PSYC2500 – Final Exam Notes

Chapter 8 – Intelligence 
· Gardner’s Theory of Multiple Intelligences
· Proposed 9 different forms of intelligence
1. Linguistic- knowing the meaning of words, and using them to understand and convey ideas to others
2. Logical-Mathematical- understanding relationships between objects, actions and ideas. Understanding logical mathematical operations that can be performed on them. 
3. Spatial- perceiving objects accurately & imagining an object before and after it has been transformed.
4. Musical- comprending and producing sounds varying in pitch, tone, rhythm and emotional tone
5. Bodily-Kinesthetic- using ones body in different ways –crafts people, athletes
6. Interpersonal- understanding others, emotions, intentions, motivations.
7. Intrapersonal- understanding own, emotions, intentions, strengths, weaknesses
8. Naturalistic – Recognizing and distinguishing among members of a group and describing relations between such groups.
9. Existential – Considering “ultimate” issues like the meaning of life.
· Each of these was supposed to be regulated in a certain area of the brain.
· Gardner believed that schools should foster each of these intelligences, not just linguistic and mathematical. Teachers should be aware of each child’s own profile and teach them  based on their own strengths. 

· Sternberg’s Theory of Successful Intelligence (Triarchic Theory)
· Successful intelligence involves using one’s abilities skillfully to achieve what you want in life; in other words capitalizing on one’s strengths, correcting or compensating for their weaknesses, and adapting to, shaping, and selecting their environments.
· Three different kinds of abilities involved:
1. Analytic Ability: The ability to analyze different problems and generate solutions.
2. Creative Ability: Dealing adaptively with novel situations and problems.
3. Practical Ability: Knowing what solution or plan will actually work.

· Carroll’s Hierarchical Theory 
· Composed of 3 levels.
1-general intelligence, 2-eight broad categories of general intelligence, 3-skills
· General Intelligence
· 8 specific components of intelligence
· The skills pertaining to each of these components of intelligence

·  Effectively a compromise between general and specific theories of intelligence.
· Fluid Intelligence: Ability to perceive relationships among stimuli (sequential reasoning, quantitative reasoning).
· Crystallized Intelligence: Culturally accumulated knowledge and skills (printed language, language comprehension, vocabulary).
· Critics of Carroll’s theory claim that we need to look beyond the psychometric approach to understanding intelligence and pay attention the theories stating there are multiple kinds of intelligences.

· Defining and understanding Mental Age
· Mental age is a term coined by Binet in the early 1900s
· Referred to the level of difficulty of problems that a child could solve.
· It was used to distinguish “bright” from “dull” children.
· Calculated with the formula IQ = Mental age / Current age X100
· Does NOT have to equal a child’s actual age

· Who measures intelligence?
· Psychometricians
· Psychologists who specialize in measuring psychological characteristics such as intelligence and personality. They analyze patterns in perfomance across tests, to answer qs about academic or psyc  functioning. 
· How do we measure intelligence?
· The best way is Dynamic Testing
· It is an approach to intelligence testing that measures a child’s learning potential, not what their acquired knowledge.
· A child learns something new in the presence of the examiner and with the aid of said examiner.
A second way is Statis Testing: testing the current level of skills
· Reliability vs. Validity
· Reliability
· The consistency of test scores from one testing time to another.
· In the short term IQ tests have high reliability, however this fades over time
· Infant tests do not reliably predict adult IQ, but scores obtained in childhood do
Vs.

· Validity
· The extent to which the test measures what it is supposed to measure
· Yes, tests are reasonable predictors of success in school and the workplace, particularly for more complex jobs

· Heredity and Environmental Factors: IQ 
· Heredity
· Evidence for the impact of heredity comes from twins and adoptees studies
· Sibling’s IQ scores become more alike the more genetically similar they are. For example, identical twins will have more similar IQ scores than fraternal twins.
· Adopted children’s IQ scores are more similar to their biological parent’s test scores than their adoptive parent’s test scores.
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· Environment
· The impact of the environment can be see through the historical change of IQ scores (IQ scores have risen dramatically over time)
· Heredity alone cannot account for such a rapid increase
· Could be due to smaller, better educated families with more leisure time
· Could also be attributed to movies, television, the computer, and the internet.
· Furthermore significantly fewer children are receiving very low IQ scores; this could be explained by improvements in health care, nutrition, and education.
· No matter what environment they are placed in, children still show a tendency to maintain their biological parent’s IQ scores.



· Gifted
· Traditionally refers to someone with scores on intelligence tests of at least 130.
· This means that they are 2 standard deviations above the mean IQ
· Pros of diff programming: with similar others, opportunity to follow interests, enriched learning. 
· Cons of diff programming: segregates, not in neighborhood, feel different from social norms. 
· Different types of thinking
· Convergent Thinking
· Intelligence is typically associated with convergent thinking.
· Convergent thinking is using information to arrive at one standard, correct answer.
· Divergent Thinking
· Typically associated with creativity.
· Divergent thinking is thinking in novel and unusual directions
· “Thinking outside the box”
· coming up with many ideas
· How to Foster: encourage risk taking, think of alternatives, praise hard work, get over ‘im not creative hurdle’

· Learning Disabilities
· What is a learning disability? Result from impairments in one or more processes related to perceiving thinking, remembering or learning. 
· A lifelong condition
· People afflicted have normal intelligence
· Have difficulty mastering academic material
· There are no other conditions that explain their poor performance
· There are many different kinds of learning disabilities, biggest ones are in language, reading, (most common) and arithmetic
· What causes learning disabilities?
· Typically due to genetic and/or neurobiological factors or injury that alters brain functioning in a manner which affects one or more processes related to learning. 
· The 5 most common categories of learning disabilities
1. Dyslexia: a disorder in which there is difficulty understanding written words. 
2. Dysgraphia: involves difficulty in writing words or writing within a defined space. 
3. Auditory and Visual Processing Disorders: involve sensory processing disabilities within the brain, resulting in difficulty understanding language. 
4. Dyscalculia: involves an inability to understand and perform mathematical processes, especially simple calculations. 
5. Visuo-spacial motor and memory disorders: involve a wide variety of non-verbal learning and memory functions including processing, evaluating and organizing perceived data. 
Mental Retardation: substantially below average intelligence and problems adapting to environment. IQ <70, before 18.
-Organic mental retardation: caused by specific biological or physical problems (down syndrome 25% cases)
-Familial: not involve bio damage, less pronounced. 
[bookmark: _GoBack]Chapter 9 – Language and Communication
· What are the 5 elements of language?
· Phonology 
· Sounds of a language
· English has 45 different sounds - phonemes
· Morphology
· Rules of meaning within the language
· Smallest unit of meaning is a morpheme
· Free morphemes: cat & dog
· Bound morphemes: dog(s) or run(ning)
· Semantics 
· Study of words and their meanings
· Grammar 
· Rules used to describe the structure of a language
· Syntax
· How rules are combined to form sentences
· Pragmatics 
· How people use language to communicate effectively
· Ability to modify for your audience
Our communication must be appropriate & suited to audience & situation
· Phonemes: unique sounds that can be joined to create words
· Phonemes are sounds that are the building blocks of language
· Young babies can hear all possible phonemes, even those not in their language (up to 6-8 months)
· This declines over the first year (start to lose it 8-10 months)
· Infant-Directed Speech
· Adult speak slowly with an exaggerated change in pitch and loudness. They use stress and co-occurance or sounds to identify words. They pay more attention to stressed syllables than unstressed syllables, they learn words at the beginning and ends of sentences faster. 
· Progression towards first words
· Cooing
· Early vowel-like sounds that babies produce
· Generally starts around 2 months of age
· Babbling
· Speech-like sounds that consist of vowel-consonant combinations
· Generally starts around 6 months of age
· Intonation
· The variation of pitch in speech or babbling that often indicates whether an utterance is a statement, question, or a command.
· Generally starts between 8 and 11 months of age
· First Words
· Typically happens by the first birthday
· Naming explosion
· Begins around 18 months
· A period of time in which children learn new words very rapidly
· Fast Mapping
· Children’s ability to connect new words to their meanings so rapidly that they cannot be considering all possible meanings for the new word.
· Joint attention
· Describes the relationship between a parent’s teaching and child’s learning of language
· A child points to an object, the parent labels the object for them, usually using single words
· Constraints on word names
· A set of rules children go by when learning new words
· A name refers to a whole object, not its parts or its relation to other objects and it refers not just to this object but to all objects of the same type.
· If an object already has a name, and a new name is presented, the new name denotes a subcategory of the original name
· Given many similar category members, a word applied consistently to only one of them is a proper noun
· Sentence Cues
· This is when children derive the meaning of a new word from its context within the sentence, and the other words of that sentence which they do know.
· Cognitive Factors
· The naming explosion occurs at a time of rapid cognitive growth
· It coincides with children beginning to have goals and intentions; language in turn becomes a means for them to express themselves.
· Naming Errors
· Overextension
· When children define words more broadly than adults do
· For example, a child calling all animals a dog
· 1-3 years old, when focused on producing words, bath, big bath
· Underextension
· When children define words more narrowly than adults do
· For example, a child calling only black labs a dog


