Chapter 8: Social and Personality Development in Early Childhood

____________________________________________________________________________

I. Theories of Social and Personality Development

A. Psychoanalytic Perspectives

1. (a) What is the difference between complimentary (attachment) relationships AND reciprocal relationships?
Complimentary (attachment) relationships - each child needs an attachment to someone who has greater knowledge and social power, such as a parent, a teacher, or even an older sibling. The bond may be extremely powerful in both directions, but the actual behaviours the two individuals show toward each other are not the same.
Reciprocal relationships – relationship with others, such as same-age peers or near-age siblings, whose knowledge and social power are equal to their own. In this relationship, partners demonstrate the same behaviour toward each other and often work together to accomplish a task.
(b) What are the unique benefits or functions of (1) complimentary and (2) reciprocal relationships for preschoolers?

A child needs both in order to develop effective social skills.

Attachment relationships are necessary to provide the child with protection and security. In these relationships, children create basic internal working models and learn fundamental social skills

In reciprocal relationships-in friendships and in peer groups-children practice social behaviour and acquire those social skills that can only be learned in a relationship between equals: cooperation, competition, and intimacy.
B. Social-Cognitive Perspectives

Social-cognitive theories assume there are important relationships between children’s cognitive gains and social gains. The concepts and research in this section investigate this relationship. 
2. (a) Define person perception.
The ability to classify others according to categories such as age and gender
(b) Identify two reasons why preschoolers’ classification skills limit their person perception.
Two reasons: 1. Personal perception is inconsistent because it is based on recent interactions. 2. Because it is based on observable characteristics.

Young children’s observations and categorizations of people are far less consistent than those of older children because they tend to base them on their most recent interactions with those individuals. They also categorize others on the basis of observable characteristic such as age and gender

Psychological self is focused on internal
(c) The ability to classify things also influences preschoolers’ understanding of different types of rules. Social-cognitive theorists note that preschoolers begin to understand the difference between social conventions and moral rules, which further promotes their social development. Define social conventions and moral rules. Identify the research findings, which provide evidence that preschoolers cognitively understand this difference.
Social conventions – a rule that serves to regulate behaviour but has no moral implications

Moral rules – regulations based on an individual’s or a society’s fundamental sense of right and wrong

Young children use classification skills to take another important step in social development when they begin to understand the difference between social conventions and moral rules. Researchers have found that children begin to respond differently to violations of social conventions and moral rules between age 2 and 3. This kind of understanding seems to develop both as a consequence of preschoolers’ increasing capacity for classification and as a result of adults’ tendency to emphasize moral transgressions more than social-convention violations when punishing children.
(d) A third way that preschoolers’ cognitive development influences their social development is related to understanding others’ intentions. Read the section entitled “Understanding others’ intentions”, and identify what influences preschoolers’ judgments of others’ intent.
The outcomes influence preschoolers’ judgments. In other words, they were more likely to say a child who wanted to hurt his playmate was “good” if he failed to hit the child with the ball.
II. Family Relationships

A. Attachment

3. (a) Compare attachment at 12 months and at 2-3 years of age.
By 12 months of age, a baby has normally established a clear attachment to at least one caregiver. By age 2 or 3, the attachment is just as strong, but many attachment behaviours have becomes less visible.
(b) What behaviours does attachment predict during the preschool years?
Children who are securely attached to parents experience fewer behaviour problems. Specifically, those who are insecurely attached display more anger and aggression toward both peers and adults in soci setting such as daycare and preschool.
(c) How does attachment change when preschoolers are approximately 4 years old? 
Bowlby described the new stage as a goal-corrected partnership. The preschooler grasps that the relationship continues to exist even when the partners are apart. Also, the child’s internal model of attachment appears to generalize. Bowlby argued that the child’s model becomes less a specific property of an individual relationship and more a general property of all the child’s social relationships. Thus, 4 and 5 year olds who are securely attached to their parents are more likely than their insecurely attached peers to have positive relationships with their preschool teachers.
(d) Preschoolers’ compliance is context-dependent. Identify the 4 situations (contexts) mentioned in your textbook and note whether each context is associated with high or low compliance rates.
They are more likely to comply with safety requests (“Don’t touch that, it’s hot”) or with prohibitions about care of objects (“Don’t tear up the book”) than they are with requests to delay (“I can’t talk to you now, I’m on the phone”) or with instructions about self-care (“Please wash your hands now”) 
B. Parenting Styles – See lecture notes and answer the independent question below
4. (a) Define inductive discipline
Explain why you are punishing (Skinner says that explaining why is not necessary and says that punishment should be immediate. However, this punishment doesn’t work because children don’t know why they get punished.)
(b) Identify the research findings related to inductive discipline.
III. Family Structure and Divorce

