Chapter 10 Independent Questions

I. Theories of Social and Personality Development

A. Psychoanalytical Perspectives – optional reading (not on the final exam)
B. Social-Cognitive Perspectives

1. According to Piaget, conservation is acquired (in part) because children overcome centration (the tendency to focus on only one single and usually external thing at a time). Social-cognitive theorists see a parallel between children’s understanding of conservation and their understanding of what is important in a good friend.

(a) Summarize how 6-7 year-olds describe others (such as their friends). Note that the quote in your textbook made by a 7 year old exemplifies how 6-7 year olds describe others.
If you ask a 6 or 7 year old to describe others, he will focus almost exclusively on external features – what the person looks like, where he lives, what he does. This description by a 7 year old boy, taken from a classic study of social-cognitive development, is typical: he is very tall. He has dark brown hair, he goes to our school. I don’t think he has any brothers or sisters. He is in our class. Today he has a dark orange [sweater] and gray trousers and brown shoes.
(b) Around 7-8 years of age a ‘dramatic shift’ occurs in children’s descriptors of others. Describe this shift. Note that the quote in your textbook made by a 10 year old exemplifies how descriptions of others change AFTER the ‘dramatic shift’ occurs.
The child begins to focus more on the inner traits or qualities of another person and to assume that those traits will be visible in many situations. Children this age still describe others’ physical features, but their descriptions are now used as examples of more general points about internal qualities. you can see the change when you compare the 7 year old’s description given above with this description by a child nearly 10 years old: He smells very much and is very nasty. He has no sense of humor and is very dull. He is always fighting and he is cruel. He does silly things and is very stupid. He has brown hair and cruel eyes. He is sulky and 11 years old and has lots of sisters. I think he is the most horrible boy in the class. He has a croaky voice and always chews his pencil and picks his teeth and I think he is disgusting.
(c) Research finds that behavioural comparisons peak at 8 years of age; psychological comparisons increase throughout middle childhood. What does this mean?
Descriptions of others change from externals to internals. Behavioural comparison is any description that involved comparing a child’s behaviours or physical features with those of another child or with a norm. Psychological construct is any statement that involved some internal personality trait. You can see that behavioural comparisons peaked at around age 8 but psychological constructs increased steadily throughout middle childhood.
II. Dimensions of Moral Development – optional reading (not on the final exam)

III. Social Relationships

A. Family Relationships

Read the text under the sub-section entitled: “Parental Expectations”

2. One reason discipline changes in middle childhood (in comparison to early childhood) is because parents tend to discipline in ways that are designed to promote and take advantage of children’s growing self-regulation skill. 

(a) Define self-regulation 
Children’s ability to conform to parental standards of behaviour without direct supervision
(b) Identify how parenting for self-regulation may be practiced different for daughters and sons during middle childhood (I’m not suggesting parents should treat sons and daughters differently rather that many parents knowingly or unknowingly treat their sons and daughters differently).
Mothers make different kinds of demands on boys and girls. They appear to provide both with the same types of guidance, but are more likely to give boys more autonomy over their own behaviour than girls. Nevertheless, they are also more likely to hold daughters to a higher standard of accountability for failure than boys. Developmentalists speculate that this difference may lead to stronger standards of behaviour for girls in later development periods.
Read the text under the sub-section entitled: “Parenting for self-regulation”

3. Identify the factors associated with the development of self-regulation mentioned in the first paragraph. 
First, the parents’ own ability to self-regulate is important, perhaps because they are providing the child with models of good or poor self-regulation. Also, the degree of self-regulation expected by parents influences the child’s self-regulatory behaviour. Higher expectations, together with parental monitoring to make certain the expectations are met, are associated with greater self-regulatory competence.
Read the text under the sub-section entitled: “Siblings and Only Children” 

4. Summarize the research findings on being an only or single child.
The research suggests that only children are no different from children with siblings in any important way. Research involving only children in other countries suggests that if any differences do exist, children without siblings seem to have the advantage. Only children tend to have higher achievement test scores, to be more obedient, and to experience better peer relationships than those who have siblings.
B. Friendships - see lecture notes

C. Gender Segregation - see lecture notes

D. Patterns of Aggression - see lecture notes

E. Social Status - see lecture notes

IV. Personality and Self-Concept

A. The Big 5 Personality Traits 

In infancy you learned about ‘temperament’. In middle childhood, the focus is on personality. Recall that personality involves an interaction between nature and nurture factors whereas temperament is more strongly aligned with nature only. 