· Encouraging word learning
· Can be done by reading with a child
· Asking them questions
· Speaking with them 
· Watching interactive programmes: sesame stress
· Bilingual Children
· Bilingual children learn language at the same rate as monolingual children.
· Complex Sentences
· Telegraphic Speech
· A style of speaking common in 1-year olds that includes only words directly relevant to meaning.
· For example “want milk” or “play blocks”
· Gradually add…
· Grammatical Morphemes
· The words or ending of words that make a sentence grammatical
· For example “ing” 
· Gradually added with the easiest morphemes being mastered first
· Over-regularization  
· Children’s application of rules to words that are exceptions to the rule
· For example; a child saying “I goed” instead of “I went”
· Used as evidence that children master grammar by learning rules.
· Deaf Babies and Cochlear Implants
· Cochlear Implant
· Picks up speech sounds and coverts them to electrical impulses that stimulate nerve cells in the ear.
· Children’s language skills improve rapidly & at same rate as hearing children after receiving a cochlear implant
· However it is not the same for all children and it is highly controversial
· Does it belittle the deaf culture by implying there is something about them that needs to be corrected?
· Signed Languages
· They are true languages
· Arbitrary units
· Structured and meaningful
· Displacement, can be used to discuss events displaced in time/place
· Generativity, can be used to create an infinite number of new utterances
· Develop the same way as spoken languages
· Signed languages develop the same way spoken languages do
· There is a critical period for acquiring signed languages
· Signed languages seem to be acquired earlier than spoken languages

· Critical Period
· The critical period for language development is 12 years

Chapter 10 – Emotional Development
· Basic Emotions
· Emotions that are experienced by people world wide
· Consist of a subjective feeling, a physiological change, and an overt behavior
· Three main examples
· Happiness – strengthens relationships
· Anger 
· Fear – leads to avoiding danger, disgust: keeps up away from things that previously made us ill
· Development of basic emotions in newborns
· At birth – pleasure and distress
· 2-3 months - joy & sadness expressed 
-Social Smiles: smile at another human
· 4-6 months - anger expressed
· 6 months - fear expressed 
-stranger wariness
· 8-9 months - have all basic emotions
· 18-24 months – pride, guilt, embarrassment
· Stranger Wariness 
· An infant’s apparent concern or anxiety in the presence of an unfamiliar adult
· Typically observed at about 6 months of age
· Social Referencing 
· Infants looking to their parents for cues about how to interpret and deal with an unfamiliar or ambiguous social situation.
· Regulating Emotions
· Regulation of emotions begins in infancy
· For example, infants will look away when they encounter something frightening or confusing
· Children who don’t regulate their emotions tend to have problems with peers & adjustment problems
·  Mental strategies to regulate emotions- accurately match appropriate strategies with a particular setting
· when cant regulate emotions, have difficulty resolving conflict, less satisfying peer relationships & less adaptive adjustment to school
Display Rules: appropriate expression of emotion – differ between cultures

· Temperament
· What is temperament?
· The stylistic part of behavior
· the “how” of behavior
· The precursor to personality
· Stable across situations 
· Biologically based or innate
· Affects how we experience & respond to our environment
· How is it measured?
· Emotionality (emotional, even-tempered, unemotional)
· Activity (high, moderate, low)
· Sociability (high, moderate, low)
· What are the dimensions of temperament?
· Activity level 
· Regularity/Rhythmicity 
· Initial reaction/approach-withdrawal
· Adaptability
· Intensity
· Mood
· Persistence and attention span
· Distractibility
· Sensitivity
· Patterns of Temperament identified by Thomas and Chess
· Easy (40%) (outgoing, relaxed, easy going) 
· Positive mood
· Adaptable
· Regular
· Happy, cheerful, adjusts well, good sleep/eat patterns
· Difficult (10%) (feisty, spirited, high need, sensitive)
· Negative mood
· Low adaptability
· Irregular
· Unhappy, irregular eat/sleep patters
· Slow-to-warm-up (15%) (fearful/cautious/shy/inhibited)
· Negative mood initially
· Low activity level
· Withdraws  initially but then adapt

Rothbart
· Current Approach
· 3 dimensions
1. Surgency/Extroversion -happy, active, vocal and regularly seek stimulation
2. Negative Affect: angry, fearful frustrated, shy and not easily soothed
3. Effortful Control: can focus attentions, not easily distracted & can inhibit responses

Babies who can control their attention and inhibit responses tend to be happy and active but not negative & fearful
children’s temperament is rooted in biological factors & parents should accept baby’s temperament & adjust parenting accordingly

Goodness of Fit: match between child characteristics and parent’s expectations –parents need to accept babies as unique and adjust parenting to fit their child.
babies who are quiet & shy benefit parents actively stimulate them
Babies are active outgoing  benefit exploring on own