A. Family Structure – optional reading (not on the final exam)
B. Divorce

5. (a) There is a peak in divorce rates at the beginning of marriages. Identify the research finding or statistic that backs up this claim.
25% divorce rates within the first 4 years. The number of divorces in Canada has steadily declined from the all-time peak in 1987; half of all divorces occur within the first 14 years of marriage and one-quarter of all marriages are dissolved by the fourth anniversary. 
(b) Although most children in post-divorce/separation and two-parent homes are doing well, Figure 8.6 identifies some key differences. Identify these differences.
The proportion of children living in post-divorce/separation versus two-parent custody was found to be experiencing emotional or behavioural problems. Most children in either living arrangement are doing well; although children living post-divorce/separation situations have a higher prevalence of problems in most areas example unsocial behaviour. By adolescence, the children of divorced parents are more likely than their peers to become sexually active at an early age, to experiment with drugs and alcohol, and to engage in criminal behaviour. Children living in step-parent families also have higher rates of delinquency, more behaviour problems in schoo, and lower grades than do those in intact families.
(c) Many research studies have investigated the effects of family structure (independent variable) on child/adolescent well-being (dependent variable). Identify the research findings presented in this study that relate to developmental age and sex differences (basically all the research findings presented).

Family structure 




  child/adolescence well-being 
The negative effects of divorce seem to persist for many years. For example, about 92% of adult Canadians who had lived in an intact two-parent family from birth to age 15 reported that they had had a very happy childhood. In comparison, only 72% of adult Canadians who had experienced disruption before the age of 15 due to a change in family structure reported that they believe they had been very happy children. Moreover, children whose parents divorce have a higher risk of mental health problems in adulthood. Many young adults whose parents are divorced lack the financial resources and emotional support necessary to succeed in post-secondary educations; a majority report that they struggle with fears of intimacy in relationships; and they are more likely to rely upon social assistance income. Not surprisingly, adults whose parents divorced are themselves more likely to divorce.
As a general rule, these negative effects are more pronounced for boys than for girls. However, some researchers have found that the effects are delayed in girls, making it more difficult to associate the effects with the divorce. Consequently, longitudinal studies often find that girls show equal or even greater negative effects. Age differences in the severity of the reaction have been found in some studies but not others. For example, longitudinal study found that the effects of divorce were most severe in a group of 12-year-olds who experienced parental divorce in early childhood rather than during their school years.
C. Understanding the Effects of Family Structure and Divorce

6. How does family structure affect child well-being? Identify the four major points presented in this section.
First, lone parenthood or divorce reduces the financial and emotional resources available to support the child.

Second, any family transition involves upheaval.

