents 
. Limit child's freedom have many expectations, follow closely to ensure rules are followed 
Undemanding parents 
. Less restrictive, few demands, allow considerable freedom to do and decide 
 
· Both dimensions tend to be interrelated 
. Amount of demandingness is needed to be known how much responsiveness is needed 
 
DIAN BAUMRIND 
4 parenting styles ---chart in text 
. Authoritative (high responsive, high demandingness 
. Authoritarian (low responsiveness, high demandingness)
. Permissive/indulgent (high responsiveness 
. Uninvolved/indifferent
Authoritative parenting 
. Reasonable demands 
6. Developmentally appropriate 
. Clear limits set and kept 
. Warm and caring 
. Democratic 
. Rational and accepting, but firm 
. Induction---when a child does something wrong, you explain their impact on another person( what they did wrong and the consequence on others due to their behaviour) 
11. Response helps to develop responsibility 
11. Impact they have on someone else 
. Tend to make reasonable demands of children, and generally do it in regards to the cognitive development of the child 
. Rational and accepting, but firm 
Authoritarian parenting 
. Obedience to authority 
. Very demanding according to their wants 
. Do not consider child's needs/opinion
. Little to no 'give and take' 
. "Because I said so"
. Punishment and force 
Permissive parenting ( indulgent) 
. Nurturing and accepting but few demands 
. No controls/ restrictions 
. No demands = no responsibilities 
. Not many controls of restrictions of their child's behaviours 
. Because there are no demands there are no responsibilities to keep 
. Do not learn self monitoring behaviour, self limiting behaviours 
25. Lack experiences so lack the opportunity to develop those abilities 
. Some believe that allowing children to make decisions is beneficial, negativity comes when parents do not know what to do and dont want to figure it out so they just leave everything up to their own child ( laziness) 
Uninvolved parenting 
. Undemanding and indifferent 
. Provide only basics 
. Detached 
. Do not enforce rules/ behaviours 
. Extend little time/ energy towards children 
. Depressed, extremely stressed and overwhelmed
32. Not bad people, cannot extend their time, attention any effort any further  
. Extreme = neglect
· Permissive and uninvolved parenting give children much confusion, and hardest for children to negotiate cognitively 
· Areas affected depending on parenting style 
. Physical development of skills 
1. Confidence and oppurtunity 
. Self esteem 
. Autonomy/ independence 
. Cognitive thinking 
4. Thinking/reasoning, understanding behaviour and consequences 
. Responsibilities 
5. Self control, self regulation 
. Social maturity
6. Interaction skills 
. Behaviours
7. Appropriate, cooperation 
 
PARENTAL CONTROL 
. Psychological control 
8. Control/ influence child's behaviours by psychological methods 
1. Withhold affection, induce shame, guilt 
1. High degree of anxiety and depression in children 
2. Fear of loss of a parents approval 
2. More associated with negative impacts 
. Behavioural control 
9. Control/ influence child's behaviour by discipline and behaviour monitoring 
1. Withholding privileges " ground" remove possessions
1. More favourable of the two 
1. Using firm behaviour control produces children who are more likely to be well behaved
Parent-effects model 
Parent--> child 
. Certain type of parents lead to a certain type of child and their certain behaviours 
. More support for this effect 
Child-effects model 
Child---> parent 
. Children have certain effects on parents, temperament of child influence the type of parenting the children use 
. Ex easy children and authoritative parenting 
. Maybe authoritarian when children do not follow rules and are rowdy 
. Do certain children's behaviours elicit certain behaviours from their teachers/ parents 
Transactional model 
Child---> parent 
Child <---parent 
. Parent to child have a reciprocal impact
. Parents are not solely responsible for outcome of children
 
Picture slide--- picture on child
. I pooped in the shower and daddy had to clean it up. I hereby sign this as permission to use in my yearbook senior year ( signed by child in crayon) 
18. Responses : 
1. Could have bullying later on when they are in high school, and could be used against them 
1. Was it okay to ethically do this 
 
 
Resilience--- the ability to recover from or adjust easily to misfortune or sustained life stress 
Resilient children--- children who develop normally despite exposure to persistent and or prolonged stress 
 
PROTECTIVE FACTORS 
· Factors that modify stressors 
· Reduce the negative impact 
· Factors that determine whether or not a child is able to cope constructively ( well) 
1. Number of stressful situations in a child's life 
1. Perception ( understanding) of the events 
2. Ex a divorce may at times be good for a child, moving can be distressing or exciting, 
2. What a situation means to the child 
2. Understanding a situation makes a big difference too 
1. Cognitive and reasoning skills 
3. Children will have better self direction and do better in school, better place for a child to deal with and solve difficult situations 
1. Warmth and cohesiveness of family
4. Child better able to deal with stressors  
1. Presence of a caring adult 
5. Children with at least one caring adult in their life, someone who gives support as well as they can attach to ---just having at least one= huge impact of mitigating negative life events 
1. Presence of external social support 
6. Caring relatives, neighbours, teachers, religious organizations, child is connected to social support, can show acceptance, structure, consistency for those with a chaotic life at home 
1. Temperament (personality) characteristics 
7. Ex when a child has characteristic of optimism they are already going to be better equipped to deal with bad situations/ stressful event 
EMMY WERNER 
· Children born in Kauai 
· Poverty, parental conflict, alcoholism, mental illness 
· 1/3 children developed into self-confident, capable, emotionally stable adults 
Why? 
· Easy temperament 
· Had developed a close attachment in 1st year of their life 
· If their attachment died or something happened these children were able to find someone else to attach to (developed capacity of attachment) 
· Positive attitude ( hope)---hope/faith things would turn out  
· Get along with others well 
· Good language/ reasoning skills 
· Has interests/ hobbies. Participated in organized groups ---connected to others 
Key: 
With some protective factors ( the more the better), children can develop into well adjusted adults
Ex reading buddies, strong start help provide protective factors for children which they may not usually have 
INTEGRATED APPROACH 
· Montreal community program: 
· Targets : provide support all over the situation
· Parents ---provided to parents to help them with their issues
· Children ---academic programs, behavioural programs, help children who are raised with inconsistencies from parents( worst for children)  
· Family unit --- events designed to foster the cohesiveness of the family, situations where family is supported as a group 
· Fighting, addition, crime, severe poverty, abuse, anger, unemployment  
· The issues of these programs are funding and being able to get funding
· May have the ideas but don't have the means to implement them 
Big picture--children can have the same event happen in their life but children can have very different impacts/responses from the same event  
 
HOW DO CHILDREN IN SIMILAR ENVIROS TURN OUT DIFFERENTLY 
· each child born with 
· Vulnerabilities --things that put them at risk 
· Difficult temperament 
· Physical disability 
· Genetic tendency toward alcoholism 
· Congenital damage etc 
· Protective factors 
· High intelligence 
· Easy temperament etc 
· Vulnerabilities and protective factors both of which interact together in the childs environments 
· Each child brings a different " package" to the environment 
· The environment facilitates either vulnerabilities or protective factors creating different experiences and different outcomes 
· Interactions between these things lead to different outcomes in different children 
· Identical twins can be very different 
· NEVER GIVE UP ON A CHILD ---- one thing to always remember 
· Always hope 
· Potentially on exam.. She emphasized 
EXAM 
· No class on Monday!!!! 
· 110 MC questions 
· Ch 9, 11-17 
· Class material and text, midterm forward 
 
 
 
	