· Hereditary and Environmental Contributions
· Hereditary
· Identical twins are more alike than fraternal twins on many dimensions of temperament which suggests a genetic component
· Impact of heredity depends on temperamental dimension & child’s age
· Negative affect highly influenced by heredity
· Heredity more evident in childhood than infancy
· Environmental
· Positive emotionality reflects environmental influences
· Infants develop intense, difficult temperaments when mothers are abrupt and lack confidence
· Stability
· Temperament is moderately stable in infancy, childhood, and adolescence
· Temperament in childhood is somewhat related to personality in adulthood
· The relations are not very strong because temperament itself is changing as children develop
-fearful preschoolers tend to be inhibited as older child & adolescent
-inhibited children  introverted adults
· Temperment is a predisposition, whether or not it is expressed depends on environment, it is rarely sole determining factor
· EAS Theory of Temperament 
· Emotionality, Activity, Sociability
· A 20-item inventory used to measure early developing personality traits in children as rated by their parents.
· Attachment
· Bowlby outlined 4 different stages of attachment
· Preattachment (birth -6-8 weeks)
· Baby is born with skills designed to engage mom
· Attachment in the making (6-8 weeks to 6-8 months)
· Baby learns to identify & prefer primary caregiver
· True attachment (6/8 months-18 months)
· Attachment figure (most often Mom) becomes stable emotional base
· Mental representation of mother
· Reciprocal relationships (18 months on)
· Give & take – baby engages & acts as a true partner
· 
· The strange situation test
· Baby is put through a series of situations
· Parent present/absent
· Stranger present/absent
· In each situation, baby’s reactions are measured to test quality of attachment
· There are 4 different kinds of attachment
· Secure (60-65% of NA babies)
· May be upset when parent leaves, but stops crying upon return
· Avoidant (20%)
· Not upset when parent leaves, ignores parent on return
· Resistant (10-15%) 
· Upset when parent leaves, angry and inconsolable on return
· Disorganized (5-10%) 
· Confused when parent leaves, still confused on return
· Mothers & fathers interact differently with infants
· Fathers play physically with babies (32 mins/day)
· Mothers read and talk to babies (70 mins/day)
· Parents need to respond predictably & appropriately
· Sensitive, responsive, predictable care giving
· Infant needs a consistent internal working model: a set of expectations about parents behaviour as in  availability and responsiveness generally as well as in time of stress. When parents are reliable kids know they can turn to them in times of stress. 
· Must understand their relationship to parents
· Develop trust that parents are concerned and will meet their needs
· Attachment is the first social relationship the child has, and it has a long lasting influence and every subsequent social relationship
· Healthy attachment as a child leads to healthier relationships later in life.
· ~7 months infants identify a single attachment figure (usually mom then dad)
Adults
· Secure Adults
-describe childhood experiences objectively
-value child/parent relationship
· Dismissive Adults
-deny value of childhood experiences
-sometimes are unable to recall past experiences
-idealize parents
· Preoccupied Adults
-describe childhood experiences
-emotion: anger, disgust

Chapter 11 – Understanding Self and Others
· Origins of Self Recognition
· 9 months 
· Unaware mirror reflection is themself 
· 15 months 
· Show self-recognition in mirror task
· 18-24 months 
· Refer to self by name or personal pronoun
· Self-concept come from self-awareness: child fully understand that they exist that that have a unique mental life they begin to wonder who they are  they want to define themselves
· Adolescent Egocentrism
· The self-absorption that marks the teenage search for identity
· The belief that they are the focus of other people’s thinking
· Imaginary Audience
· May adolescents feel as though they are effectively actors whose performance is being watched constantly by their peers
· For example, a teenager spilling food on themselves may imagine that all their friends are thinking only about the stain on their clothes and how sloppy they are
· Personal Fable
· Teenager’s tendency to believe that their experiences and feelings are unique, that no one has ever felt or thought as they do.
· Leads to the belief that no one could possibly understand the power of their emotions.
· Illusion of Invulnerability
· This aforementioned belief in their own uniqueness also contributes to the belief that misfortune can only happen to others
· For example, the belief that they can have unprotected sex without getting pregnant or can drive recklessly without being at risk of getting into a crash
These all become less common when the form an identity
· The Search for Identity
· Diffusion
· Individuals in this state are confused or overwhelmed by the task of achieving an identity and are doing little to find one.
· Foreclosure
· Possess an identity largely determined by adults, rather than from personal exploration of alternatives

· Moratorium
· Examining different alternatives, have not yet found a satisfactory identity
· Achievement
· Individuals in this status have explored alternatives and have deliberately chosen a specific identity 
· Choosing a Career
· Crystallization 
· Occurs at about age 13 or 14
· Use their emerging identities (ideas about own talents) as a source of ideas about careers
· Specification
· Individuals further limit their career possibilities by learning more about specific careers
· Begin to obtain the training required for a specific job
· Implementation
· Individuals enter the workforce and learn first-hand about jobs
· Measuring Self Esteem
· The most common measure of self-esteem is the Self-Perception Profile for Children (SPPC)
· Measures overall self-esteem as well as self-esteem in 5 specific areas
· scholastic competence: how smart they feel
· athletic competence: how competent they feel at sports
· social acceptance: how popular and accepted they feel
· behavioral conduct: how they feel about behaving acceptably
· physical appearance: how much they like own apperance
· Changes in Self-Esteem
· Self-esteem is highest in preschoolers
· Drops during the elementary school years due to social comparisons
· Self-esteem sometimes drops during the move to middle school or junior high
· Pattern of change in self-esteem varies for different domains
· Self-esteem becomes more differentiated
· Generally have higher self esteem when they excel in areas they care about
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· Parental Influence on Self-Esteem
· Children have higher self-esteem when parents are nurturing and involved and establish rules concerning discipline
· Children with higher self-esteem generally have parents who aren’t afraid to set rules but who are also willing to discuss rules and discipline
· Parental praise should focus on effort rather than ability
· When faced with an apparent setback in their work:
· children praised for their effort will work harder
· children praised for their ability will not try as hard
· Selman’s Stages of Perspective Taking base on assumptions 1. Occurs in stages 2. Moving from stages based on cog. Dev. 
· Undifferentiated
· 3-6 years
· Children know that self and others can have different thoughts and feelings, but often confuse the two
· Social-Informational
· 4-9 years
· Children know that perspectives differ because people have access to different information
· Self-Reflective
· 7-12 years
· Children can step into another’s shoes and view themselves as others do; they know that others can do the same
· Third Person
· 10-15 years
· Children and adolescents can step outside the immediate situation to see how they and another person are viewed by a third person
· Societal
· 14 years to adulthood
· Adolescents realize that a third person’s perspective is influenced by broader personal, social, and cultural contexts
· Prejudice
· Prejudice emerges in the preschool years soon after children recognize different social groups
· Prejudice declines during childhood as children’s cognitive growth helps them understand that social groups are heterogeneous not homogenous.
· Often increases again in older children and adolescents
· Best way to reduce prejudice is exposure to other social groups, role play that allows children to experience prejudice and racism education
-equal status, common goals, parent & teacher support. 
-role play: allow children to experience prejudice
Chapter 12 – Moral Understanding and Behavior 
· Self-Control
· 1 year 
· Aware that others impose demands know they are not entirely free to behave as they wish-others set limits
· 2 years  
· Have internalized some controls  they remember past instructions
· 3 years 
· Capable of self-regulation they have diverse ways to regulate own behavior
Mastery of self-control develops gradually during elementary school years
ability to maintain self control is consistent over situations/time
· Self-control and Parenting
· Parental discipline style is important, there are two main styles
· Inductive reasoning inducing the child to think for themselves about the situation
· Explaining the situation to the child
· Encouraging them to think it through on their own
· More likely to lead to moral development
· Power assertion laying down the law w/ no explaination
· No explanation
· “Boot camp” parenting style
· “Because I said so”
· less likely to develop morals b/c they can’t internalize controls (too reliant on external controls)
· Self-control more likely when parents have control themselves
· Children have less control when parents are very strict
· Hinders internalization of moral values too much dependence external cues
· Giving children more opportunities to regulate own behavior fosters self-control
· Piaget’s Stage Model Theory of Moral Development 
· Premoral
· Age 2-4 
· Have not yet developed any moral sensibility
· No consistent understanding of morality
· Moral Realism
· Age 5-7
· They believe that rules are created by wise adults and therefore must be followed and cannot be changed
· This is known as a heteronomous morality – absolute rules handed down by another
· Children in this stage believe in immanent justice – the idea that breaking a rule always leads to punishment (I was mean to my sister this morning, that is why my Frisbee got stuck on the roof)
· Moral Relativism
· Age 8-10
· Understand that rules are created by people to help them get along – can change rules if people agree
· These children are now considered to have autonomous morality – morality based on free will – many people work together to create the rules
· Children reach this stage because of cognitive developments that help them better understand rules
· They also begin to pay more attention to consequences of actions and intentions
· E.g a child breaks a vase while climing on the counter to get a cookie – should the child be punished?
-heteronomous – looks at: how much damage? YES punish
-Autonomous- looks at: intent – No it was an accident
Criticism: pre-school children believe adult authority is limited it is not okay to damage property of others even if adults say it is okay. 
· Kohlberg’s Theory of Moral Development
· 3 levels each composed of 2 stages
· Preconventional Level: For most children, many adolescents, and some adults, moral reasoning is controlled almost solely by obedience to authority and by rewards and punishments
· Stage 1 – Obedience Orientation 
· Obedience to authority
· Reasoning: Heinz should not steal the medicine because he will consequently be put in prison which will mean he is a bad person. 
or
Heinz should steal the medicine because it is only worth $200 and now how much the druggist wanted it for, Heinz had even offered to pay for it. 
· Stage 2 – Instrumental Orientation (i.e look out for self, self interest)
· Nice behavior in exchange for future favors
· Looking out for self
· Reasoning: Heinz should steal the medicine because he will be happier if he saves his wife, even if he will have to serve prison sentence. 
or
Heinz should not steal the medicine because prison is an awful place & he would more likely languish in jail cell than over his wife’s death. 
· Conventional Level: For most adolescents and adults, moral decision making is based on social norms – what is expected by others
· Stage 3 – Interpersonal Norms (i.e meet others expectations, conformity)
· Live up to other’s expectations
· Reasoning: Heinz should steal the medicine because his wife expects it; he wants to be a good husband.
 or
Heinz should not steal the drug because stealing is bad and he is not a criminal; he has tried everything he can without breaking the law you cannot blame him.
· Stage 4 – Social System Morality (i.e maintain order within society, law and order)
· Follow rules to maintain social order
· Reasoning: Heinz should not steal the medicine because the law prohibits stealing, making it illegal, or his actions with result in consequences. 
· Postconventional Level: For some adults, typically those older than 25, moral decisions are based on personal, moral principles
· Stage 5 – Social Contract Orientation (human rights)
· Adhere to a social contract when it is valid
· Reasoning: Heinz should steal the medicine because everyone has the right to choose life, regardless of the law
or
Heinz should not steal the medicine because the scientist has a right to fair compensation even if his wife his sick, it does not make his actions right. 
· Stage 6 – Universal Ethical Principles 
· Personal morality based on abstract principles
· Reasoning: Heinz should steal the medicine because saving a human life is a more fundamental value than the property rights of another person. 
or
Heinz should not steal the medicine because other may need the medicine just as badly and their lives are equally as important. 
