Perhaps most importantly, lone parenthood, divorce, and step-parenthood all increase the likelihood that the family climate or style will shift away from authoritative parenting. (extended family – protective factor for family)
Ultimately, it is the parenting style, rather than any particular type of disruption, that is significant for the child. (change in parenting style)
IV. Peer Relationships
A. Relating to Peers through Play

7. (a) Differentiate between solitary play, parallel play, associative play and cooperative play (make sure you know typical ages for each).
Solitary play – children are likely to spend at least some of their time playing alone

Parallel play – two or more children play together with toys (sometimes cooperating, but more often simply playing side by side with different toys)

Associative play – toddlers pursue their own activities but also engage in spontaneous, though short-lived, social interactions

Cooperative play – a pattern in which several children work together to accomplish a goal. It can be either constructive or symbolic
(b) Group entry skills are necessary for effective cooperative play. Define group entry skills and the behaviours provided in your textbook that reflect both competent and incompetent group entry skills amongst preschoolers. 
Children who are skilled in group entry skill spend time observing others to find out what they’re doing and then try to become a part of it. Children who have poor group-entry skills try to gain acceptance through aggressive behaviour or by interrupting the group. Developmentalists have found that children with poor group-entry skills are often rejected by peers. Peer rejection, in turn, is an important factor in future social development.
(c) Identify the research in your textbook related to the consequences of poor group entry skills for both girl and boys.
There appear to be sex differences in the reasons for and consequences of poor group-entry skills. For example, one study found that 3 year old girls with poorly developed group-entry skills spent more time in parallel play than in cooperative play. In contrast, girls with better group-entry skills engaged in more cooperative than parallel play. Thus, the unskilled 3-year-old girls’ patterns of play placed them at risk for future developmental problems, because age-appropriate play experience in the preschool years is related to social development later in childhood.  
The same study found that 3-year-old boys with poor group-entry skills tended to be aggressive and were often actively rejected by peers. They typically responded to rejection by becoming even more aggressive and disruptive. Thus, the boys in this study seemed to be caught in a cycle: Aggressive behaviour led to peer rejection, which, in turn, led to more aggression. This pattern may place boys at risk for developing an internal working model of relationships that includes aggressive behaviour and, as a result, lead them to routinely respond aggressively to others in social situations.
(d) Identify what the preventative social–skills training workshop (Doctoroff, 1997) focused on to enhance preschoolers’ social skills. 
Because of the risks associated with poor social skills, developmentalists have turned their attention to social-skills training as a preventive measure. For example, in one study, socially withdrawn 4- and 5-year-olds were taught specific verbal phrases to use when trying to gain acceptance by a group of peers. In addition, their socially accepted peers were taught to remind the trained children to use their new skills. For the most part, social-skills interventions like this one lead to immediate gains in social acceptance. However, the degree to which early childhood social-skills training can prevent later social difficulties is unknown at present.
B. Aggression

Note: Overt aggression is the same as physical aggression (both imply physically injuring someone as opposed to verbally or emotionally hurting someone). 

8. (a) Define aggression
Behaviour intended to harm another person or an object
(b) Identify Tremblay’s (2000) research findings regarding the effects of age on physical and indirect aggression.
He found that physical aggression peaks with toddlers at about age two and begins to decline during the preschool years. However, indirect aggression begins to increase throughout the preschool years to the age of 11.
(c) What aggressive behaviours does Tremblay code as “physical aggression” (PA) and “indirect aggression” (IA)?
PA – direct confrontation such as reacting with anger, fighting, kicking, hitting, or biting