5. Personality researchers believe that differences in personality traits can be reduced to FIVE dimensions (these are referred to as the “Big 5”). You need to know all the information in Table 10.2.
	Trait
	Qualities of individuals who show the trait
	Possible temperament components

	Extraversion
	Active, assertive, enthusiastic, outgoing
	High activity level; sociability; positive emotionality; talkativeness

	Agreeableness
	Affectionate, forgiving, generous, kind, sympathetic, trusting
	Perhaps high approach/positive emotionality; perhaps effortful control

	Conscientiousness
	Efficient, organized, prudent, reliable, responsible
	Effortful control/task persistence

	Neuroticism (also called emotional instability)
	Anxious, self-pitying, tense, touchy, unstable, worrying
	Negative emotionality; irritability

	Openness/intellect
	Artistic, curious, imaginative, insightful, original, wide interests
	Approach; low inhibition


B. The Psychological Self

6. In middle childhood, the psychological self emerges. 

(a) Define the psychological self

An understanding of one’s stable, internal traits
(c) As a child moves through the concrete operational period, his/her psychological self changes. Identify the changes mentioned in your textbook.
As a child moves through the concrete operational period, her psychological self becomes more complex, more comparative, less tied to external features, and more centred on feelings and ideas. 
C. The Valued Self

In middle childhood, the valued self emerges. The valued self reflects the ability to make assessment or judge one-self (self-evaluate). 

7. (a) Define self-esteem
A global evaluation of one’s own worth
(b) Your textbook states that self-esteem is “not merely the sum of all the separate assessments a child makes about his or her skills in different areas. Instead, each child’s level of self-esteem is a product of two internal judgments” (p. 321). Identify the TWO internal judgments that influence self-esteem levels.
First, as children acquire more sophisticated information-processing skills, they are able to make mental comparisons of their ideal selves and their actual experiences to form experience-based self-esteem judgments. (How much a child values social skills and popularity affects the self-esteem)
The overall support the child feels she is receiving from the important people around her, particularly parents and peers. (But, good support doesn’t guarantee high self-esteem.)
V. Influences Beyond Family and School

A. After School Care

8. (a) Identify the term ‘self-care’ children.
Children who are at home by themselves after school for an hour or more each day
(b) Most psychologists agree that children under the age of _9_ or _10_ should not care for themselves.

B. Television

Read the text under the sub-section entitled: “Positive Educational Effects” 

9. (a) Identify the positive effects of watching TV programs such as Sesame Street and Mr. Rogers’ Neighborhood.
- developed larger vocabularies than did children who did not watch or who watched less often.

- one follow-up study of adolescents whose television viewing patterns had been tracked when they were preschoolers, found that those who watched more educational rather than entertainment-types of television programming were less aggressive, had higher grades, read more books, and were more achievement oriented and creative. 

- Those who watched programs that emphasized sharing, kindness and helpfulness showed more kind and helpful behaviour. 
(b) Identify the information-processing concept that is related to the benefits of watching educational TV programs.
The advances in IP skills that children undergo between 6 and 12 enable them to remember more from such experiences. Moreover, previously acquired knowledge is crucial to each new learning experience. Thus, television can be a crucial means by which school-aged children acquire the kinds of expertise that can make them more efficient learners.
Read the text under the sub-section entitled: “Negative Effects of Television on Cognitive Skills”
10. Summarize the key ideas presented.
Lower scores on achievement tests, including measures of basic skills like reading, arithmetic, and writing. 

Non-existence of computer and existence of tv in the bedroom: worse result

Existence of computer and non-existence of tv in the bedroom: best result
Read the text under the sub-section entitled: “Television and Aggression”
11. Research shows that children are more likely to watch TV at particular times. Do you think that the Canadian Radio and Telecommunications Commission (CRTC), which is the regulatory body in Canada responsible for monitoring television content, has children’s best interests in mind? Review the research findings in the first paragraph to support your answer to the question.
No, they don’t. The highest rates of violence are generally found between 6 and 9 in the morning and between 2 and 5 in the afternoon when young children are likely to be watching. Also, in prime-time programs, a violent act occurs 5 or 6 times per hour, and in Saturday morning cartoons, the rate is 20 to 25 times per hour. 
12. At the end of the first paragraph in this section the textbook states “…does viewing televised violence CAUSE aggression in children?” Your textbook suggests that three types of research evidence provide evidence of a possible causal link. Identify and briefly summarize the research results from these three types of research evidence.
1) Experimental studies in which one group of children was exposed to a few episodes of moderately violent TV programs while others watched neutral programs. 

· Result 1: Significant short-term increase in aggression among those who watched the violent programs.

· Another experimental study: those who watched violent program showed 7 times as many aggressive acts during subsequent free play with peers.

2) Comparing levels of aggression among children who vary in the amount of television they watch in their everyday lives. 

· Result: Those who watch more television are more aggressive than their peers who watch less. 

· The more television violence when 6 to 9 years old, the higher the amount of direct physical aggression in adults of both genders and indirect aggression in adult females, regardless of how aggressive they were as children. (15-year-long study)

3) Examine the conditions surrounding the emergence of a pattern of aggressive behaviour in several different countries to see whether it is possible to identify common antecedents.  

· Result: In Canada, United States, and South Africa, homicide rate began to rise rapidly 10 to 15 years after TV viewing became widespread. 

· Other evidence suggests that repeated viewing of TV violence leads to emotional desensitization regarding violence, to a belief that aggression is a good way to solve problems, and to a reduction in prosocial behaviour. 