	
	YES- steal
	NO-steal

	Preconventional
moral reasoning is controlled by obedience to authority /by rewards and punishments

	Heinz should steal the medicine because it is only worth $200 and now how much the druggist wanted it for, Heinz had even offered to pay for it.
	Heinz should not steal the medicine because he will consequently be put in prison which will mean he is a bad person. 


	Stage 1

               Obedience to Authority

	
	

	Stage 2

Nice behaviour in exchange for future favours
-Looking out for self
	Heinz should steal the medicine because he will be happier if he saves his wife, even if he will have to serve prison sentence. 
	Heinz should not steal the medicine because prison is an awful place & he would more likely languish in jail cell than over his wife’s death. 


	Conventional 
moral decision making is based on social norms what is expected by others
	Heinz should steal the medicine because his wife expects it; he wants to be a good husband.
	Heinz should not steal the drug because then others would see him as an honest citizen who obeys they law



	Stage 3
 Interpersonal Norms
(i.e meet others expectations, conformity)
Live up to other’s expectations
	
	

	Stage 4 

Social System Morality 
(i.e maintain order within society, law and order)
Follow rules to maintain social order
	Heinz should steal the drug because a husband is obligated to do all that he possible can to save his wife
	Heinz should not steal the drug because stealing is bad and he is not a criminal; he has tried everything he can without breaking the law you cannot blame him.

	Postconventional
For some adults, typically those older than 25, moral decisions are based on personal, moral principles
	Heinz should steal the medicine because everyone has the right to choose life, regardless of the law
	Heinz should not steal the medicine because the scientist has a right to fair compensation even if his wife his sick, it does not make his actions right. 

	Stage 5
Social Contract Orientation (human rights)
Adhere to a social contract when it is valid
	
	

	Stage 6
Universal Ethical Principles 
Personal morality based on abstract principles
	Heinz should steal the medicine because saving a human life is a more fundamental value than the property rights of another person. 
	Heinz should not steal the medicine because other may need the medicine just as badly and their lives are equally as important. 





Support for the theory:
· People progress through stages
· Moral reasoning is linked to moral behaviour
Criticism:
· He only studied priveledge white men and boys
· Bias against women
· In his stage theory of moral development the male view of individual rights and rules was considered a higher stage than women’s point of view on development in terms of its caring effect on humans reltionships
· It states teenagers’ reasoning at the conventional should always base their moral decisions on others expectations but that is not the case
· May be advanced for some problems but not others
· It is not universal

· Prosocial Behavior
· Actions that benefit others
· Increase with age
SKILLS UNDERLYING PROSOCIAL
· Perspective Taking: children help when they can imagine another’s situation
· Empathy: the ability to experience another’s emotion: children help when they can feel as another person is feeling
· Moral Reasoning: as children mature and make moral decisions on principles (fairness & justice) rather than on the basis or reward and punishment they become more prosocial. 
ALTRUISM: PROSOCIAL BEHAVIOUR THAT HELPS OTHERS WITH NO DIRECT BENEFIT TO THE INDIVIDUAL –driven by responsibility of others, (can be seen @ 18 mos)
Situational Influence:
1. They feel responsible for the person in need
2. They feel competent to help necessary skills
3. They are in a good mood happy of successful
4. They cost of helping isn’t too much
· Socializing Prosocial Behaviour
· Model prosocial behavior for children
· Use reasoning when disciplining children because it leads to perspective taking and seeing how actions affect others
-warm & supportive, provide feedback
· Routinely give children and adolescents the opportunity to help and cooperate with others, which sensitizes them to needs of others and gives them the satisfaction of helping

· Altruism 
· Prosocial behavior that helps others with no direct benefit to the individual
· Driven by responsibility for others
· By 18 months, simple acts of altruism can be seen
· Perspective-taking 
· Children help when they can imagine another’s situation
· Empathy
· Children help when they can feel as another person is feeling (not sympathy)
· Moral reasoning
· As children mature and make moral decisions  on principles (fairness & justice) rather than on the basis of reward and punishment, they become more prosocial
· Aggression
· Instrumental 
· Used to achieve a specific goal (e.g. a toy)
· Hostile
· Unprovoked aggression with the goal of intimidation or harassment
· Reactive
· One child’s behavior leads to another’s aggression
· Relational
· Try to hurt others by undermining social relationships
· Is aggression stable over time?
· Forms of aggression change with age, but individuals’ aggression is moderately stable
· Information Processing Model of Aggression
1. Encoding of cues (both internal and external)
2. Interpretation of cues
a. Causal attributions
b. Intent attributions
3. Clarification of goals
a. Arousal regulation
4. Response access or construction
5. Response Decision
a. Response evaluation
b. Outcome expectations
c. Self-efficacy evaluation
d. Response selection
6. Behavioral enactment
7. Peer evaluation  process repeats
· Gender and Moral Reasoning
· There are no differences in moral reasoning between genders
· The only differences are in the moral dilemmas each gender faces on a day to day basis.