IA – indirect harm such as gossiping, saying bad things about another person behind their back, exposing a person’s secrets to others, or telling others to exclude someone
(d) What is the strongest predictor of high levels of PA and IA in early childhood?
The strongest predictor of high levels of PA and IA spanning the early childhood years was a hostile parenting style.
(e) When 2/3 year olds are upset or frustrated, they are most likely to throw things or hit each other (PA). Identify the reasons why PA decreases and IA increases during the preschooler years.
As their verbal skills improve, however, they shift away from such overt physical aggression toward greater use od indirect forms of aggression, such as taunting or name calling, just as their defiance of their parents shifts from physical to verbal strategies. The decline in physical aggression over these years also undoubtedly reflects the preschooler’s declining egocentrism and increasing understanding of other children’s thoughts and feelings. Yet another factor in the decline of physical aggression is the emergence of dominance hierarchies. Janet Strayer of SFU found that, as early as age 3 or 4 years, groups of children arrange themselves in well-understood pecking orders of leaders and followers. They know who will win a fight and who will lose one, which children they dare attack and which ones they must submit to – knowledge that serves to reduce the actual amount of physical aggression.
(f) Differentiate between the four factors that are believed to contribute to aggression amongst preschoolers: (i) the frustration-aggression hypothesis, and the roles of (ii) reinforcement, (iii) modelling, and (iv) harsh, punitive parenting practices. Include the research studies, which support EACH of these perspectives on the cause of aggression. 
The frustration-aggression hypothesis – aggression is always preceded by frustration, and that frustration is always followed by aggression. This turned out to be too broadly stated; not all frustration leads to aggression, but frustration does make aggression more likely. Toddlers and preschoolers are often frustrated – because they cannot always do what they want, and because they cannot express their needs clearly – and they often express that frustration through aggression. As the child acquires greater ability to communicate, plan, and organize her activities, her frustration level declines, and incidents of overt aggression drop.
Reinforcement – when a playmate pushes her playmate away and grabs his toy, she is reinforced for her aggression because she gets the toy. In this example, reinforcement clearly plays a vital role in the development of aggressive patterns of behavior. And, when parents give in to their young child’s tantrums or aggression, they are reinforcing the very behaviour they deplore, and they thereby unwittingly help to establish a long-lasting pattern of aggression and defiance.
Modeling – plays a key role in children’s acquisition of aggressive behaviours. Children learn specific forms of aggression, such as hitting, by watching other people perform them. Clearly, entertainment media offer children many opportunities to observe aggressive behaviour, but real-life aggressive models may be more influential. For example, children learn that aggression is a way of solving problems by watching their parents, siblings, and others behave aggressively. Children who are exposed to violence in the home are about twice as likely to be physically and indirectly aggressive, commit delinquent acts, and exhibit higher rates of emotional disorders as children nor exposed to such violence.

Harsh, punitive parenting practices – a strong link was found between harsh, punitive parenting practices and aggressive behaviour in children. Children living in punitive environments at age 2 to 3 years were rated as significantly more aggressive than children living in nonpunitive families. These cohorts were reassessed at age 8 to 9 years and, as was true at the earlier age, a punitive parental environment predicted levels of aggression in children. This finding held true for both genders, for all family income levels, and in all regions of Canada. Moreover, incases where the punitive parenting behaviour increased or decreased over time, so did the levels of child aggression. In a follow-up study that looked at the same children over an eight-year time span, the prediction that children would not only show higher levels of aggression, but also higher levels of anxiety when their parents were more punitive was confirmed. It’s important to note, however, that the underlying causal relationship between punitive parenting and child aggression and anxiety in these studies is not known.
C. Prosocial Behaviour and Friendships

9. (a) Define prosocial behaviour
Behaviour intended to help another person
(b) Read the subsection entitled: “Development of Prosocial Behaviour”. Identify examples of prosocial behaviour preschoolers might display as well as prosocial behaviors that increase with age.
They will offer to help another child who is hurt, share a toy or try to comfort another person. Taking turns. If you give children an opportunity to donate some treat to another child who is described as needy, older children donate more than younger children do. Helpfulness seems to increase with age through adolescence. 
(c) Read the subsection entitled: “The Role of Empathy on Prosocial Behaviour”. Summarize William Roberts and Janet Strayer’s research noted in the two paragraphs.
They found that in general, girls were more prosocial than boys. In boys, level of empathy predicted cooperative, helpful, and responsible behaviours. In later study they reported that empathy in specific situations was also an important predictor of interpersonal closeness for bother genders.  For instance, when a child expressed a high level of empathy with a person portrayed in an emotion-laden video vignette he or she tended to decrease the personal distance with that character. This relationship between personal distance and empathy was generally stronger in girls but increased with age in both genders.
They looked at how child factors, such as age and several emotional qualities interact with emotional characteristics and practices of parents. Taken together, the links between child and parent characteristics predicted two-third of children’s empathy. They also found that children’s anger plays an important role in the development of empathy, a finding that requires further investigation.
(d) Read the subsection entitled: “Parental Influences on Prosocial Behaviour”. Identify how parents can contribute to prosocial and altruistic behaviour in their children? 
Parents of altruistic children create a loving and warm family climate. If such warmth is combined with clear explanations and rules about what to do as well as what not to do, the children are even more likely to behave altruistically. Such parents also often explain the consequences of the child’s action in terms of its effects on others. Stating rules or guidelines positively rather than negatively also appears to be important. Providing prosocial attributions – positive statement about the underlying cause for helpful behaviour – is also useful. Having heard such statements often during early childhood helps children incorporate them into their self-concepts later in childhood. In this way, parents may help create a generalized, internalized pattern of altruistic bahaviour in the child. Parents of altruistic children also look for opportunities for them to do helpful things. Finally, parental modeling of thoughtful and generous behaviour – that is, parents demonstrating consistency between what they say and what they do - is another contributing factor.
V. Personality and Self-Concept