Chapter 13 – Gender and Development 
· Social Roles – 18 months start to show
· A set of cultural guidelines about how one should behave, especially with other people
· Gender Stereotypes
· Beliefs and images about males and females that are not necessarily true
· All cultures have gender stereotypes, however it is most extreme in North America
· As early as 2 years babies look longer at counter stereotyped behavior
· By age 5, US children judge 1/3 of traits as stereotypically as adults do
· By age 11 have adult level knowledge of gender stereotypes
· Instrumental and Expressive Traits
· Instrumental
· In North America men are seen as possessing instrumental traits
· Instrumental traits are psychological characteristics that describe a person who acts on and influences the world 
· Examples: independent, competitive, aggressive, outgoing, ambitious, self-confident, dominant
· Expressive
· In North America women are seen as possessing expressive traits
· These are traits that describe emotional functioning and individuals who value interpersonal relationships
· Examples: emotional, kind, creative, considerate, gentle, excitable, aware of other’s feelings
· Gender Differences
· Physical Development
· Obvious differences in primary and secondary sexual characteristics
· Motor Skills
· Boys excel at tasks that require strength
· Girls excel at tasks that require fine-motor coordination

· Activity
· Beginning in infancy, boys are more active than girls
· Health
· From conception through adulthood, girls are healthier
· Intellectual Ability and Achievement
· Verbal Ability
· Girls larger vocabulary & more talkative
· Girls read, write and spell better
· Left hemisphere may develop more quickly
· Right hemisphere may develop more quickly making them more mature
· Mothers talk to girls more
· Boys have more language-based disabilities
· Visual Spatial ability -the ability to mentally manipulate 2-dimensional and 3-dimensional figures.
· Mental Rotations: boys surpass girls at mental rotation (the ability to imagine how an object will look after it has been moved in space)
· No gender differences in some other measures such as The Form Board test which requires one to determine which combination of small shapes will fill the larger shape completely without overlapping. 
· Spatial Memory: females tend to have better memory for spatial locations of objects
· Math 
· Girls often get better grades but perform less well on standardized math tests
· Girls are better at computational skills, but boys excel in math problem solving 
· Differences are small and often not supported by research
· Why?
· Efforts to encourage girls in math are succeeding
· Girls in all girl schools do better in math & science
· Girls of equal skill report less skill
· Social Behavior
· Aggression 
· Boys are more likely to be physically aggressive 
· Girls are more likely to be relationally aggressive
· Emotional Sensitivity 
· Girls are better able to express emotions and interpret others’ emotions

· Social influence 
· Girls are more compliant 
· Girls and women are more likely to be influenced by persuasive messages and group pressure; may come from females valuing group harmony
· Depression 
· Adolescent girls more likely to be depressed
· Stereotyped Views of Gender Roles
· Environmental Influences
· Teachers
· Make gender salient in the classroom by treating boys and girls differently when there is no reason to do so
· Teachers spend more time interacting with boys than girls
· By using sex as a basis for differentiating children, teachers foster gender role learning
· Peers
· Children spontaneously select and play with same-sex playmates
· Children resist parents’ efforts to get them to play with members of the opposite sex
· Children’s reluctance to play with members of the opposite sex extends to gender neutral activities such as playing tag or doing puzzles
· Peers are critical of cross-sex play
· Television
· Women on television tend to be cast in romantic, marital, or family roles. They are depicted as emotional, passive and weak
· Men are often cast in leadership or professional roles and are depicted as rational, active, and strong
· Parental Influences
· Parents treat sons and daughters alike except for gender-related behavior
· Fathers more likely to treat sons and daughters differently 
Gender Identity is one’s private sense of being a man or woman
· Usually formed by age 3
· Biological Factors: pre and post natal hormones
· Social Factors: gender messaged conveyed by family mass media & other institutions: a child associates with one or the other and imitates stereotypical behaviour
· Social Learning Theory: observing gender-linked behaviours and then being awarded or punished for behaving a certain way. 

· Gender Labelling
· By age 2 or 3, children understand that they are either boys or girls and label themselves accordingly
· Gender Stability
· During the preschool years, children begin to understand that gender is stable, that boys become men and girls become women
· They also believe however that a boy who plays with dolls will become a girl, and a girl who wears her hair like a boy will become a boy
· Gender Consistency
· Between 4 and 7 years of age, most children understand that maleness and femaleness do not change over situations or according to personal wishes
· They understand that a child’s sex is unaffected by the clothing that a child wears, or the toys that a child likes.
· Biological Influences
· Pre and post natal hormone levels
· Gene regulation
· Gender Roles
· Androgyny
· Androgynous people are rated high on both the instrumental and expressive dimensions of psychological characteristics
· Girls benefit from an androgynous gender role
· Combines independence and self-confidence of the instrumental dimension with the emotional and considerate aspects of the expressive dimension
· Leads to higher self-esteem

Chapter 14 – Families 
· Bronfenbrenner’s Theory
· Microsystem 
· Consists of the people and objects in an individual’s immediate environment
· Parents, siblings, daycare setting, church, school, peers
· Mesosystem
· Microsystems themselves are connected to create the mesosystem
· Represents the fact that what happens in one microsystem is likely to influence others
· Stressful day at work leads to being upset at home
· The emotional interconnection between work and home is a mesosystem
· Exosystem
· Refers to social settings that a person may not experience first-hand, but that still influence development
· Extended family, neighbors, community service, parent’s workplace, mass media, family friends
· Macrosystem
· The broadest environmental context
· The subcultures and cultures in which the microsystem, mesosystem, and exosystem are embedded.
· Attitudes, beliefs, heritage
· Chronosystem
· The reality that all of these systems change over time
· Parenting Styles
· Authoritarian Parenting
· high control + low warmth
· Rules are put in place; children are expected to follow them without discussion.
· Authoritative Parenting  Best!
· Moderate Control + high warmth = democratic
· Combines a fair degree of parental control with being warm and responsive to children
· Explain rules and encourage discussion
· Best parenting style
· Children tend to be responsible, self-reliant, friendly, and have higher academic success
· Permissive Parenting
· No control + high warmth
· Offers warmth and caring, but very little control
· Accept their children’s behavior and punish them infrequently
· Uninvolved Parenting
· Low control + Low warmth
· Provides neither warmth nor control
· Provide the basic physical and emotional needs, but little else
· Outcomes of Parenting Styles
· Permissive
· Impulsive
· Little self-control
· Authoritarian
· Unhappy
· Low self-esteem
· Overly aggressive
· Authoritative
· Responsible
· Self-reliant
· Friendly
· Higher school achievement
· Uninvolved
· Insecure attachments in infancy
· Low social and academic competence
· Heightened risk for substance abuse and delinquent behavior
· Poor performance in school
· Aggressive 
· Parental Control
· Direct Instruction
· Telling a child what to do, when, and why
· For example; instead of shouting “share your candy with your brother” a parent should explain when and why it’s important to share with a sibling
· Learning By Observing
· Children learn from parents simply by watching them
· Can also lead to counter imitation, which is learning what should not be done.
· If a younger brother sees an older brother being punished for hitting a classmate, he may learn to be friendly instead of mean
· Feedback
· Given by parents to children to help them discern what is appropriate and what is not
· Reinforcement
· Any action that increases the reoccurrence of the behaviour that it follows
· Praising a child for their hard work studying
· Punishment
· Any action that discourages the reoccurrence of the behaviour that it follows
· Taking away privileges for poor performance on a test
· Should happen RIGHT away
· Consistently every time
· Explanation & how to avoid
· Must be age appropriate
Not always the best parenting strategy: limited value, difficult time intentsive, can get out of control, has undesireable side effects.
Child will only stop behaviour if provided with alternative behaviours that are not punishment warranting. 
Time out is good because both parties can calm down, and provide a rational reason and alternative. 
· Negative Reinforcement Trap
· Parents unknowingly reinforce the behaviors they want to discourage
· A parent tells their child to do something, they don’t do it and complain about being nagged to do it, the parent caves in and does the chore for the child
· Can teach the child that if they whine and complain they will get their way
· Divorce
· Children from divorced families generally perform worse than intact families in school achievement, conduct, adjustment, self-concept, and parent-child relations
· Children from divorced families are more likely to experience conflict in their own marriages and have negative attitudes toward marriage, and to become divorced themselves
· They are also more likely to be depressed
· Divorce may affect development 
· Due to the loss of a parental role model, 
· Economic hardship:  previous activites taken for granted
· Conflict between parents
· Divorce is most harmful 
· During childhood and adolescence 
· When children interpret events negatively
Do’s: explain what & why, express unconditional love, understand and discuss axieties
Don’ts: compete, vent on kids, criticise ex, ask child to mediate
· Factors affecting children’s handling of divorce
· Age
· Childhood & adolescence have the most difficulty dealing with it

· Temperament
· More emotional more effected
· General interpretation of the world as negative
· Coping strategies
· Active coping/problem solving – gain confidence in their ability to control future events
· Blended Families
· Most common arrangement
· Mother, her children, stepfather
· 5:10 mother’s versus 1:10 father’s children only
· Preadolescent boys tend to benefit from presence of stepfather, 
· Preadolescent girls do not adjust to mother’s remarriage
· Adolescence most difficult time to adjust to remarriage
· Best strategy for stepfathers is to be interested, but not to interfere with established routines
· Stepfathers who interfere may have increased conflict with their wives
· Noncustodial mothers 
· More likely to maintain close and frequent contact with children, can prevent step mom from forming bond.
· Grandparenting Styles
· Most Canadian children see grandparents at least once a month or more
· Five styles of Grandparenting identified:
· Influential 
· Involved, fill a parenting role + discipline
· Supportive
· Involved but no parenting 
· Authority-oriented
· Provide discipline 
· Passive
· Aware of grandchildren’s lives but not too involved
· Detached
· Uninvolved
· Grandparents are especially active in the lives of immigrant and minority children, often taking on parental roles
· First Nations grandmothers are often very closely involved in raising their grandchildren
Benefits from grandmother

· Gay and Lesbian Parents
· Current trends
· Marriage is legal in Canada
· Having children within the relationship is common
· Couples have both natural children & adopted children
· No indication that gay & lesbian parents are less effective parents
· Children reared by gay and lesbian parents seem to develop like other children
· Adopted Children
· Adopted children are similar to non-adopted in terms of temperament, attachment, and cognitive development
· Problems are more likely to occur 
· If older when adopted 
· When pre-adoption care was poor
· Siblings
· Firstborns 
· “Guinea pigs”
· Parents have high expectations
· more adult- and achievement-oriented
· Higher IQ scores & morel likely to go to University
· Willing to conform to parental expectations
· Later-born
· Parents are more relaxed in their discipline
· More popular with peers
· More innovative
· Only Children
· More academic success, 
· Higher intelligence, leadership, autonomy, & maturity
· Sibling Relationships
· Siblings get along best when they are same sex
· Neither is emotional
· The younger sibling enters adolescence
· Parents don’t show favoritism
· Parents have a warm relationship with each other
· Older siblings: source of care and comfort & may be teachers
· Older siblings might act childish at first to regain attention
· Stable relationships across time
· Get along best: when same sex
· Neither is emotional
· Younger enters adolescence


· Maltreatment 
· Physical abuse 
· Assault that leads to injuries
· Sexual abuse 
· Involves sexual behavior
· Psychological abuse 
· Ridicule, rejection & humiliation
· Neglect  
· Inadequate food, clothing or medical care
Consequences: when children are abused their social emotional and intellectual development is affected
· As adults children who were abused:
-more prone to depression
-more likely to attempt suicide
-more likely to be abusers themselves
Causes of Maltreatment:
-Cultural & Community factors:
-cultural attitudes
-poverty
-social isolation
Parental:
-ineffective parenting
-dysfuncational marriage
-may have been maltreated themselves

Child Factors
-very young, ill children, step children, 
Chapter 15 – Peer Interactions
· Peer Interactions
· Non-social Play
· Playing alone or watching others play but not playing themselves
· Parallel play
· Youngsters play alone but maintain a keen interest in what other children are doing
· Associative play
· Begins at roughly 15-18 months
· Youngsters engage in similar activities, talk to and smile at one another, and offer each other toys
· Cooperative play
· Occurs around the second birthday
· Children organize their play around a distinct theme and take on special roles based on the theme
· Typically involves peers of the same-sex
· Make Believe Play
· Form of cooperative play
· Reflects cultural values 
· Promotes cognitive development
· Solitary Play
· For example, playing with Lego 
· Common and normal 
· Unless children just wander aimlessly or hover

· Friendship
· Friendship is a voluntary relationship between two people that involves mutual liking
· In children it is based on mutual liking and shared interests
· In adolescence intimacy and loyalty become more important, especially in girls
· Friends usually alike in age, gender, and race
· Children with good friends have higher self-esteem, are more likely to act prosocially, and are less likely to be lonely and depressed
· Not all friendships beneficial for children and adolescents (peer pressure to engage in risky or hazardous behavior)
· Romantic Relationships
· While uncommon in elementary school, romantic relationships become more common as children develop
· Function changes with age 
· Younger adolescents find companionship and outlet for sexual exploration 
· Older adolescents seek trust and support
· Cultural factors influence romantic relationships
· Groups
· Clique 
· A clique consists of 4 to 6 individuals who are good friends
· Tend to be similar in age, sex, race, and interests
· Spend time together, act, dress, talk similarly
· Crowd
· A crowd is a large mixed-sex group of older children or adolescents 
· Have similar values, attitudes and are known by a common label
· For example: jocks, preppies, nerds, burnouts 
· Some crowds have higher status; self-esteem of members often reflects status of group
· Groups have a dominance hierarchy 
· A leader to whom all other group members defer
· Determined by physical power (young boys)
· Traits that are important to the group (older boys and girls)
· Popularity and Rejection
· 5 major categories
· Popular Children
· Liked by many classmates
· Tend to be attractive, smart, and socially skilled
· Rejected Children
· Disliked by many classmates
· Children who are socially unskilled (either aggressive or poor self-control); related to parents’ behavior and discipline
· Often lonely and dislike school
· Controversial Children
· Both liked and disliked by many classmates
· Average Children
· Liked and disliked by some classmates but without the intensity found for popular, rejected, or controversial children.
· Neglected Children
· Ignored by classmates
· Cultural Differences in Popularity 
· Across cultures, children who are popular know how to get along with other children
· In Israel, popular children are more likely to be direct and assertive than popular children in other countries
· In China, popular children are more likely to be shy than children from other countries
· Rejection
· Children who are rejected in school often end up being less involved in school activities, resulting in them feeling lonely and disliking school
· Rejected children face serious long term consequences
· More likely to drop out of school
· Commit juvenile offences
· Suffer from psychopathology 