A. From Temperament to Personality

The key idea in this section is that an infants’ inborn temperament (although somewhat stable) is only one factor (an internal factor) that influences preschoolers’ personality. Parental responses (external factor) to a child’s inborn temperament are equally as important.

B. Self-Concept

In infancy, self-concept focused on three aspects: subjective, objective and emotional. Understanding of the subjective self is completed in infancy; however, preschoolers’ gain a greater understanding of their objective (categorical) and emotional self. Additionally, preschoolers acquire a social self which infants do not have. This section of your textbook focuses on preschoolers’ (1) categorical/objective, (2) emotional, and (3) social sense of self.

The Categorical Self

10. In early childhood, preschoolers’ descriptions of their own categorical self focus on? (As mentioned in your textbook, developments in the categorical self are similar to developments in person perception - see question 2b to compare.) 
It focuses on her own visible characteristics – whether she’s a boy or girl, what she looks like, what or whom she plays with, where she lives, what she is good at – rather than on more enduring inner qualities.
The Emotional Self

11. Take notes on the first three paragraphs in this section.
Preschool girls scored higher than boys in the ability to correctly label emotions and understand complex emotions. Both girls and boys were found to be better at understanding their own emotions as opposed to the emotions of others. The degree to which young children can control emotion-related behaviour is linked to crucial variables later in life. Self-control in early childhood is related to children’s ability to obey moral rules. Child’s temperament is the factor of the process of acquiring emotional control.

The ability to delay gratification is one aspect of emotional intelligence (self-management). Your textbook mentions that ‘the ability to cheer yourself up’ is another aspect of self-management (relevant to the preschool years). Preschoolers with a ‘difficult’ temperament, or that were born prematurely, or that experience delays in language development, tend to have lower emotional intelligence and in particular it is the self-management dimension that contributes to this. 
Click on the link to view the M&M studies used to measure delay of gratification. The participants are sextuplets (their last name is Dilley) http://www.youtube.com/watch?v=4CYr4FgMYGI
12. Your textbook states parents’ age-based expectations also influence emotional intelligence or self management skill. 

(a) ‘Parents’ age-based expectations’ is the same thing as Baumrind’s maturity demands dimension (as discussed in your lecture notes). What parenting type would you expect to be correlated with the lowest self-management skills in preschoolers as a result?
Low maturity demand, low (permissive)
(b)  Use the doctor’s waiting room scenario described in your textbook to outline ‘realistic maturity demands’ for a 2 year old versus a 3-6 year old. 
A parent of a 2-year-old might be seen taking the child onto his lap and reading to her. In contrast, older preschoolers look for things to do on their own. 

The Social Self

13. Define social scripts
Routines of play or interaction with others
VI. The Gender Concept and Sex Roles

I will show a video in class to review some of the ideas discussed in this section. 
A. Explaining Gender Concept and Sex-Role Development

14. Social learning explanations of developing a sense of gender differ from social-cognitive explanations. Social learning explanations incorporate Skinner and Bandura’s ideas; Social-cognitive explanations are most consistent with Piaget’s ideas.