· Effects of Television
· Why does television watching concern researchers?
· Not only content, but the medium itself
· Because TV  programs consist of brief segments shown in rapid succession, children who watch a lot of TV may develop short attention spans
· Because TV provides ready-made, simple messages, children who watch a lot of TV may become passive, lazy thinkers
· Children who spend all their time watching TV lose out on other valuable activities such as reading ,sports, playing with friends
· Content
· Content does influence children
· Aggressive program can lead to increase in aggression
· Not all negative however, as it can also promote prosocial behavior and attitudes 
· Children don’t understand persuasive intent and lack of truthfulness in ads until 8 or 9 years
· Computers
· Computers at home
· Computers at home are common in North America
· Used for school work, instant messaging and social media, entertainment (movies, games)
· Computers in the Classroom
· Almost all North American schools use computers
· One function is as a tutor
· Children learn reading, spelling, arithmetic, science, and social studies
· Beneficial because it allows instruction to be individualized, interactive, and done at the student’s pace with instant feedback
· Video Games
· Exposure to violent video games may prime aggressive behaviors 
· The immersion of video games could possibly make it a more powerful influence than television
· Not a causal link
· Playing violent video games does not set a child down the path to becoming a criminal
· Parents need to be aware of what their children are playing and discuss it with them to foster an understanding that what they’re doing in a game is not acceptable in real life

Extra Chapter – Peers
· Peer vs. Friend
· A friend is a relationship that necessarily involves mutual liking
· A peer relationship does not require mutual liking
· Social interactions 
· Infancy
· 3-4 months look and touch
· 6 months social smiles & babbling directed to peers
· Toddlers 
· 1-2 years start to see peers as playmates
· Reciprocity – see social interaction
· Imitation –enjoyment of peers is obvious
· Early childhood
· Larger social world, more exposure to peers
· By 2-3 years seek out peers, 
· Desire peer interaction 
· More peer experience more positive & skilled in peer play
· 2-5 yrs. Dramatic increase with age in joint interactive play
· Increase in symbolic forms of behaviour
· Skills acquired lay the groundwork for later development
· Turn taking, reciprocity, cooperation, regulation
· Adolescence 
· Adolescents usually engaged in recreation and conversations 
· Peers offer the perspective of equals who share abilities, goals and problems
· Influence understanding of what’s cool and happening and they influence teen’s styles of interpersonal behavior, selection of friends and choice of fashion and entertainment
· Peers have a stronger influence than parents if teens use weed, alcohol and drugs 

· Acceptance and Rejection
· Behavior
· Peers influence each other by acting as social models
· Young people copy peer models as they decide what to wear, how much to eat, when to start smoking, whether or not to join a gang and if they should skip school
· Appearance
· As previously mentioned, peers influence what children wear, and eat
· Biological Predispositions
· Active, outgoing, impulsive and unfocused  temperaments are high in extraversion and low in effortful control
· Rejected or neglected kids are withdrawn and are temperamentally unsociable and smile less during interaction with parents
· Neither impulsive nor inhibited temperaments are tied to popular kids
· Social-cognitive Skills
· Kids who are more successful in forming friendships have more advanced social cognitive abilities 
· Perspective taking, understanding of other people’s social intentions
· Ability to read other people’s emotions 
· Regulation of their own emotional states
· Social-Information Processing
· A multiple step model for how kids process social situations
· Kids need to communicate and understand others communications
· Interpret their behavior properly 
· Formulate their own goals and strategies based on these interpretations 
· Make proper decisions about how to act 
· Communicate clearly to others and try out
· Evaluate their own social strategies
· Social information processing theory:
Stage 1: Encode Cue: girl sees others playing a board game, sees one girl smile at her in a friendly way
· Stage 2: Interpret Cue: she thinks they girl would like to play with her
Stage 3: Clarify Goals: she decides she wants to play with the two girls
· Stage 4: Reviews Actions/Responses: reviews possible actions to accomplish her goal- smile back, ask to join in, just stand there- and considers how the girls might react to each possible choice
Stage 5: Decides: just then the smiling girls looks up again and she smiles back and says, ‘looks like fun’
· Stage 6: Action: the girls invite her to play the next game


The social information processing theory, may be more suited for peers who don’t know one another.
-it doesn’t take into account automatic processing which is occurs
-children may already make decisions when they don’t even know they already have
-automatic responses should be incorporated into the theory
-when children respond quickly they are more likely to reply on habitual behaviors then when they are given time to consider. 

· Social Goals
· In general, social goals refer to what students are focused on and trying to accomplish with their peers.
· Three main approaches to understanding them
· First, social goals have been conceptualized as how often students focus on or try to do various things with their peers
· Second, social goals have been conceptualized as distinct orientations toward social competence and linked to adjustment in the classroom
· Third, social goals have been conceptualized as the social reasons students have for the pursuit of academic achievement
· Socially withdrawn children pursue low cost social goals and use indirect strategies to initiate social interactions  
· Peer Rejection
· 2 types of rejected  children
· Aggressive rejected 
· Have poor self-control
· Show aggression and behavior problems
· Nonaggressive rejected kids
·  Anxious
· Withdrawn
· Socially unskilled (social withdrawal is one of the strongest correlates of peer rejection in middle childhood and adolescence)
· Promoters of Peer Acceptance
· Parents
· When mom and dad are trusted partners kids are more likely to get social skills
· Low peer status is associated with negative and controlling parental relations 
· Children who have secure attachment with parents are more socially competent and develop better friendships with peers and have better social problem solving skills and are less lonely 
· Kids who were securely attached at 1 year old are more socially competent in elementary school 
· Withdrawn children’s parents are overprotective, over controlling and intrusive which reinforces kid’s feelings of insecurity resulting in a cycle of hopelessness and helpless in the kids and over control and over protection from parents 
· Social skills that kids learn via interactions with parents helps them encode and decode emotions, regulate emotions, and make accurate judgements about people’s intentions leading to better social problem solving skills
· Through physically playful interactions with parents (fathers ) kids learn how to decode social and  emotional signals and how to use emotional signals to regulate other people’s behavior
· Parents can also act as social arrangers and monitors by giving opportunities for peer interaction, selecting proper play areas to find playmates etc.
3 WAYS PARENTS PROMOTE PEER ACCEPTANCE

PARENTS AS POSITIVE PARTNERS
· Family interactions cause children to form working models. Positive parents  positive mental working models
· Children learn encoding & decoding emotions, regulating emotions, making accurate judgments about people’s intentions and behavior and solving social problems. 
· This is important because children learn how to decode social and emotional signals and how to use emotional signals to regulate other people’s behavior.  directly related to social competence with peers

PARENTS AS COACHES & TEACHERS
· The reinforce social behavior by praising and rewarding best attempts & suggesting alternatives
· Suggest concept & strategy
· Multiple rehersals of particular action
· Works when parents themselves are socially skilled
· Mothers w/ high status suggested positive social strategies
-propose alternative actions when in disagreement w/ another child, more rule oriented strategies, turn taking instead of fighting over toy
-encouraged communication among children and actively helped their own child join conversation
·  Low status children suggested avoidance strategies, like ignore peers unfriendly behavior, or non specific tactics like getting to know the child, or staying out of trouble.
-took control of game, distrupted the child’s play or avoided supervising game

PARENTS AS SOCIAL ARRANGERS & MONITORS
· giving them opportunities for peer interaction
· select housing neighborhood where children can find suitable playmates
· schedule play dates, enroll children in organized activities (child care)
· school aged childen whose parents monitor them are less rejected by peers and have more stable relations

· Teachers
· Teachers' perceptions of students' academic aptitude, intelligence, and tendency to misbehave are related to students' choice of friends
· Students perceived to be smart are consistently viewed in a more positive light, whereas those ranked as troublemakers tend to be socially rejected
· Middle and high school students in classrooms where frequent interactions with classmates are promoted are less likely to be socially isolated or rejected by their classmates, enjoy greater numbers of friends, and experience more diversity and stability in their friendships
· Friendships
Friends
· A friend is a peer that the child has a special relationship with. 
· Interact on a regular/sustained basis
· Hold expectations about future interactions
· Share reciprocal interactions: share secrets, stories and support
· Early Friendships
· By age 1-2 children form rudimentary friendships
· They have preferences for some playmates which they express in their positive and negative give and take exchanges
· Boys make up 33% of girls’ friends
· Girls make up 20% of boys’ friends
· Boys benefit more from different sex friends because girls provide support more so than boys
· Preschool Years
· Children form friendships based on age, gender, and behavioral similarities
· Highly active kids seek out each other and tend to associate with similar others
· This is called homophily, which means “love of the same”
· There are multiple stages of friendships
· Reward – Cost Stage (Grade 2-3), expectations:
· Offer help
· Share common activities
· Provide stimulating ideas
· Join in organized play
· Offer judgements
· Be physically nearby, be demographically similar to them
· Normative Stage (Grades 4-5), expectations:
· Acceptance and admiration
· Loyalty and commitment 
· Express similar attitudes and values towards rules
· Empathetic Stage (Grades 6-7), expectations:
· Genuineness and potential for intimacy
· Understanding and engagement in self-disclosure
· Accept their help
· Share common interests, attitudes, values
· Romantic Relationships
· Adolescence is the time when romantic relationships first develop
· Myths about adolescent romantic relationships
· Romantic relationships are rare and brief
· Romantic relations are unimportant,  
· Frequency of romantic relationships, involvement and length of time increases between early and late adolescence
· Peer group plays major role in partner choice in early adolescence

	Onlooker Behaviour
	-Children watch or converse with other children engaged in play activities.
-About half of 2-year olds engage in this type of behaviour

	Parallel Play
	-Children play in similar activites, often side by side, but do not engage one another.
-Common in 2 yr olds
-diminishes in 3-4 yr olds

	Associative Play
	-Children play with other children but do not necessarily share the same goals
-share: toys & materials
-react & comment on another child’s work
-not fully engaged with each other in a joint project
-common in 3-4 yr olds

	Cooperative Play
	-3-4 yrs engage in cooperative play (building same sand castle, picture drawing) share goals



	Pretend Play
	Make believe activity with objects used symbolically

	Associative Play
	Interaction in which young children share toys, material and sometimes conversation but are not engaged in a joint project

	Cooperative Play
	Interaction in which children share goals and work together to achieve them

	Parallel Play
	Interaction in which very young children are going the same thing often side by side but are not engaged with each other. 




ACCEPTANCE & REJECTION

Behaviors
· Majority of Popular children- friendly & well liked, assertive, not disruptive, join smoothly into actives, good communication, pro-social behavior
· Popular-Aggressive: athletic, arrogant, aggressive, viewed as cool & attractive, others imitate style & want to be apart of in-group. (school bullies)
· Aggressive-Rejected: poor self-control, aggressive w/ behavioral problems
· Nonaggressive-Rejected: anxious, withdrawn, unskilled socially. 
· Neglected Children: shy quiet less aggressive than other children. 
· Socially Reticent: watch other from after remain unoccupied in social company, hover near w/out engaging. 
· Unsociable/Social Uninterested: not anxious of fearful, simply refrain from social interaction b/c prefer alone. 

TEMPERMENT
· High-Extraversion-Surgency: hyperactive, outgoing, impulsive and unfocused. 
-characterized by peers as: disruptive, aggressive, poor effortful control
· Low-Extraverion-Surgency: withdrawn, unsociable, less likely to smile and gaze during interaction w/ mother in infancy. 
· Neither Inhibited nor Impulsive: more likely popular, frequently engage competently with peers. 
· High levels of conflict between parents: more likely rejected by peers
· Mothers are negative: social withdrawal
· Lower levels of cortisol associated with poor quality peer relationships
· Good heart rate associated with higher peer status

	0-6months
	-Touches and looks at another infant and cries in response to the other’s crying

	6-12 months
	-Tries to influence another baby by looking, touching vocalizing or waving
-Interacts with other infants in a generally good friendly way but may sometimes hit or push

	1-2 years
	-Begins to adopt complementary behaviour such as taking turns, exchanging roles
-Engages in more social play throughout the period
-Begins to engage in imaginative play

	2-3 years
	-In play and other social interaction, begin to communicate meaning; for example, invited another child to play or signals that its time to switch roles
-Begins to prefer peers to adult companions
-Begins to engage in complex cooperative and dramatic play
-Starts to prefer same gender playmates

	4-5 years
	-Shares more with peers
-has goal to maximized excitement and enjoyment through play
-Begins to sustain longer play sequences
-is more willing to accept roles other than protagonist

	6-7 years
	-Reaches a peak in imaginative play
-Shows stable preference for same gender-playmates
-Main friendship goal is coordinated and successful play

	7-9 years
	-Expects friends to share activities, offer help, be physically available
-seeks to be included by peers

	9-11 years
	-Expects to be accepted and admired
-Expects friend to be loyal and committed to relationship
-build relationship based on earlier interactions
-Main friendship is goal –be accepted by same gender peers

	11-13 years
	-Expects genuineness, intimacy, self disclosure, common interests and similar attitudes and values in friends. 

	13-17 years
	-Importants friendship goal is understanding of the self
-begins to have romantic relationships

	17 years
	Expects friends to provide emotional support




The social information processing theory, may be more suited for peers who don’t know one another.
-it doesn’t take into account automatic processing which is occurs
-children may already make decisions when they don’t even know they already have
-automatic responses should be incorporated into the theory
-when children respond quickly they are more likely to reply on habitual behaviors then when they are given time to consider. 

Clique
A peer group formed on the basis of friendship. They have shared interests. Sizes range from 3-9. Usually they are same gender & race.  By the time the children are 11 most interactions are in cliques. Enhance psychological well-being, ability to cope with stress. Across high-school years they decline. 

Crowd
A collection of people whom others have stereotyped on the basis of their perceived shared attitudes or activities for example: popular or nerds
Jocks, brains, popular, nerds, skaters, gangstars, stoners, freaks, Goths. 
They may or may not spend time together, claim it supports and fosters frienship and facilitates social interaction. Better adjustment in highschool. 
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