(a) Read the section titled “Social Learning Explanations” and identify what parental factors the ‘Social Learning’ view focuses on as well as the research findings that support this view. 
Social learning theorists: the role of parents in shaping children’s sex-role behaviour and attitudes. However, it is not sufficient since parents differentially reinforce boys’ and girls’ behaviour less than expected and even young children who got treated the same as girls learn gender labels and prefer same-sex playmates.

(b) Read the section titled “Social-Cognitive Explanations” and define Kohlberg’s gender constancy theory (the definition in the margin is clearer than the description in the text). 
Kohlberg’s assertion that children must understand that gender is a permanent characteristic before they can adopt appropriate sex roles. 
(c) What research findings support Kohlberg’s gender constancy view? 
Most studies designed to test this hypothesis have supported Kohlberg. Children do seem to become much more sensitive to same-sex models after they understand gender constancy. 
(d) What research finding is inconsistent with Kohlberg’s gender constancy view?
A newer social-cognitive theory derived from the information-processing approach is usually called gender schema theory. This approach includes many of Kohlberg’s ideas about how gender constancy develops, but it does a better job of predicting behaviour.
15. Because of the problems with social learning AND social-cognitive explanations of children’s gender development, a new theory emerged: Gender-Schema Theory (it adopts a view that is consistent with the information-processing theory - continuous rather than stage-like assumptions of development). 

(a) What does the gender-schema theory say about children’s ability to understand gender? Organize your answer so you can see the differences between 2-3 year olds, 4-6 year olds, and 8-10 year olds. 
Just as the self-concept can be thought of as a schema, so the child’s understanding of gender can be seen in the same way. 

* 2-3 year olds: gender schema begins to develop as soon as the child notices the differences between male and female, knows his own gender, and can label the two groups with some consistency.

* 4-6 year olds: the child learns a more subtle and complex set of associations for his own gender.

* 8-10 year olds: the child develops an equivalently complex view of the opposite gender. 

 (b) What is the key difference between the gender-schema theory and Kohlberg’s gender constancy theory?
The gender schema theory asserts that the child need not understand that gender is permanent to form an initial gender schema. When they begin to understand gender constancy, ( 5- 6 years old), children develop a more elaborate rule, or schema, of “what people who are like me do” and treat this rule the same way they treat other rules – as an absolute. Later, the child’s application of the gender rule becomes more flexible.

B. The Gender Concept

16. Define or differentiate between the three steps (gender identity, gender stability, and true gender constancy) that children seem to make as they develop an understanding that gender is constant. 
* Gender identity: a child’s ability to label his or her own sex correctly and to identify other people as men or women, boys or girls. By 9-12 months, 애기들은 남자, 여자 얼굴 다르게 대답함. Within the next year, they begin to learn the verbal labels that go with these categories. By age 2, most children correctly label themselves as boys or girls and, within 6 to 12 months, most can correctly label others as well.

*Gender stability: the understanding that gender is a stable, life-long characteristic. 대부분 아가들은 4살 되면 gender stability 이해함. 

* True gender constancy: the recognition that someone stays the same gender even though he may appear to change by wearing different clothes or changing his hair length. This is related go general cognitive development. Kenya, Nepal, Belize, and Samoa (여기서 research). Gender constancy is thus a kind of “conservation of gender” (age 5, 6), when children understand other conservations.

C. Sex-Role Knowledge

17. Understanding the concept of gender is only one aspect of preschoolers’ knowledge about gender. Sex-role knowledge is another aspect of a child’s understanding of gender. Sex-role knowledge is knowledge about what characteristics are associated with the categories of male and female (the ability to understand sex-role stereotypes). As a parent, it is important to consider sex-role knowledge as evidence of preschoolers’ classification skills rather than worry that your preschooler will adopt rigid or traditional sex-typed behaviour if they possess sex-role knowledge. 

(a) Identify the sex-role stereotypes for men and women that are apparent in most cultures.
Most clearly stereotyped traits are weakness, gentleness, appreciativeness and soft-heartedness for women, and aggression, strength, cruelty, and coarseness for men. Also, men are also seen as competent, skillful, assertive, and able to get things done, while women are seen as warm and expressive, tactful, quiet, gentle, aware of others’ feelings, and lacking in competence, independence, and logic.

(b) Identify what knowledge Canadian children typically have about the categories of male and female. Organize your answer to highlight the age differences in sex-role knowledge. For instance, how are 2 year olds, 3-4 year olds, and 5 year olds knowledge of sex roles different?
2 year olds: associate certain activities and possessions with men and women depending on the adult activities they are most often and consistently exposed to in the home. 


Age 3 or 4: can assign stereotypic occupations, toys, and activities to each gender.

Age 5: begin to associate certain personality traits, such as assertiveness and nurturance, with males or females. 
(c) Describe the research scenario designed by Damon in 1977 about ‘a little boy named George who liked to play with dolls’. Then describe the research results that compare the responses of 4, 6, and 9 year olds.
4~ 9세 아가들에게 George라는 남자애가 인형을 가지고 노는 것을 부모가 못 놀게 한다면서 George가 인형과 노는 것이 틀린 건지 또는 그러면 안 된다는 규칙이 있는 건지 말한다. 

· 4세:  George 맘대로 놀고 싶으면 놀아도 됨
· 6세: 놀아서는 안 됨 (WRONG)

· 9세:  differentiate between what boys and girls usually do, and what is “wrong”.  Ex) Breaking windows you’re not supposed to do. And if you play with dolls, well you can, but boys usually don’t. 
Links to previous concepts: The research findings in 17c show that 6 year olds believe that behaving in gender congruent ways is a ‘moral’ rule. On the other hand, 9 year olds appear to consider sex-role behaviour as a social convention rather than a moral rule. (These terms were discussed in question 2c.)

D. Sex-typed Behaviour

18. Preschoolers may demonstrate sex-typed behaviour despite having very little sex-role knowledge. Define sex-typed behaviour.

Different patterns of behaviour exhibited by boys and girls.
19. Sex-typed behaviour emerges earlier than sex-role knowledge. (a) What does research reveal about sex-typed behaviour in 18 to 24 month old children? (b) What about 3 year olds?

Children begin to show some preference for sex-stereotyped toys, such as dolls for girls or trucks or building blocks for boys, which is some months before they can consistently identify their own gender.

Children begin to show a preference for same-sex friends and are much more sociable with playmates of the same sex ( yet don’t have a concept of gender stability)
20. Because peer interactions are increasingly segregated along the lines of sex (same sex peers are the norm) in early childhood, researchers have been able to investigate differences in boys’ and girls’ play patterns. Eleanor Maccoby describes girls’ patterns as reflecting an enabling style whereas boys’ patterns reflecting a constricting or restricting style.
(a) Differentiate between the enabling and constricting/restricting styles.
Enabling includes such behaviours as supporting the friend, expressing agreement, and making suggestions. All these behaviours tend to foster a greater equality and intimacy in the relationship and keep the interaction going. 

A restrictive style is one that tends to derail the interaction – to inhibit the partner or cause the partner to withdraw, thus shortening the interaction or bringing it to an end. Ex) contradicting, interrupting, boasting and other forms of self-display
(b) When do these different styles typically emerge?

These two begin to be visible in the preschool years.
(c) How does the enabling and constricting/restricting style influence the strategies boys and girls use in their peer groups?
Girls generally ask questions or make requests; boys simply don’t respond to the girls’ enabling style. 
(d) Why might girls begin to avoid playing with boys?
Playing with boys yields little positive reinforcement for girls, and they begin to avoid such interactions and band together. 
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